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EXECUTIVE
NOTE

FINDING A PERSPECTIVE ON EQUITY
By Don Wotruba, CAE

Equity is a topic we are hearing
about on a regular basis in
education circles the last few
years. Clearly, education and
society have a long way to
go before we can set it aside
and feel like equity has been
accomplished. I believe what
schools have to do to bring
equity to our educational
system for every child is
something that will take up
a larger and larger portion of
school board conversation in
the upcoming years. This is the
issue that, if left unaddressed,
could lead to the unraveling
of public education as we
currently know it.
We are finally grasping that
every child requires different
things to be successful in the
school setting. This is not
the child’s fault and we need
to quit thinking that if a child
can’t adapt to our system of
instruction then something
must be wrong with that child.
If they are not entering the
educational setting at the
same level of another student,
then it is our responsibility
to try and catch them up.
That may mean you have to
offer before- and after-school
programs for students who
are struggling, or even look

at year-round or balanced
calendar programs. This is
where boards are often faced
with the hard decisions.
Schools have limited funds
and often, to add a program
for one set of students, you
need to eliminate a program
for another. How will you as
the school board act when
you have 20 parents at a
board meeting upset that
you eliminated their child’s
program and no one is in
the audience to support the
new program you launched?
Parents advocating for or
against a program don’t make
the research go away that you
based your decision on, but
they do make it much harder
to do the “right” thing when
you don’t get support from the
other side.
Helping kids is the reason
most of you chose to serve on
your board of education. You
may have been thinking of your
kids, your grandkids or just the
kids in your community and
wanting them to have a quality
education experience. If you
continue to think about kids,
particularly about the kids that
don’t have advocates in your
community, it becomes much
easier to make decisions that
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will help them achieve at a high
level. If you think of yourself as
the voice for those that don’t
have one, you find a different
perspective on equity.
Another piece related to
equity for kids that has been
tickling the back of my mind
is the kids who are students
of charter schools. We now
have more than 150,000
students attending charter
schools in Michigan.1 It would
seem, based on those board
members at charters that
I have interacted with, that
many of them also chose to
serve on their board because
of the kids. I don’t think there
are many people who wouldn’t
argue there are differences
between traditional and charter
schools, but clearly they both
have boards and kids who
need quality educations. What
has been making me think
lately though is, if we all agree
a school board that has access
and takes part in quality
professional development
can help to improve student’s
achievement, why wouldn’t
MASB provide that training
to charter school boards? I
am not advocating for any
immediate change in how
MASB does things, but I would

ask each of you to think about
MASB’s mission to advocate
for student achievement, your
desire to help all kids in your
community and how those
things relate to charter school
board members who don’t
often have access to the highquality training that MASB’s
members have.
Let’s recognize that equity
and the solutions to inequity
are not easy and will take
considerable time to address.
However, if we commit to
work together and make this
a priority, the students of
Michigan will be better off
because of your commitment
to addressing this issue.
Don Wotruba, CAE, is MASB’s
Executive Director, and can be
reached at dwotruba@masb.org or
517.327.5900.
1

Michigan House and Senate Fiscal
Agencies. Comparison of Proposed
Pupil Membership Estimates from
the May 2016 Consensus Revenue
Estimating Conference. Retrieved
from www.house.mi.gov/hfa/
PDF/Revenue_Forecast/Pupil_
Membership_Handout_May2016.
pdf, April 21, 2017.
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PRESIDENT’S
MESSAGE

EQUITY IS MORE THAN A BUZZWORD:
IT’S A BELIEF SYSTEM
By Brenda Carter
Pontiac School District

The last eight months as the
President of the Michigan
Association of School Boards
has been one fantastic journey.
Although my district is
socioeconomically disadvantaged,
I was given the opportunity to
help change the lives of more
than a million children. When I
think of my childhood, I think
of a poor girl with big dreams. I
knew early on that I wanted to go
to Japan and be a civil engineer.
I also knew I wanted to be just
like Shirley Temple! Yes, I had big
dreams when I was 4 years old.
However, I was soon to learn being
an engineer, going to Japan and
being Shirley Temple were out of
the question.
My childhood was riddled with
the effects of poverty. I came from
a single-parent household, and
I was forced to live within my
economic means. However, my
socioeconomic status did not deter
me from dreaming. I learned to
like sushi, I used a brown paper
bag to create curls in my hair,
and although my urban setting
prevented me from learning

advanced mathematics,
I graduated high school
at 16.
Many doors opened
for me during my
lifetime. Mentors saw potential
and they nurtured me. From
Mrs. Chadwell in the third
grade to my dear colleagues at
MASB, I believe they molded
me into someone who can see
every child’s potential, but
most importantly, to be able to
help develop tools to help them
achieve it!
Who would have thought a child
born in extreme poverty, raised
in socioeconomically challenged
communities and educated in
remedial school systems would
be in a position to lead almost
3,500 school board members
in helping Michigan’s children
achieve their dreams?! I can work
with Democrats and Republicans,
collaborate with business partners,
and develop strategies locally,
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nationally and internationally
to educate our children. These
highly efficient tools are the result
of learning to govern through my
exposure to mentors along my
life’s journey.
This October, 11 inner-city
youth from Pontiac will travel to
Kusatsu, Shiga Prefecture, Japan
to study with children in one of
the most literate countries in the
world. These children are being
given the opportunity of a lifetime!
They will study with Japanese
children, live in Japanese homes
and acclimate to international
culture. They are being recognized
on the local, county, state and
now international level. They will
learn to speak Japanese, and by
the time they graduate from high
school, they will be multilingual!
These 11 students are only 12 years

old! Their socioeconomic
status will not prevent them
from realizing their dream
of becoming global leaders.
Our student ambassadors
will soon be traveling to the
other side of the world, and I
believe many of them never
have been out of Pontiac.
In 2013, the MASB Board of
Directors saw the potential in
an inner-city board member.
I believe it’s because of this
opportunity to learn that I can
assist our children in going to
Japan. Equity is more than a
buzzword; it’s a belief system.
MASB’s mission is “to provide
quality educational leadership
services for all Michigan boards
of education and to advocate for
student achievement and public
education.” MASB’s mission is
now my mission. I will be forever
grateful for the opportunity to
serve on the Board of Directors.
Brenda Carter is MASB’s 2016-2017
President, and can be reached at
brendajcarter86@gmail.com.
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ASK
BRAD:

YOUR SCHOOL LAW
QUESTIONS ANSWERED

By Brad Banasik, J.D.

EACH ISSUE OF MASB’S LEADERBOARD FEATURES HYPOTHETICAL SCHOOL LAW QUESTIONS THAT ARE SIMILAR TO THE QUESTIONS
THAT THE MASB LEGAL SERVICES DEPARTMENT RECEIVES FROM MEMBERS. THE ANSWERS TO THE QUESTIONS ARE INTENDED
TO PROVIDE LEGAL INFORMATION AND ENHANCE SCHOOL BOARD MEMBERS’ UNDERSTANDING OF SCHOOL LAW ISSUES BY
EXPLAINING HOW LAWS OR COURT CASES APPLY TO GIVEN SITUATIONS. IF YOU HAVE A SPECIFIC HYPOTHETICAL QUESTION THAT YOU
WOULD LIKE TO SEE ANSWERED IN A FUTURE ISSUE, PLEASE SUBMIT YOUR QUESTION TO WEBMASTER@MASB.ORG.

TAKING MINUTES
A school board was considering a
vote to close one of its elementary
schools. After much discussion, the
board approved a motion by a 5-2
vote to close its oldest elementary
school. A board member then
demanded that the meeting
minutes include details of the
discussion and, specifically, why
he voted “no.” The board secretary
wasn’t sure about what to include
in the minutes. Should the minutes
include all of the discussion prior
to the vote? Does an individual
board member have the authority
to determine what should be
included in the minutes?
The Open Meetings Act requires
school boards to keep minutes
for every meeting showing the
date, time, place, members
present or absent, any decisions
and the purpose(s) for which a
closed session is held.
Noticeably absent from the list
of requirements is discussion,
so a school board is not
legally mandated to include

meeting comments in minutes.
Additionally, Robert’s Rules
of Order emphasizes that “the
minutes should contain mainly
a record of what was done at the
meeting, not what was said by the
members. The minutes should
never reflect the secretary’s
opinion, favorable or otherwise,
on anything said or done.”1
However, a school board may
decide to go beyond the OMA’s
requirements and ignore the
guidance in Robert’s Rules of
Order by including member
discussion in meeting minutes. In
some cases, a board may adopt a
bylaw that provides remarks of
board members may be included
in minutes, or a board may decide
to establish parameters for the
content of meeting minutes at its
annual organizational meeting.
A board member cannot
individually determine what is
included in meeting minutes,
unless a bylaw specifically
provides board members with
that type of authority. In the
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absence of such a bylaw, a school
board has a couple of options for
handling a demand on including
specific content in minutes. The
best practice on this issue involves
the president recognizing the
request and then presenting
the following question to the
board: “Is there any objection to
including the comments of Joe
Boardmember in the minutes,
which would include the reasons
why he voted “no?” If no one
objects, then that signals to the
secretary to include the board
member’s comments in the
minutes. If an objection is raised
by one or more board members,
then the board would formally
vote on the issue.

proposed minutes only include
the vote on the school closing,
the board member’s recourse
would be to move to amend
the minutes when the board is
considering the approval of the
minutes. The vote on the board
member’s motion would then
ultimately decide the issue.
Brad Banasik, J.D., is MASB’s Legal
Counsel/Director of Labor Relations
& Policy, and can be reached at
bbanasik@masb.org or 517.327.5929.
1

Robert III, H.M., Honemann,
D.H., Balch, T.J., Seabold, D.E.,
Gerber, S. Robert’s Rules of Order
Newly Revised, Edition. P. 468, II.
17-20.

Alternatively, a school board may
choose to defer to the secretary
and its bylaws and not consider
the member’s demand during
the meeting. Then it would be
up to the secretary to decide,
in accordance with the bylaws,
whether the proposed minutes
will include the comments.
Under this option, if the
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Schools of Choice

School Choice Doesn’t Always Mean Improved Outcome
By Chandi Wagner
At face value, school choice may
seem like a great proposition
for parents and the public, but
the reality of some choice plans
may not be so positive. Research
shows that unfettered choice in
the form of vouchers, charters
and interdistrict transfers tends to
exacerbate segregation, has little
to no effect on overall student
achievement, doesn’t provide
equal options to all students and
decreases transparency.

about as well as traditional public
schools, with a few performing
better and a few performing worse.2
Recent research from Louisiana
and Ohio shows that students
who participated in private school
voucher programs performed
worse than similar peers in public
schools.3 Overall, private schools
actually perform worse than
public schools, when accounting
for socioeconomic status and race,
according to a 2014 study.4

The public loses the ability to
evaluate their investment in
education if tax dollars are sent
to private schools. Most voucher
plans do not require voucher
students in private schools to take
statewide tests, leaving little ability
to compare their performance with
public school students. Private
schools have fewer fiscal reporting
requirements than public schools,
leaving the public in the dark about
how their dollars are spent.

School choice can increase
segregation in multiple ways.
Parents tend to look for schools
that are close to home and have a
strong representation of their own
race or ethnicity. In states with
interdistrict transfers, researchers
have found that white students
often opt out of urban districts for
their whiter, wealthier suburban
neighbors, creating white flight.
Charters can also make school
segregation worse unless they
intentionally enroll a diverse
student body. According to a 2010
study, while about 15% of black
students nationwide are in schools
that are less than 1% white, 43% of
black charter school students are
in similar schools.1

School choice in the form of
vouchers doesn’t always serve
every student. Very few voucher
programs require private school
providers to adhere to Individuals
With Disabilities Education Act
laws for special education students
(outside of programs that cater
specifically to special education
students), and no states require
participating schools to address the
needs of English language learners.
Voucher laws allow private schools
to adhere to their admission
criteria, which encourages more
schools to participate. However,
these criteria often discriminate
against students based on their
religion and sexual orientation.
Some private schools may also
have extra fees for sports or
other programs, and few provide
transportation, which may also
limit which families can opt-in to
voucher programs.

Not all school choice plans have
these negative consequences.
Many school districts offer
options to their students through
programmatic offerings, as well
as intradistrict transfers. A few
districts even use “controlled
choice,” which balances parental
preferences with diversity goals,
to ensure that all students have
equitable options and access to
high-performing schools and
programs. The notion that open
choice automatically equates to
improved outcomes for students or
the public is just not true.

School choice doesn’t necessarily
equate to improved student
achievement. In a nationwide study
by Stanford, most charters perform

10
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Chandi Wagner is a Research Analyst
for the Center for Public Education
at the National School Boards
Association, and can be reached at
cwagner@nsba.org or 703.838.6751.

1

Frankenberg, E., Siegel-Hawley, G.
and Wang, J. Choice Without Equity:
Charter School Segregation and the
Need for Civil Rights Standards.
The Civil Rights Project/Proyecto
Derechos Civiles at UCLA, 2010.

2

Center for Research on Education
Outcomes. National Charter School
Study 2013, Stanford University.
Retrieved from credo.stanford.edu/
documents/NCSS%202013%20
Final%20Draft.pdf, March 23, 2017.

3

Mills, J.N., Egalite, A.J. and Wolf, P.J.
How has the Louisiana Scholarship
Program Affected Students? A
Comprehensive Summary of
Effects After Two Years. Education
Research Alliance for New Orleans,
Policy Brief, 2016. Retrieved from
educationresearchalliancenola.
org/files/publications/ERA-PolicyBrief-Public-Private-SchoolChoice-160218.pdf, March 23, 2017.
Figlio, D. and Karbownik, K.
Evaluation of Ohio’s EdChoice
Scholarship Program: Selection,
Competition, and Performance
Effects.” Thomas B. Fordham
Foundation, 2016. Retrieved from
edexcellence.net/publications/
evaluation-of-ohio%E2%80%99sedchoice-scholarship-programselection-competition-andperformance, March 23, 2017.

4

Lubienski, C.A. and Lubienski, S.T.
The Public School Advantage: Why
Public Schools Outperform Private
Schools. University of Chicago Press,
2014.
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SCHOOL CHOICE IS ALWAYS A HOT TOPIC WITH BOTH SCHOOLS AND PARENTS. SHOULD CHOICE FUNDED WITH
STATE TAXPAYER DOLLARS BE LIMITED TO PUBLIC SCHOOLS AND CHARTERS? OR SHOULD A PARENT BE ABLE
TO USE THOSE DOLLARS TO SEND THEIR CHILD TO ANY SCHOOL, PUBLIC OR PRIVATE? HOW MUCH CHOICE IS
SUSTAINABLE?
POINT/COUNTERPOINT OFFERS TWO DIFFERENT VIEWPOINTS AND LETS YOU DECIDE.*

Expand Schools of Choice to Private Institutions
By Rep. Tim Kelly (R-Saginaw Township)

So much of what we do in life
is about trying to be as good to
ourselves and our families as
humanly possible. Why is that
not always the case when it comes
to educating our children?
In March 2017, Gov. Rick Snyder
released the recommendations
of his 21st Century Michigan
Education Commission’s report
for “improving our state’s
education systems to ensure
all Michiganders have the
opportunity to receive a quality
education.” While light on
anything that one would assume
to be “21st Century” futuristic
or even bold, it does invite more
spending, more adult employees
and certainly more government.
If you’re interested in expanding
options for students and families,
like me, you won’t find it here.
It’s amazing to me that for a state
that has tried everything under
the sun to improve schools, i.e.,
charters, cross-district choice,
cyber schools, emergency
managers, the Educational
Achievement Authority, CEO-led

turnarounds, the only thing we
haven’t tried, and should, are
private school options. More and
more states, particularly ones
that have Republican governors,
are expanding school options
that include vouchers, education
savings accounts, tax credits and
the like, to put families in the
driver’s seat, which can lead to
better student outcomes.

latitude with federal funds.
Helpful assists could come in the
form of block grants that could
enable states to better utilize
their Title 1 and Individuals
With Disabilities Education Act
funds to expand choice and drive
improvements and performance.
As Chair of both the School Aid
and Education budget, I welcome
any relief from the status quo.

In the latest edition of Engage,
the official newsletter of
Edchoice, no fewer than 11
states are spotlighted on their
plans to add or expand private
school choice. More than 30
states currently offer or soon
will, more choice for students
and their families to purchase
a better education with public
dollars. Freedom and doors are
being flung wide open across this
country but remain stubbornly
closed here in Michigan.

Michigan is at a critical juncture
when it comes to K-12 education.
As the Governor’s 21st Century
report correctly points out, we
have too many forces vying for
supremacy to shape education
policy. One recommendation
that I wholeheartedly support
is doing away with the State
Board of Education (I fail to see
how regulating bathrooms or
withholding state funds from
schools with Native American
mascots will improve education;
the SBE should not be a platform
for the advancement of identity
politics). Soon, I will introduce
a resolution to amend the
State Constitution to make the
State Superintendent a direct

Thankfully, our new Secretary
of Education Betsy DeVos and
President Donald Trump both
support more options for kids,
and may soon offer states more

appointment of the Governor.
Regardless of the fate of the SBE,
or any other recommendations
from the Governor’s 21st Century
Commission for that matter,
Michigan needs to get serious
about education reform. We are
at best standing still, while the
nation and the world around us
are making great strides. While
we truly have been, and remain,
the comeback state, that trajectory
will crash precipitously if we can’t
get K-12 education right.
State Rep. Tim Kelly is a Republican
serving the 94th District. He was reelected for his third term in November
2016, and serves as the Chair of the
House Education Reform Committee.
He can be reached at
TimKelly@house.mi.gov or
855.945.3559.

*The views in Point/Counterpoint are those of the participants and do not necessarily reflect the views of MASB.

MICHIG A N AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

SP RING 2017

11

DISTRICT DEMOGRAPHICS
Location: Ottawa County
Size: 2,651
Board Members and Terms of Service:
Christopher Breen, President (2010-2020)
Dr. Aaron Haight, Vice President (2015-2020)
Pamela DeJong, Treasurer (2015-2020)
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Roger Modderman Jr., Trustee (2017-2022)
Joshua Thurkettle, Trustee (2017-2022)
Meegan Zickus, Trustee (2008-2018)

Website: www.allendale.k12.mi.us

DIS T RIC T SP O T L IG H T

ALLENDALE COMMUNITY SCHOOLS
funding to meet all needs. We will work
through a superintendent transition
this year, as well.

As elected officials charged with public
stewardship, it is important for us to
“listen loudly” and “question quietly.” Resist
the urge to be loud with your statements and
quiet with your uncertainty.

importantly, we have developed multiple
opportunities for student learning, such as
online learning, early college, dual enrollment
and CTE, to address a variety of learning
styles and needs. As a board, we have earned
numerous awards for completing professional
development and growing our united ability
to lead our schools. We are honored to be
servant leaders, working in partnership
with our community, to create educational
excellence in the Allendale Public Schools.

YOUR BIGGEST ACCOMPLISHMENT(S) AS A
SCHOOL BOARD?

WHAT IS YOUR FAVORITE MASB PRODUCT OR
SERVICE?

ONE PIECE OF ADVICE YOU WOULD GIVE
TO ALL SCHOOL BOARD MEMBERS.

DESCRIBE YOUR BOARD’S LEADERSHIP STYLE
IN ONE WORD.
Distinctive.

WHAT ARE YOUR DISTRICT’S MOST PRESSING
CHALLENGES?
Providing exceptional education programs
and facilities for our growing student
population, while maintaining adequate

As two-time recipients of the Education
Excellence Award, our board and district
continue to lead learning. We have engaged
our community in three rounds of strategic
planning over the last nine years. We have
integrated technology throughout our
curriculum, board management and district
operations, earning the national Digital School
Survey Award for four consecutive years. Most
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The Allendale Board of Education appreciates
the availability of the MASB staff. They provide
expert service at all levels, and are reliable,
friendly and supportive.
If you would like to recommend your district to be
featured in a future District Spotlight, please send an
email to webmaster@masb.org.

SP RING 2017

13

An Equity Success
Story in the Making

Battle Creek’s Lakeview School District’s Focus
on Equity is Slowly but Surely Moving the Bar
By Stacy Bogard, CAE

Lakeview School District
will provide equitable experiences for
high achievement for all students and staff with an
emphasis on those who have been historically marginalized.

Lakeview students and
staff will seek out and
use learning experiences,
throughout their lives to
the changing global
community.

Mentally & Physically

Culturally & Socially

Lakeview students and
staff will exhibit
behaviors that are

Lakeview students and
staff will demonstrate
cultural and social

physically beneficial to
themselves and others.

learning environment for students
and staff.

Photos and graphics provided by Lakeview School District.
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Lakeview High School sits off of Helmer Rd S behind a Meijer
in Battle Creek. The other five schools in the district—four
elementaries (Minges Brook, Prairieview, Riverside and
Westlake) and one middle school—are scattered nearby. Also
close by are the Battle Creek Country Club, Riverside Country
Club, Woodland Park and Nature Preserve, and W.K. Kellogg
Airport. But even with that assumed affluence, the student body
consists of 49.2% economically disadvantaged children.1
Lakeview officially welcomed its first students in September
1921. It started as a one-building district with eight classrooms,
160 students and six staff, and has now grown to six
educational facilities serving more than 4,000 students with
400+ staff. With the schools of choice option in play, the
percentage of students who are identified as minorities has
grown to 37.07% in 2016,2 while the community population as of
2010 was only 18.2%.3

Superintendent Dave Peterson. “It gives us a lens to look at
these factors transparently and approach them head on. We
don’t have to shy away from what are traditionally uncomfortable
conversations. We have to move past those to move forward.”
District leadership also realized they couldn’t continue moving
forward the way they wanted to without help. They first hired
Pace 4 Change, a firm focused on diversity, cultural competency,
social justice education and multicultural organizational change,
and then moved to a local group by partnering with the Kellogg
Community College Center for Diversity and Innovation, which is
funded by a grant from the W.K. Kellogg Foundation. BC Pulse, a
Michigan State University project that supports collective action
and learning to benefit children in the third grade and lower, was
also involved to tie all of the district’s activities together.

The changes to the student population became more apparent
in 2013 when a group of African-American parents approached
Superintendent Dave Peterson and the Lakeview Board of
Education with concerns that, while their child’s basic needs
were being met, their average school day wasn’t taking place in
a conducive environment that would help them reach their best
potential.

What Do We Know?

Board members say this conversation lead to district leadership
taking a deep dive into looking at where the disparities were.
The board and administration talked about this issue with
students, parents, teachers and others interested in student
success. They began reviewing their data; in 2014, as part of
the data-gathering process, 506 students, staff, parents and
community members participated in 51 conversations facilitated
by Project 20/20. Participants answered a series of questions
to help Lakeview’s board and administration understand
stakeholders’ vision for education in Lakeview. Participants also
identified potential road blocks to reaching the community’s
goals for education. One of the community priorities was “We
want equity for all.”4
“What we found valuable with an intentional equity approach
is that it goes to a much deeper level with all of the cultural
and societal factors that sometimes cause division,” shared

Developing a Plan

As a result of this initial work, the district held a Diversity
& Racial Healing Discussion Workshop, introduced having
interpreters available at open houses, looked at their approach
for investigating parental concerns and inequity in office
referrals at the high school, and continued an effort that
was started six years ago to use the Professional Learning
Community process in all schools. This process gives teachers
the time and resources needed to bring them up to speed to
help each student.
An equity team was formed, but it wasn’t a requirement for staff
to participate in these activities.
“We debated if the initial and ongoing training would be
mandated for staff, but that approach has backfired in the
past,” said Lakeview Board President Kathleen Moore. “As it
was imperative that we have buy-in, it was determined that we
would bring people on as they were ready—involvement needed
to be their choice. Those who need it the most might be the last
ones to come along, but they’ll be ready for it when they do.”
Along with equity protocols, a definition of racial equity and end
statements, the board has developed new vision and mission
statements that encompass the equity focus:
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Lakeview Profile
Location: Calhoun County
Size: 4,034
Board Members and Terms of Service:
Kathleen Moore, President (2003-2018)
Eric Greene, Vice President (2015-2022)
Mary Jane Cipcic, Secretary (2004-2020)
Mike Ormstead, Treasurer (2014-2020)
Lisa Carpenter, Trustee (2012-2022)
Betsy Haadsma, Trustee (2017-2018)

VISION
The Lakeview School District is a world-class educational
organization that embraces a feeling of unity.

MISSION
The purpose of the Lakeview School District Board of Education
is to represent the public’s interest in providing equitable
educational experiences in a safe learning environment that
develop knowledgeable, healthy, responsible citizens who
contribute and flourish in the global community.
While most in the community are on board with the approach,
there is a negative narrative that this work is actually lowering
expectations instead of increasing them.
“In the past, we’ve developed global solutions for everyone
because we don’t want to exclude anyone, but that’s not working
anymore,” Peterson said. “Just like English language learner
programs are there to meet a specific need, we need to have that
same approach on the individual level—we’re not just going to
let them float by. Instead of generalizing, we’re focusing on each
student and putting the necessary systems and resources in
place for them to be as successful as they can be.”

Brad Palmer, Trustee (2014-2020)
Website: www.lakeviewspartans.org
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Making Progress

conference in March 2017 in Chicago. Leadership from all four
districts came together for the first time in Battle Creek at the
end of April to start discussions facilitated by the Center for
Diversity and Innovation and the National Equity Project about
creating a shared vision for improving the city as a whole.

In January 2017, Riverside Elementary was recognized as a
Reward School by the Michigan Department of Education for the
2015-2016 academic year. State analysts expected Riverside
to rank among the 42 percentile in student
achievement, but the school finished in the 82
percentile.5
“Just like English language
“What made this achievement even more
powerful is that the kids, parents, teachers
and principals achieved this while the school’s
demographics were changing,” Peterson said.
“Both the number of children in poverty and
students of color increased over the last five
years.”
Additionally, in the 2015-2016 school year,
Lakeview:
●● Partnered with Community Unlimited to
offer preschool programming in every
elementary school and at the central
office.

learner programs are there to
meet a specific need, we need
to have that same approach
on the individual level—we’re
not just going to let them float
by. Instead of generalizing,
we’re focusing on each student
and putting the necessary
systems and resources in place
for them to be as successful as
they can be.”

●● Was in year three of a three-year grant
from the W.K. Kellogg Foundation that
—Lakeview Superintendent Dave Peterson
provides additional academic and behavior
support to increase student achievement.
The grant enables them to accelerate their
improvement strategies with the goal of
every child performing at their maximum potential.

Also, with Superintendent Peterson
retiring in June 2017, the profile for a
new superintendent was specifically
structured to find someone who will
help take Lakeview to the next level.
Blake Prewitt, currently Superintendent
of Ferndale Public Schools, will take
over in July.
“We’re still in the infancy of this
approach in terms of identifying the
problems, calling them what they are
and coming up with ways to better
serve our marginalized groups,”
Peterson said. “This is a system
approach that won’t necessarily show
a huge increase in one or even three
years.”
“We realize it could take 10 years or
even an entire generation to fully shift
the equity focus,” Moore noted. “But
our approach is very intentional with
keeping each individual student in

●● Implemented a Project-Based Learning Lab at the middle
school to introduce students to career pathways with an
emphasis on career fields in southwest Michigan.
●● Introduced Project Lead the Way, a nationally recognized
STEM program and curriculum beginning in sixth grade
(made possible through a partnership with Denso and Battle
Creek Unlimited).6
“Lakeview Middle School is no longer a Priority School, Westlake
Elementary has significantly closed some of its achievement
gaps, Prairieview is also doing better than the state expected,
but we still have a ways to go,” Peterson said.

Moving Forward

The equity focus has recently begun to extend outside of the
district to the full Battle Creek community. Representatives
from Lakeview and the other three surrounding districts—
Battle Creek, Harper Creek and Pennfield—attended an equity
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What is Equity?
According to the National Equity Project, educational equity means that each child receives what he or she needs to develop
to his or her full academic and social potential.
Working toward equity involves:
●● Ensuring equally high outcomes for all participants in our educational system; removing the predictability of success or
failures that currently correlates with any social or cultural factor.
●● Interrupting inequitable practices, examining biases and creating inclusive multicultural school environments for adults
and children.
●● Discovering and cultivating the unique gifts, talents and interests that every human possesses.7

mind. At the end of the day it’s not about policies, best practices
or mandates. We’re aiming to meet the needs of every single
Lakeview student.”

6

Lakeview School District. 2015-2016 District Annual Report. Retrieved from
www.lakeviewspartans.org/district.cfm?subpage=1882636, April 25, 2017.

7

National Equity Project. Why Equity? Retrieved from nationalequityproject.org/
about/equity, April 25, 2017.

Stacy Bogard, CAE, is MASB’s Assistant Director of Communications, PR &
Marketing, and can be reached at sbogard@masb.org or 517.327.5907.
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Michigan Department of Education. MI School Data, Education DashBoard,
Lakeview School District. Retrieved from www.mischooldata.org/
DistrictSchoolProfiles/ReportCard/EducationDashboard.aspx, March 15, 2017.
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Michigan Department of Education. 2015-2016 Racial Census Report by School
District. March 23, 2016.
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ProximityOne. Lakeview, MI School District Community DemographicEconomic Characteristics. Retrieved from proximityone.com/
sddep/26/2620850dep.htm, April 25, 2017.
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Lakeview School District Website. About Us Retrieved from www.
lakeviewspartans.org/about.cfm, March 17, 2017.

5

Hernandez, N. Early success win for Lakeview educational equity work. Battle
Creek Enquirer, April 6, 2017.
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IS YOUR
OPPORTUNITY
FOR SUCCESS
IN LIFE
PREDETERMINED?
Simple geography factors
into your chances for success.
One Michigan county is
working to change that.
By John Tramontana
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So many things in life are out of
our control when we’re born. We
can’t choose who our parents
are. We can’t choose our eye
color, or how tall we are. We
can’t choose our skin color or
our socioeconomic status. We’re
all dealt different hands at the
onset, and while some may get
a head start, we need to make
sure everyone is able to reach
the finish line.

“If the vehicle turns right,
the child is likely heading
to much greater levels of
opportunity than if the
car turns left.”

But how we get there is where
things can get complicated. If
we’re not able to recognize these challenges, we’re doomed
to have many students fall farther and farther behind. Many
districts are working to tackle these problems.
In Washtenaw County, local officials are putting together a
countywide plan. In 2014, the Washtenaw County Office of
Community and Economic Development started working on
a research project with the Kirwan Institute at Ohio State

has a bachelor’s degree or higher,
the unemployment rate is 3.5%,
and the child poverty rate is in
the single digits. If the car turns
left, you’d be heading toward a
part of Washtenaw County where
only about 30% of people have a
bachelor’s degree or higher, and
there is very little access to jobs,
or education and training. The
neighborhoods aren’t very stable,
the unemployment rate is higher
than 40% and the child poverty
rate is a staggering 66%.1

“Far too many students in our communities are born into
circumstances where they lack access to many of the assets and
resources necessary to ensure they achieve their full potential,”
Menzel said. “What we see in Washtenaw County is that a child’s
zip code has an unacceptable connection with life prospects. A
just and equitable society would be one where, regardless of
where a child lives, he or she has the resources and supports
necessary to achieve his or her full potential.”
Without shrinking the opportunity
gap between many different areas
of the county, many students may
continue to struggle.
“Everyone agrees that a child’s life
prospects should not be subject
to factors as arbitrary as the
circumstances of birth, but the
question is, what can we do about
it?,” asked Menzel.
It’s a question Washtenaw leaders
are trying to answer, but the issue
goes beyond just public education.

University to determine if where people lived played a role in
quality of life and even future success. The researchers looked
at education, community development, public health, adult and
juvenile justice, economic development and urban planning. OSU
helped to develop and populate the Washtenaw Opportunity
Index, which helps to show where opportunity is greater in the
county and where it’s poor. The results were very telling.
“For a child born at St. Joseph’s Hospital (located on the border
of Ann Arbor and Ypsilanti), it matters which way the car leaves
when the child goes home,” said Scott Menzel, Superintendent
of Washtenaw Intermediate School District. “If the vehicle
turns right, the child is likely heading to much greater levels of
opportunity than if the car turns left.”
That right turn heads to Ann Arbor where data suggests greater
opportunity for success exists. Parts of the city enjoy high
growth and have greater access to jobs, education and training,
and have safer neighborhoods. About 80% of the population also
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“Frequently, [equity] is framed in terms of school funding only,
but there are many ways in which students in poverty, children
of color and those with IEPs experience systemic and structural
barriers that impede their opportunities,” Menzel said. “When
you consider disproportionate rates of suspensions and
expulsions for students of color and students with IEPs, it is
clear that there is much work to do related to racial equity and
opportunities for students who learn differently.”
The Washtenaw study took a much broader approach.
Researchers focused on five key areas and how where you
live contributes to your chances in life. Those five keys areas
include job access, health, economic vitality, education and
neighborhood stability. Researchers also looked at those areas
through the lenses of gender, race/ethnicity and age.
The results were then compiled with each of the five keys
scored on a scale of one to five, and then an overall score is
assigned based on those ratings. Some areas scored close to
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Washtenaw Opportunity Index

(Figure 1)

KIRWAN INSTITUTE FOR THE STUDY OF RACE AND ETHNICITY, Ohio State University

22

SP RING 2017

MICHIG A N AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

a five, others, barely above a one. Figure 1 is the Washtenaw
Opportunity Index, which helps to visually depict where the
opportunity is greater compared to where it’s lower.
“We know that it’s generally good to live in Washtenaw County,
where high-level analysis reflects a healthy, wealthy and thriving
populace compared to other counties in the state and nation,”
the study determined. “Key prosperity markers including wealth
and median incomes, housing prices, educational attainment
and job growth are on the rise. But, looking more closely, health,
wealth and opportunity are not equitably distributed. While
significant portions of the county are thriving, other parts are
struggling.
In developing the Opportunity Index, we seek to convey the
distribution of opportunity across Washtenaw County through
maps and/or data, to educate the community (defined as
policymakers, community institutions, businesses, and the
general public),” the study continued. “Beyond education, we
believe that collecting and communicating data through this
‘opportunity lens’—and complementing that lens with strategies
and tactics that foster human potential—will provide the
community with a common, understandable framework by which
to make policy and resource allocation decisions that can create
more equitable opportunity across the county.”
This past January, school board members from across the
county gathered at Washtenaw ISD to go over the index and
start to brainstorm solutions. The data showed every district in
the county was affected somehow, and had at least some areas
of high poverty.
“We used the review of the Opportunity Index to serve as
a springboard for consideration of the top five education
challenges in Washtenaw County,” Menzel said.
The five included the student achievement disparity/opportunity
gap, student needs (mental health, behavioral challenges,
socioemotional learning, etc.), funding and resources, policy
environment (school of choice including cyber and charters) and
the talent crisis (attracting and retaining staff at all levels).

Focusing on broad topics and understanding the data has led to
many takeaways from the study.
“First, having data by census tracks allows schools, human
service organizations and policymakers to make informed
decisions about allocation of resources, areas of focus, etc.,”
Menzel said. “Provided that the index remains updated, it will
also allow us to track changes over time. We know that these
are not only school issues, but larger community issues and
therefore the solutions require engaging a broader crosssector of our community if we are going to ensure equitable
educational opportunities for ALL students.”
Many questions still need to be answered. What now? Where do
we go from here? How do we work to solve the problem?
“The starting point for solving the problem is to acknowledge
that our current systems and structure result in inequitable
opportunities for students,” Menzel said.
He added this research is a critical first step, but everyone with
a vested interest in public education needs to be involved in the
solution.
“Policies and funding decisions should all be filtered through
an equity lens if we are going to live up to our promise and
potential as public education institutions. Educational policy
that places supreme value on ‘choice,’ when many parents
and students do not have real choice, instead of ensuring that
every school, regardless of where a student lives, is properly
supported in order to ensure equitable opportunities is a critical
component.”
To view the study’s results and for a more in-depth look at the
Opportunity Index, visit www.opportunitywashtenaw.org.
John Tramontana is MASB’s Director of Communications, PR & Marketing,
and can be reached at jtramontana@masb.org or 517.327.5908.
1

Opportunity Washtenaw Research Study. Retrieved from
www.opportunitywashtenaw.org, March 31, 2017

The school board members took a deep dive into the material
and worked to come up with action items.
“The energy in the room reflected possibilities that others may
have thought impossible given how our districts are funded and
the current policy environment,” observed Menzel.
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RESTORATIVE
JUSTICE:
Healing the Hidden
Consequences of
Zero Tolerance
By Nancy R. Schertzing, M.S.
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He still haunts me.
The young father sits next to his fourth grader mercilessly bullied
by a classmate. The man’s voice wavers as he tells of suffering
vicious bullying in middle school. Three older boys’ menacing
threats and low-level violence were suffocating. When they
threatened to kill him, his only hope was to protect himself with
a knife. Cornered and hopelessly outnumbered after school, the
young man slashed one of his assailants.
In that instant, he sealed his fate. Even before zero tolerance
laws, he was expelled and turned over to law enforcement. As
a young felon he would never finish high school, never find a
decent job, never be free of his worst mistake. Now, trapped
back in his nightmare with his son, the man was determined his
child’s life would turn out differently.
When we hear about zero tolerance, we might not picture this
father—victims whose desperation drives them to extreme
measures. We think about the horrors of Columbine or the
long roll call of other school communities destroyed by acts of
domestic terrorism. Wanting desperately to protect our schools
and our children, our society decided to throw out the miscreants
to deter misconduct. When the terrorism persisted, we extended
zero tolerance to cover acts of sexual harassment, fighting and
insubordination. We elected those who promised to be tough on
crime, and we invited law enforcement into our schools.
But in our desperation to protect our children, we didn’t see that
zero tolerance actually put many at greater risk. Nationwide,
school discipline data show students of color, children from
low-income families and special education students are
suspended or expelled at much higher rates than their similarly
situated peers.1 Further studies indicate that even short-term
suspensions separate students from their communities of
support, deny them instruction time with their classmates and
isolate them socially. This increases their odds of misbehaving,
dropping out and becoming involved with the criminal justice
system.1 One in 15 people born in the United States in 2001
can expect to serve time in jail or prison in their lifetime.
Incredibly, one-third of African-American boys born since 2000
will likely be incarcerated.2
The costs of this zero tolerance approach are staggering. In the
last 35 years, state and federal government spending on jails
and prisons has exploded from $6.9 billion to $80 billion. In
2015, the state of Michigan budgeted $72 million for secondary
education and more than $2 billion on corrections.3 On a
personal level, the social and opportunity costs of throwing away
an entire generation can’t be overestimated.
This father knew those costs better than anyone. He didn’t want
his son or the child bullying his son to lose their youths and
earning potential as he had. Equally importantly, he wanted the
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nightmare to stop, so when his son’s principal invited him to
support his son in a restorative justice conference, he agreed.
Sitting in a circle of chairs across from his son’s tormentor and
that child’s mother, the dad listened as each told their story
about what happened to bring us together. Once we had a
common understanding, we took turns identifying who had been
affected by the bullying behavior and how.
This was the point at which I learned about the father’s horrific
middle school experience. It was also the first time the bully or
his mother heard the story. Similarly, the father listened as the
bully’s mother talked of her struggle to keep her son healthy and
safe though he faced so many negative influences—including a
father in and out of jail for fighting.
By the time we got to the third phase of the circle, we all had
a sense of what happened and how this bullying activity had
affected each of us. When I asked the third key question—How
do we make this right as much as possible?—the father replied
simply, “This needs to stop.” Turning to the other boy’s mother,
he said, “I feel better knowing that your son has a parent who
loves him like I love my son. I don’t wish you anything bad and
I don’t want your child to go through what I did. If this doesn’t
stop, I’d like to be able to call you directly. Would that be okay?”
The rest of the circle proceeded as usual, with all participants
suggesting and discussing ways we could all help the boys end
their hurtful relationship. Both the bully and his mother apologized
and gave assurances this negative behavior would end. I wrote
the elements of their agreement on a form and invited each
participant to sign it indicating s/he would honor their part. We
shook hands and returned to our lives; not as friends, but with a
new commitment to each other and to keeping our children safe.
As I reflect on that circle nearly a decade later, I am struck by its
ordinariness. Given his nightmare experience with bullying, the
father could have demanded retribution on his child’s tormentor.
Instead, he acknowledged the young family’s humanity and sought
only to preserve it. That’s the magic of this extraordinary process
we call restorative justice.
Nancy R. Schertzing, M.S. is President of Schertzing Communications, LLC,
and can be reached at shertzingcommunications@gmail.com or 517.505.1828.
1

U.S. Department of Justice and U.S. Department of Education, Office of Civil
Rights. Dear Colleague Letter, January 2014.

2

Stevenson, B. Just Mercy: A Story of Justice and Redemption. Spiegle & Grau,
New York, 2014.

3

Kaiser Family Foundation State Health Facts. Distribution of State General
Fund Expenditures SFY 2015. Retrieved from kff.org/other/state-indicator/
distribution-of-general-fund-spending/?currentTimeframe=0, Feb. 28, 2017.
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How to
Attract, Hire
and Keep
a Diverse
Teaching Staff

(Without Running Afoul of the Law)

By Kacie Kefgen, J.D.

Does our teacher population mirror our
student population? Not even close.
During the 2015-2016 school year, 91% of teachers in Michigan
were white, 6% were African-American, 1% were Hispanic, 1%
were Asian and the remaining 1% was comprised of two or more
races, native Hawaiian and American Indian. Additionally, of the
approximately 99,000 teachers in the state, 77% were female
and 23% were male.1
What about the students? In 2015-2016, of our 1.5 million or so
students, 67% were white, 18% were African-American, 7% were
Hispanic, 3% were Asian, 3% were two or more races and the
remaining was comprised of native Hawaiian and American Indian.
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Why is teacher diversity important?
There are a number of potential benefits to having our teaching
force reflect the demographics of our students.
Many scholars point to the value that minority teachers
serve as positive role models for all students, and that the
overrepresentation of white teachers could have a negative
impact on all students because, “when students fail to see
minority adults in professional positions and instead see them
overrepresented in the ranks of nonprofessional workers, they
implicitly learn that white people are better suited than people
of color to hold positions of authority in society.”2
Teachers of color “are more likely to be able to enhance cultural
understanding among white colleagues, teachers, and students.”3
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Furthermore, there is evidence that minority teachers “more
frequently hold high expectations for all students and use
connections with students to establish structured classroom
discipline.”3 And perhaps as a result, students of color often
have better academic outcomes when they are taught by
teachers of color.4

Some Dos and Don’ts to Increase Diversity
Do understand what constitutes diversity.
The ways we identify ourselves are often based on a variety of
personal characteristics: race, sex, gender, religion, national
origin, age, physical and intellectual abilities, sexual orientation,
educational background, hometown and more. These
characteristics not only help define who we are, but they impact
our perspective and contributions to our work. Having a variety
of these perspectives on a school team can optimize your
capacity to find solutions that work for kids.

unlikely to get people who are all that varied from the ones you
already have. Are there recruitment fairs that feature people
who are different from the ones you already have? I love my
Spartans, but if almost all of your teacher recruits bleed green,
you may be missing great candidates from other places.
Do recognize your own biases and encourage others to as well.
You know your explicit biases—a preference for Coke vs. Pepsi,
East Lansing vs. Ann Arbor. You know which side of those
arguments you’re on. But by their very nature, implicit bias is
something you are likely to be unaware of, and those biases
may impact your perception of a job applicant. For instance,
do you know whether you have a preference for older or
younger people? One way to find that answer and a few others
is to take an Implicit Bias test. Project Implicit is a nonprofit
organization that provides such testing online, for free at
implicit.harvard.edu/implicit/takeatest.html.
I took a few of these tests and was genuinely surprised by the
results. You and your team might consider doing the same.

Do expand your recruiting network. If your network doesn’t reach
beyond where your current crop of employees are from, you’re
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Do NOT include attributes in your job descriptions and postings.
Job postings should not communicate a preference for men or women, young
people, races, national origin, etc. Job postings can, however, express that a
district will not discriminate based on a person’s characteristics. The key here
is that you are widening the net of potential applicants with communication, not
narrowing. Also, don’t take any action “because of” a protected characteristic
(religion, race, color, national origin, age, sex, height, weight, familial status or
marital status).
Do make the best hire, based on qualifications.
Increasing diversity in your workforce starts with expanding your pool of applicants
and serious candidates beyond what you typically see. This certainly takes effort,
but it ensures that your team is the most effective, most well-rounded group you
can provide your students. Furthermore, once you have your pool of candidates,
be careful about rushing to judgement. A Harvard University guide on this subject
suggests, “Avoid prematurely labeling one or more of your candidates as the ‘most
promising’ until all candidates have been considered. This will help ensure that all
qualified candidates receive equal consideration.”5
Do be accurate when notifying unsuccessful candidates. R. Lawrence Ashe Jr.,
Senior Counsel at an employment law firm in Atlanta, describes a situation in
which someone trying to be nice, got their employer into hot legal water:
In a wildly misguided effort at consoling an unsuccessful white male candidate,
the person making the selection decision tells the white male that he was the
best candidate, but that they had to pick a minority or a female. However, in
a number of these cases the minority or female candidate was actually better
qualified than the white male. The person was just trying to be nice and make
the white male feel better, but in fact, caused him to go see a lawyer.6
What should you say instead?
Employers are smart if they simply say, ‘Thank you for your interest in our
company. We had many qualified applicants, and unfortunately you were not
chosen.”6
Do avoid assumptions. The Harvard guide on this subject sums up the situation
well: “Avoid making assumptions about a diverse candidate’s ability to conform or
‘feel comfortable’ on your team or in the position. For example, do not assume that
a female candidate would not be compatible with your all-male team, or that an
African-American candidate would not be able to relate to your largely Caucasian
constituents.”5

The Good News and the Bad News
The good news is that diversity has increased among teachers in school districts.
The bad news? While turnover among teachers is high, it is even higher among
minority teachers who disproportionately teach in schools with higher proportions
of students of color and higher proportions of students who qualify for free or
reduced lunch.7
Why is turnover high and what can be done?
Nationwide, about two-thirds of teachers leave their jobs before retirement. Most
of those teachers cite dissatisfaction with teaching conditions as the primary
reason for leaving education to utilize their skills in other sectors of the economy.8
Which conditions mattered to them the most? It’s not all about the money,
particularly for minority teachers. A study by the Learning Policy Institute reports
that, “[s]alary levels, the provision of useful professional development, and the
availability of classroom resources all had little association with whether [teachers]
were likely to depart. The strongest factors by far for minority teachers were the
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level of collective faculty decision-making influence in the school
and the degree of individual instructional autonomy held by
teachers in their classrooms.”7
If the research is right, that means that local districts have
both the most to gain and the biggest responsibility to reduce
teacher turnover. But a little effort may go a long way. First-year
teacher turnover is cut in half when teachers receive mentoring,
collaboration, extra resources and are a part of a strong teacher
network.9 Currently, only about 3% of new teachers report
getting such supports.10 There is no one-size-fits-all approach
to creating these supports, so school administrators have both
the opportunity and the responsibility to work with their staff to
develop ones that work in their schools.
Unsurprisingly, principals can do a lot to impact the teaching
conditions in a school. But great teachers do not always
become great principals without high-quality training.9 Districts
should select principals who have been well-trained and
consider investing in ongoing professional development to
ensure effective leadership and increase teacher retention.
By knowing what to look for, casting a wider net and working
toward diversifying your candidate pool, you could be well on
your way to having your teacher population begin to mirror that
of your students.
Kacie Kefgen, J.D. is MASB’s Assistant Director of Labor Relations and Legal
Services, and can be reached at kkefgen@masb.org or 517.327.5914.
1

Michigan Department of Education. MI School Data Staffing Information.
Retrieved from www.mischooldata.org/DistrictSchoolProfiles/
StaffingInformation/StaffingCounts/StaffingCount.aspx, March 21, 2017.
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ThroughOurEyes.pdf, March 21, 2017.
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Pathways to Success for
Marginalized Youth:

CLOSING
CONSCIOUSNESS
GAPS
By Dorinda Carter Andrews, Ed.D.

When we speak of achieving educational equity we are often
focused on student outcomes, centering our attention on
closing academic achievement gaps between students who have
historically achieved at high levels (i.e., many white and some
Asian group students and students from middle- and upperincome families), and students who have historically achieved at
lower levels (i.e., many African-American and Latina/o students
and students from working class and lower-income families).
Framing educational (in)equity in this way as a starting point
for identifying pathways for student success prevents us from
fully examining institutional and structural factors that impede
students’ overall academic and life success. Ensuring that
students become productive and civically engaged members of
our society not only requires a focus on academic skillbuilding
and mastery, but also a commitment to cultivating students’
skills for effective crosscultural interaction and relationshipbuilding. After all, today’s students are entering a global
workforce where the ability to innovate, collaborate and solve
world problems will require working effectively across cultural
differences.
While school boards might not always think of their work through
sociocultural and critical multicultural lenses, they play an
integral role in ensuring that all students have pathways to
success in and beyond school; and this requires redirecting our
“outcomes definition” from solely being about closing academic
achievement gaps to also understanding and eliminating factors
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that contribute to widening consciousness gaps about cultural
difference, power and privilege, and their functioning in schools
and society.1 These consciousness gaps lead school personnel
and education policymakers to enact programs and policies
that actually exacerbate achievement gaps. In the last two
years, the number of students of color in U.S. public schools
has outnumbered white students, with the largest increase
being among Hispanic students.2 Additionally, the Center for
Immigration Studies reports that roughly 23% of all public school
students come from immigrant households, with the largest
percentage increases in immigration from largely Muslim nations
(e.g., Saudi Arabia, Bangladesh and Iraq).3 Schools should
cultivate environments where the ideology of America as a
nation that values pluralism and cultural diversity is an enacted
practice, and school boards can play a major role in ensuring this
happens by supporting policy adoption and implementation that
supports pluralistic ideals.
In order for school boards to lead in culturally responsive ways,
members must have a deeper understanding of how issues
of race, class and gender (among other identities) operate in
schools through policies and practices to further privilege some
students and disadvantage others. Here I speak briefly about
three ways that school boards play a role in helping school
leaders and teachers ensure successful academic and life
pathways for all students, particularly youth who are black and
brown, differently abled and/or living in poverty conditions.
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Building and Maintaining a Positive
School Climate

Few students will remain engaged in an educational environment
that does not affirm who they are, and U.S. public schools
primarily function based on white, middle class, patriarchal,
Christian norms. Our classrooms are primarily populated
by white, female teachers who are attempting to educate
an increasingly ethnically and linguistically diverse student
body.4 School boards can play a critical role in ensuring that
administrators and teachers can be cultural brokers in learning
environments by affirming students’ cultural and academic
identities through enacting equitable and inclusive policies
and practices. By financially investing in continuous, sustained
professional development opportunities for administrators
and teachers that allow them to critically self-reflect on how
their social identities impact their pedagogy, instruction and
relationships with students and families, school boards make
a significant social justice move toward achieving educational
equity for all students. However, this move is disingenuous if
school board members are not involved in similar professional
education that allows them to also become more culturally
competent. By supporting a systemwide cultural competency
plan that is sustained over time for helping all decisionmakers
become more culturally relevant and responsive, school boards
take an initial step in addressing institutional and structural
factors related to implicit and explicit bias that ultimately
impede sustaining an equitable and affirming learning climate
for all students. School leaders also have to have clear equity
and cultural competency goals in the district’s strategic plan and
in each school building’s school improvement plan. And school
boards can help ensure accountability for meeting these goals.

Remove Zero Tolerance Discipline
Policies

Because research indicates that students of color are
overrepresented in discipline referrals, suspensions and
expulsions, school boards must consider how they can support
districts in adopting and implementing discipline and dress
code policies and practices that are restorative instead of
punitive and dehumanizing, and informed by an understanding
of the varied ways that students from different cultural
backgrounds define and understand “respect,” “masculinity”
and “femininity.” Oftentimes, educators are making discipline
decisions that are rooted in their understandings of what it
means to be a “good” and “respectful” student, not realizing
that their constructions mirror white, middle-class norms
related to femininity and masculinity. An understanding of how
these constructs are defined for students across racial/ethnic
groups and socioeconomic backgrounds can often be useful
when we’re trying to develop culturally appropriate dress codes
and discipline policies in schools. Many schools already track
discipline referral, suspension and expulsion data, and recognize
patterns across race, gender and ability status regarding the
student makeup in the discipline pipeline. Yet, what culturally
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relevant, responsive and sustaining discipline strategies are
being used to affirm student identities instead of policing their
identities and bodies? School boards can support districts’
implementation of restorative justice practices and culturally
responsive positive behavior intervention supports.5

Remove Barriers to College-Preparatory
and Advanced Placement Courses

Research also shows that students of color and Limited English
Proficient students are less likely to be enrolled in college
preparatory and advanced placement courses. Teacher referrals
are the most common pathway to access to this curriculum. If
teachers embody lowered expectations for students based on
their stereotypes and assumptions about high-ability student
profiles, or various racial/ethnic and socioeconomic groups,
then students are less likely to be encouraged to enroll in these
courses or even referred. School boards can ensure that schoollevel criteria for access to college-preparatory courses is not
perpetuating racist, ableist and classist ideology.
Identifying “successful interventions” for students’ “pathways to
success” does not begin with framing (in)equity dialogue about
achievement gaps. It begins with educators, school leaders and
education policymakers understanding how issues of culture,
power and privilege operate at institutional levels to exacerbate
different types of “gaps” amongst students. Understanding
pathways to success for all students as an issue of access
moves us forward in examining the consciousness gaps that
we embody that need to be closed in order for all students to
learn in equitable and inclusive environments. Kids don’t control
their access to opportunity; adults do. We must continue to
be vigilant in how our decisions ultimately affect lives in very
powerful ways.
Dorinda Carter Andrews, Ed.D. is Assistant Dean of Equity Outreach Initiatives
and Associate Professor of Teacher Education in the College of Education
at Michigan State University, and can be reached at dcarter@msu.edu or
517.432.2070.
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in Education:
A Rural
Perspective
By Renee Murley, Ed.D. and Allen Pratt, Ed.D.

Since the November 2016 election and the overwhelming support
from the rural communities showing a desire for change on the
national scene, many media outlets and government agencies
have reached out to our offices at the National Rural Education
Association, which is located on the campus of the University of
Tennessee at Chattanooga. The new political landscape changed
overnight with an expectation of focus on the middle class, bluecollar American; most of whom attended and send their children
to a rural school. With more than a quarter of all students across
the nation being educated in a rural school1, we must ensure
these students have equal opportunity.

and urban students. Technology and access to high-speed
internet would provide a large boost to our rural students.

In the middle of this momentum, rural communities and schools
are being considered as areas of interest from many sectors,
including education and manufacturing. The rural areas must stand
tall to use this moment in time to motivate our federal, state and
local policymakers to help focus upon rural education reform.

With a weak telecommunication infrastructure for many school
districts, the accessibility to the internet is often minimal at the
homes of many of rural students. As a result, many rural students
do not have access to a world of learning after school, and
especially during the summer.

Two of the largest areas of concern for rural schools and
communities fall into the areas of technology and teacher shortage.

Teacher Shortage

Technology

Technology access is often at the forefront of most rural
districts’ needs when looking to enhance learning and
supporting new opportunities for students. Many times, our
students do not have access to the same programs as suburban
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Dilara Sayeed shared in her column, “Rural Education:
Addressing a Tension Point in the Great American Divide,”
that 26 million Americans currently do not have high-speed
internet and 70% live in rural areas.2 Broadband access is
fundamental for enhancing learning for rural students. A lack of
telecommunications infrastructure creates a large struggle for
rural districts as they strive to prepare students to be college
and career ready.3

Rural districts, like most others, are experiencing the pinch of
teacher shortages, especially within the field of STEM, special
education, foreign language and ELL teachers. Districts are
experiencing great difficulties in the recruitment and retention
of teachers within these areas. When competing with larger,
suburban and urban districts, the pay is greater, enticing teachers
from rural districts to choose their neighboring larger school
districts for employment.
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Not only do the rural districts struggle to hire teachers for
the hard-to-staff positions, they also struggle to hire minority
candidates, especially minority male teachers. Rural districts
are looking to find creative ways to recruit new teachers and the
need to target teachers of color.

highly effective instructors in their schools. This can be done by
the entire community working together to identify candidates in
their communities and the local EPPs to fill the gap of hard-to-fill
teaching positions.

Recently, rural districts have imposed new programs such
as “grow-your-own” teachers through the licensing of
paraprofessionals within their schools. This program works
with a local licensing agency (Education Preparation Provider)
to license the paraprofessionals through coursework, field
experience and a modified student teaching experience. This
route allows districts to identify those within their schools who
could contribute to the teacher pool, stay within the district
and maintain a level of consistency based on their previous
experiences within the schools.

Renee Murley, Ed.D. is the Director of the School of Education at the University
of Tennessee at Chattanooga, and can be reached at renee-murley@utc.edu
or 423.425.4684. Allen Pratt, Ed.D. is the Executive Director of the National
Rural Education Association, and can be reached at allen-pratt@utc.edu or
423.425.4539.

Districts often identify viable teacher candidates of color
for teaching positions through the process of recruiting
paraprofessionals. Rural districts also view recruiting
paraprofessionals and potential future teachers with partnering
with their local EPPs to “grow-their-own” teacher candidates.
Teachers from the same background and place usually have
stronger ties to the community and children, and are often less
likely to pack their bags when the job proves challenging.4

1

National Center for Education Statistics. The Status of Rural Education, May
2013. Retrieved from nces.ed.gov/programs/coe/indicator_tla.asp, March 23, 2017.
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Sayeed, D. Ed Surge News. Retrieved from www.edsurge.com/news/2017-0112-rural-education-addressing-tension-point-in-the-great-american-divide,
March 12, 2017.
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Kim, K. A., & Howley, C. Academia. Retrieved from Academia Broadband and
Rural: www.academia.edu/1778808/Broadband_and_Rural_Education_An_
Examination_of_the_Challenges_Opportunities_and_Support_Structures_
that_Impact_Broadband_and_Rural_Educati—on, March 12, 2017.

4

Cummings, M. How to Attract Teachers to Poor, Rural Schools. School Ed with
Columbia Journalism School’s Teacher Report. March 13, 2015.

The challenges for rural school districts are very real and must
be addressed. Each community must be innovative to provide
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MICHIGAN:
It’s Time for
Comprehensive
School Funding
Research
By Rob Fowler
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The School Finance Research Collaborative, a
broad-based, bipartisan group of business and
education experts from metro Detroit to the Upper
Peninsula, applauds the recent call for school
funding research in Gov. Rick Snyder’s 21st Century
Education Commission Report.
It’s never been clearer—the way we fund
Michigan’s schools is broken, and we must
reexamine our approach so all students can
achieve and succeed.
Here’s the good news: the Collaborative, whose
members agree it’s time to change the way
Michigan’s schools are funded, is already taking
the lead in this effort. We are bringing together
top industry experts to reexamine our approach
to funding Michigan’s public schools to serve all
students, regardless of their circumstances.
Our group is supporting a new, comprehensive
school funding adequacy study that will use
multiple methodologies to reexamine how we
fund Michigan’s public schools to prepare all
students for college and careers.

every day. We must recruit top-notch talent to
grow our businesses and fill the cutting-edge
jobs of tomorrow.
It’s important to build and attract the talent
of the future and build Michigan’s workforce
from the ground up, brick by brick, student by
student.
Michigan’s small business community relies
on our public schools to prepare students for
jobs, technical education and college so they
are primed for success and ready to enter the
workforce. That begins with a diverse public
school education that prepares all students
for success, regardless of their background or
circumstances.
Schools need a plan and a roadmap for success
just like businesses do.
That journey begins with the best and most
reliable data on how to prepare our students for
the competitive 21st century workforce. A truly
comprehensive adequacy study is the first step
toward meeting this goal.

The state-funded Michigan Education Finance
Study provided a good starting point for
reexamining our approach to school funding. The
Collaborative will build on the state’s findings using
multiple methodologies to produce the best, most
complete and most accurate information on what it
truly costs to educate our students.

Some people have prematurely criticized the
Collaborative, claiming our work will invariably
lead to recommendations for more school
funding. We’re committed to letting research—
not any preconceived notion or agenda—drive
our work in the months ahead.

We have begun the process of hiring a
contractor to provide this first-of-its-kind analysis
of school financing in Michigan, with the results
expected to be released by early 2018.

Working together, we will create a roadmap to
provide great learning opportunities for the next
generation of workers, entrepreneurs and small
business owners.

Once accurate and comprehensive data are
available, the Collaborative will communicate
this critical information to Michigan
policymakers, stakeholders and the public
at-large.

Our overarching goal is to prepare all students for
jobs and bright futures right here in the Great Lakes
State. The success of all of our students will keep
Michigan’s economic comeback charging forward.

As President and CEO of the Small Business
Association of Michigan, I continually see how
strong schools mean strong small businesses

Rob Fowler is the President and CEO of the Small
Business Association of Michigan, and can be reached at
rob.fowler@sbam.org or 800.362.5461, ext. 203.
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NATIONAL PERSPECTIVE

NSBA Refreshes
Stand Up 4 Public
Schools Campaign,
Encourages Submissions
By Stacy Bogard, CAE
Extraordinary teaching and learning occurs daily in our nation’s
public schools, but you wouldn’t know it based on a chorus
of detractors who misunderstand what happens in today’s
classrooms, or worse, are engaged in a deliberate effort to
undermine public education. We can’t let the future of our public
schools be determined by people who want to weaken or pivot
away from public education.

single day something great is happening in public schools. The
Stand Up campaign’s new focus and redesigned website
(www.standup4publicschools.org) enables us to tell the story
through first-person accounts and by showcasing programs and
people doing great work. A key feature within the site is the
short movie, No Ordinary Day, which brings the strategy and
story to life in a compelling way.

With new threats to public education before us, there is no
better time to stand up for our public schools. For everyone who
understands and appreciates the value of public education, the
National School Boards Association is providing an excellent
platform to demonstrate their support for public education.

There are a lot of excellent programs and people in our state
making a significant difference in their students’ lives and
community. These stories are essential to tell the true story of
our public schools, and the Stand Up campaign is an excellent
platform to recognize them. I encourage you to go to the website
to highlight programs and people deserving recognition. You
can provide a little information on the Contact Us page on
the website and NSBA staff will follow up with the appropriate
people so their story can be featured.

The Stand Up 4 Public Schools campaign has been refreshed
and the new strategic concept is aimed at telling the full and rich
story of public schools. The campaign highlights the creative,
innovative and extraordinary ways public schools are helping
students prepare for their future, enhancing the quality of life in
their communities and helping generate future prosperity.
Indeed, public schools have lifted generations of students
to new heights, and our schools have enormous potential to
continue to do the great work they have been doing for more
than 300 years. Public schools have elevated children and
their families out of poverty, driven our economy to unimagined
growth, enriched the lives of people across the country through
the arts and community service, and strengthened democracy.
We should be quite proud of these great accomplishments and
tell our story more vigorously.

The clear majority of Americans believe public education is
the great equalizer and that it provides them with the ability
to control their own destiny. The long history of public schools
proves that they are right.
It’s time, now more than ever, to stand up for public schools with
as much energy as possible.
Stacy Bogard, CAE, is MASB’s Assistant Director of Communications, PR &
Marketing, and can be reached at sbogard@masb.org or 517.327.5907.

It’s imperative we do a better job of telling public education’s
story so the public and policymakers understand that every
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EVENTS CALENDAR
JUNE 2 – 3, 2017

AUG. 13, 2017

Board Member Certification Classes (CBAs)

Advanced Workshop for Board Presidents

MASB HEADQUARTERS, LANSING

MISSION POINT, MACKINAC ISLAND

JUNE 5, 2017

SEPT. 15 – 16, 2017

CBA 350: Generational Diversity for Board Members

Board Member Certification Classes (CBAs)

U.P. DISTANCE LEARNING SITES

KENT ISD, GRAND RAPIDS

AUG. 11, 2017

OCT. 13 – 14, 2017

Summer Leadership Institute

Board Member Certification Classes (CBAs)

MISSION POINT, MACKINAC ISLAND

MASB HEADQUARTERS, LANSING

AUG. 11 – 13, 2017

NOV. 9 – 12, 2017

Board Member Certification Classes (CBAs)

Annual Leadership Conference, Exhibit Show and Board
Member Certification Classes (CBAs)

MISSION POINT, MACKINAC ISLAND

AUG. 12, 2017

Board President Workshop
MISSION POINT, MACKINAC ISLAND
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LANSING CENTER
For more information about these events, visit the MASB website,
www.masb.org/calendar, or call 517.327.5900.
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MASB NUMBER BLOCK PUZZLE
Try to fill in the missing numbers.
The
The
The
The

missing numbers are integers between 0 and 100.
numbers in each row add up to totals to the right.
numbers in each column add up to the totals along the bottom.
diagonal lines also add up the totals to the right.

44

85

Email Stacy Washington at swashington@masb.org for an answer key.
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Michigan Association
of School Boards
1001 Centennial Way, Ste. 400
Lansing, MI 48917
MASB.ORG

When You Told Us What You Wanted, We Listened…

The Result:

SUMMER LEADERSHIP INSTITUTE
Aug. 11, 2017 | Mission Point Resort | Mackinac Island

A power-packed day of learning designed specifically for you as we take a deep dive into board service.
•• Keynote session on exemplary leadership by
Debbie McFalone, Ph.D.
•• Lessons learned from a mock school board
meeting

•• State of our schools with State
Superintendent Brian Whiston
•• And more!

Stick Around for the Rest of the Weekend (Aug. 11 – 13, 2017) for:
•• Board Member Certification (CBA) Classes
•• Board President Workshop
•• Advanced Workshop for Board Presidents

•• A Great Location
•• And Family Fun!

Space and hotel rooms are limited so don’t wait to claim your spot!

We’ll see you on the Island this summer.
Generously Sponsored by:

Learn more and register at
www.masb.org/summerleadership.

