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PLAN FOR KEY TRANSITIONS
By Don Wotruba, CAE

hen I think of all the changes schools
have navigated over the past 14 months,
I marvel at what your districts have
accomplished. Yet with all that change, I
know your work is not done as you face
new challenges and opportunities for the
students and staff who will once again
experience transitions this summer and fall.
You will be asking what the plans are for
kids and staff, for communications and how
you will ensure all the things that need to
happen do. This is what board members and
superintendents do in districts.
Amid the pandemic, you also dealt with
transitions in your board with last fall’s
elections. Before November 2020, you may
have had conversations at the board table
about what skills you needed most on your
board to help round out the combined
knowledge and experience you already had.
By January, you likely had orientation and
onboarding opportunities for your new
board members, provided them with access
to training with MASB or other entities, and
assisted them in becoming a contributing
member of your board of education—all
delivered in new and creative ways due
to coronavirus health guidelines. We do
the same thing for our team at MASB, and
we offer assistance in those areas for your
districts as well.
Public schools often deal with transitions
well, and you should be applauded for your
work and successes in that space.
What I want you to think about is an
important area where we tend to struggle
to create seamless transitions—succession
planning and onboarding for the
superintendency. We see it at MASB every
winter—Superintendent Smith announces
retirement in January, the district hires a
search firm, works with the community
and hires a new superintendent to start
work July 1. It’s not a bad model, and it
has worked for years, but it’s important to
consider some numbers for greater context.

Over the past five or six years, Michigan has
averaged 80 vacancies in the superintendent
spot. In each of those years, two-thirds
of all those positions were filled by firsttime superintendents. And remember,
in that same time period we had three
elections for school boards that resulted in
approximately 1,800 new board members.
What that means for Michigan is nearly half
of the superintendents in the state have less
than five years’ experience in the job, and
nearly half of any given board is also new.
Have you provided your new superintendent
the necessary training and coaching to be
successful? Have you encouraged them to
engage with MASA, their association and
the New Sups Academy? No one should
be expected to operate at the same level as
your previous superintendent when they
likely don’t have the same experience.
Focusing on these essential questions helps
ensure this transition is successful for the
superintendents and the leadership team.

“Have you provided
your new
superintendent the
necessary training
and coaching to be
successful?”

What this inexperience also brings is a
different look at who is available to fill
superintendent vacancies. If your district
knows your superintendent is going to retire
in the next couple of years, have you asked
the right questions internally? Do you have
someone in your district ready to step into
the position? If you had a couple of years
to plan, could your superintendent work
with internal staff to get them ready for
the possibility? This is not about promising
anyone the job—nor is it an effort to do away
with a search—but it is about having the
conversation about a significant transition
your district will navigate and what you can
do to make it a smooth one.
You plan for transitions for elections, you
do it for new board members, and you did
a remarkable job with the pandemic. Now
let’s make sure you plan for your new
superintendent’s success and/or your next
superintendent vacancy. Neither can be
ignored.

Don Wotruba, CAE
Don is MASB’s Executive Director, and can be reached
at dwotruba@masb.org or 517.327.5900.
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LOOKING BACK TO PLAN AHEAD
By Jill Fennessy
Tri County Area Schools

Spring is a time for all district leaders to reflect on the successes and
challenges the school year has presented. It’s also a time for us to
celebrate the accomplishments of our graduating seniors and wish
them well as they embark on their new journeys into adulthood.
While we are joyfully focused on the celebrations that come with
graduation, we must also remember this is an opportunity to look
back and consider how well we have prepared our seniors to navigate
the world beyond our doors. What could we have done better or
differently? Are we directing precious resources to provide equitable
opportunities for all students? This year, more than any I can recall,
is a time for serious reflection on how we deliver public education.
While the COVID-19 pandemic has certainly highlighted the crucial
role public schools play in our society, it has also revealed much
about our strengths and vulnerabilities in delivering education to
our children. We watched our teachers use their creativity as they
became online educators almost overnight. We saw the amazing
capabilities of our food service staff as they stepped up and fed
children in our communities; and in many districts, our bus drivers
helped to deliver those meals. Our technology departments worked
tirelessly to provide devices and hotspots to families, ensuring
access to learning. Our boards of education worked closely with
administration to direct resources to many unanticipated needs.
Many districts did a lot of thinking outside the box to meet the
diverse needs of students.

I have never felt more privileged to be a part of this effort to
collaborate, be nimble and get creative in delivering education.
Our perseverance must continue, though. The spring of 2021
provides us with the need to shift our energy from crisis to recovery.
As district leaders, we must focus on the lessons learned and how
that information shapes our work going forward. For example,
our teachers at Tri County have shared their observations of how
the cohorts and smaller class sizes have helped in numerous ways.
Discipline referrals are down, and students who may be struggling
are receiving more help. Because our district plan has teachers
staying in the room with students during lunchtime, this has
provided an opportunity to build relationships with students in new
ways that support their social and emotional well-being. This year,
we plan to offer summer school that will include transportation for
all who need it, providing equitable access for every child. We will
also reflect on the areas in need of improvement and what those
solutions may look like as we prepare for fall.
This edition of LeaderBoard is devoted to exploring our changing
roles in education. I hope you find it valuable as you plan for
continuous improvement in your districts. The children we serve
today will become the graduating classes of tomorrow. We must do
our best to ensure every child has an equal opportunity to achieve
their brightest future!

Jill Fennessy
Jill is MASB’s 2020-2021 President, and can be reached
at jfennessy@tricountyschools.com.
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Michigan educators give their all every day, and the
Michigan Lottery is proud to have contributed more than
$1 billion to public schools last year to help support them.
Thank you to our educators who continue to go above
and beyond for our schoolchildren.
Knowing your limits is always the best bet. Call the Michigan Problem
Gambling Helpline for confidential help at 1-800-270-7117.

ASK
BRAD:
YOUR SCHOOL LAW QUESTIONS ANSWERED
By Brad Banasik, J.D.

EACH ISSUE OF MASB’S LEADERBOARD FEATURES HYPOTHETICAL SCHOOL LAW QUESTIONS THAT ARE SIMILAR TO
THE QUESTIONS THAT THE MASB LEGAL SERVICES DEPARTMENT RECEIVES FROM MEMBERS. THE ANSWERS TO THE
QUESTIONS ARE INTENDED TO PROVIDE LEGAL INFORMATION AND ENHANCE SCHOOL BOARD MEMBERS’
UNDERSTANDING OF SCHOOL LAW ISSUES BY EXPLAINING HOW LAWS OR COURT CASES APPLY TO GIVEN SITUATIONS.
IF YOU HAVE A SPECIFIC HYPOTHETICAL QUESTION THAT YOU WOULD LIKE TO SEE ANSWERED
IN A FUTURE ISSUE, PLEASE SUBMIT YOUR QUESTION TO COMMS@MASB.ORG.

SCHOOL BOARD COMMITTEES AND THE OPEN MEETINGS ACT
While attending an MASB Board Member Certification (CBA) class, a school board member was surprised to hear that all school board committee meetings
should be posted and held as open public meetings under the Open Meetings Act. This member’s school board had traditionally conducted committee
meetings as private meetings not being subject to OMA. Because the committee membership was less than four board members, the school board believed
that the meetings of the committees were not “meetings” of a public body as a quorum of the board would not be present for “the purpose of deliberating
toward or rendering a decision on public policy.” 1 Is the school board violating OMA by not conducting committee meetings as open public meetings?

The school board may not be violating OMA, but
it is focusing on the wrong issue in determining
whether its committees must hold public meetings. Instead of basing its analysis on the definition of a “meeting” under OMA, attention must
be given to how OMA defines a “public body” to
correctly address the question. A “public body” is
any state or local legislative or governing body,
including a board, commission, committee,
subcommittee, authority, or council, that is empowered by state constitution, statute, charter,
ordinance, resolution, or rule to exercise governmental or proprietary authority or perform
a governmental or proprietary function. . .2
Thus, as a committee of a local governing body,
a school board committee will be subject to the
requirements of OMA if it is empowered by the
school board to perform or exercise a governmental function. However, if a school board committee is merely advisory or only capable of making
recommendations concerning the exercise of
governmental authority, OMA does not apply to
the committee.
A committee subject to open meeting requirements must conduct its business in meetings
open to the public, take minutes and allow public
comment at the meeting, and the meetings would
be posted as “Committee Meetings” with at least
18 hours advance notice to the public.
There have been multiple court cases and
opinions of the Michigan Attorney General that
provide guidance to school boards on the issue
of whether a committee consisting of less than
a quorum of a board is subject to OMA. The
following are summaries of a few select cases
and opinions that, in my opinion, are the most
instructive:
· A school board charged its personnel and policy committee to review the district’s method of
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evaluating school administrators and consider
whether the length of administrative contracts
should be adjusted. In a private meeting, the
committee reached a recommendation to keep
the status quo, which was not acted on by the
school board when it was presented with the
recommendation. It was determined that the
committee was subject to OMA and violated
the Act by meeting in private.3
· A school board created an advisory committee
to study academic standards and athletic participation by gathering information, reviewing
existing policies and then making a recommendation to the board regarding eligibility
standards for athletic participation. The committee was not given authority to alter existing
policy or to create a new policy. A ruling
concluded that the committee was not subject
to OMA, because it lacked decision-making
authority and was only capable of making
recommendations concerning the exercise of
governmental authority.4
· A county board of commissioners created and
authorized standing committees to review
items of county business and determine
whether specific items would be referred to
the full board. It was found that the committees were exercising governmental authority
by precluding various matters from reaching
the full board for deliberation and decision
and, thus, were subject to the requirements of
OMA.5
· A school board created a committee to review
organizations for conducting a superintendent
search. At an open meeting, the committee
recommended a firm to serve as the board’s
search firm. The board accepted the recommendation without objection and entered into
a contract with the firm. It was alleged that the
committee violated OMA by failing to post notices of its meetings, failing to hold the meet-

ings in public, failing to maintain minutes and
privately deciding which search firms would
be employed. It was decided the committee
was not a public body required to comply with
OMA, because the committee’s activities were
investigative, as it only gathered and presented
information to the board and it had no authority to act on its own recommendation.6
As illustrated by the above examples, the analysis
of whether a school board committee is subject to
OMA can be complicated and is completely based
on the specific facts relating to the function of the
committee and its creation. Consequently, many
school boards will conduct all their committee
meetings as open meetings under OMA, because
the benefit of having a private committee meeting
doesn’t outweigh the possible risk of violating
OMA. This is consistent with MASB’s recommendation of erring on the side of complying
with OMA requirements when scheduling and
conducting committee meetings.
1
OMA defines a “meeting” as “the convening of a
public body at which a quorum is present for the purpose of deliberating toward or rendering a decision
on a public policy. . .” MCL 15.262(b)
2
MCL 15.262(a).
3
Schmiedicke v. Clare School Bd, 228 Mich. App. 259
(1998).
4
OAG, 1997, No. 6935.
5
OAG, 1998, No. 7000.
6
A Felons’ Crusade for Equality, Honesty, and Truth
v Detroit Public Schools Community District Board of
Education, unpublished, No. 343881 (2019).

Brad Banasik, J.D.
Brad is MASB’s Legal Counsel/
Director of Labor Relations
& Policy, and can be reached
at bbanasik@masb.org or
517.327.5900.
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The future of learning will be
shaped by how we innovate today.

The biggest
challenge is:
There’s no one-size-fits-all learning
model that can be universally
applied from the top-down.

Every student is different.
Every school is different.
Innovating student learning is complex work… but you
don’t have to figure it out alone. We’ll work by your
side to transform your vision for student learning from
concept to reality.

Discover new models for moving student
learning forward at MICHIGANVIRTUAL.ORG

VAN BUREN PUBLIC SCHOOLS
DISTRICT DEMOGRAPHICS
Location: Wayne County
Size: 4,527
Board Members and Terms of Service:
Amy Pearce, president
Susan Featheringill,

(2019-2022)
(2017-2024)

Darlene Loyer Gerick,

(2019-2022)

Simone Pinter, treasurer
Dionne Falconer, trustee
Calvin Hawkins, trustee
Kelly Owen, trustee

(2017-2024)
(2021-2024)
(2019-2022)
(2013-2024)

vice president
secretary

Website: vanburenschools.net

DESCRIBE YOUR BOARD’S LEADERSHIP STYLE IN ONE WORD.
Collaborative.

YOUR BIGGEST ACCOMPLISHMENT(S) AS A SCHOOL BOARD?

In the past 10 years, we are proud to have built a beautiful, new
high school, passed a $35 million bond to build an Early Learning
Center and renovate our other buildings, as well as maintaining a
healthy fund balance through declining enrollment.
In 2012, our state-of-the-art high school opened. The dynamic
campus supports growing and ever-changing technology, with
creative spaces that allow for collaborative learning and firstclass athletic facilities. About 1,700 students benefit from this
building daily, along with the community at large. It has produced
our amazing Belleville New Tech program, our state-renowned
band and our decorated athletic programs.
Our bond comfortably passed in 2019, providing funding over the
next six years for much-needed building renovations and a new
Early Childhood Center. The renovations will serve the students
of our community by creating safe, modern and flexible learning
spaces for all students. The Early Learning Center of Van Buren
Public Schools will be a centerpiece of our community, bringing
our youngest learners together for an immersive learning
experience while providing a direct pathway into our K-12
education experience.
While having a healthy fund balance is often overlooked and
underappreciated, it has allowed us to make decisions during
this pandemic that best serve our staff, students and community
without financial stress. During the past year, we were able to
hire additional teachers and custodians, purchase new learning
materials, and provide dual learning models to best meet the
needs of our stakeholders. Without a healthy fund balance,
we would have been forced to make tough financial decisions,
which may not have been in the best interest of our students and
community.
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WHAT ARE YOUR DISTRICT’S MOST PRESSING CHALLENGES?

Like every district in Michigan, creating a system to educate
students in a COVID-19 world. We intentionally included every
stakeholder group in the decisionmaking and planning process,
as we do at the board table, ensuring every voice was heard and
valued.
We explored three distinct learning plans—remote, in-person
and hybrid. Based on parent survey results, 37% of students
chose 100% in-person learning while 63% selected 100%
remote learning. This allowed us to have safe, small class sizes
in the buildings, while still providing a rigorous remote learning
curriculum for the rest of our students.
As we look ahead, our next challenge will be to address the
learning loss our students experienced associated with the
pandemic and ensure all our students are ready for the fall.

ONE PIECE OF ADVICE YOU WOULD GIVE TO ALL SCHOOL BOARD
MEMBERS:

The purpose of serving on the school board is to continually
improve our district by serving the students, parents and
community to the best of our ability. Boards function at their
highest level when all members truly listen, are prepared and
allow all opinions to be expressed and heard with an open mind.

WHAT IS YOUR FAVORITE MASB PRODUCT OR SERVICE?

We appreciate the broad scope of the services and resources
MASB offers. Our board partakes in many of the CBA offerings
and benefits from the MASB email updates. Additionally, we
utilize the support offered throughout the superintendent
evaluation process, as well as the legal services to answer
questions our central office staff may have.
If you would like to recommend your district to be featured in a future District
Spotlight, please send an email to comms@masb.org.
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By Stacy Bogard, CAE

You can throw out almost any common idiom and it
can be applied to what school districts have been
facing or how they’ve responded throughout the
COVID-19 pandemic.

Hang in there. Bite the bullet. Roll with the punches.
We’ll cross that bridge when we come to it. Your guess
is as good as mine. A blessing in disguise?
For better or worse, COVID-19 has permanently
changed education in our country. Many of the
disparities in public schools have been amplified
during this time, but so too have a number of positive
outcomes that will likely have a lasting impact.
Let’s take a closer look at some examples of changing
roles and how districts have been or will be addressing
them before, during and after the pandemic.

12
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EQUITY
Equity resonates through all of the stories
and examples shared below. An article from
Politico notes: “. . . the pandemic has been
a tragedy for many students’ educations.
Stories of hungry children, of kids who have
melted away from school, of community
college students doing their work in fast
food parking lots to pick up a Wi-Fi signal,
have exposed how deeply inequity shapes
the experiences and outcomes of America’s
students. The disproportionate weight of
the pandemic on Black and brown and
low-income students has ignited calls for a
dramatic reinvestment.”1
PreK-12 schools provide the means for
many parents/caregivers to work outside of the home or to continue their own
education. They help to feed economically
disadvantaged students at least two meals
a day during the week and kits for over the
weekend. Many offer access to other vital
wraparound supports.
Suddenly in March 2020, those services
were either gone or quite limited. The
majority of Michigan school districts pivoted
quickly to focus on the whole child particularly to ensure students were continuing
to receive nutritional food. Attention then
turned to technology so they could still participate in their classes. If districts were not
already 1:1 or able to provide hot spots to
those with limited or no internet connectivity, those devices were soon hard to come
by even if a district had the funds to spend.
Creative solutions abounded with many services moved to a drive-thru format, school
buses were strategically parked in the
community as mobile hot spots and much

more. As we’ve moved further through the
pandemic, districts have had to continue to
make tough decisions while striving to meet
the needs of all students.
Dundee Community Schools launched a
communitywide Education Equity Team
earlier this year and they will be completing
the Mid-Atlantic Equity Audit to help identify
areas of disparity and to set the framework
for determining next steps to resolve them.
Through the tool, the district is looking at
inequities brought about by race, ethnicity,
technology access, gender, national origin,
language, disability, age, sexual orientation,
sexual identity, religion or other significant factors that have been impacted by
COVID-19.2
As someone who started his education
career as a kindergarten teacher, Superintendent Edward J. Manuszak II, Ed.S. also is
focused on early childhood equity.
For his doctoral dissertation, he developed
the Early Learning Program Assessment
Tool©, which is now available through The
School Superintendents Association for use
by districts across the country. The ELPAT©
results for Dundee and other districts in the
surrounding area of Monroe County showed
more outreach and programming was
needed for children from birth through age
3 and their families.
“We need to redefine the idea of K-12
schools,” Manuszak said. “We need to start
referring to ourselves as P-20 organizations,
as in prenatal. Early learning is probably
the most important area for any student’s
development. Ninety percent of a student’s
brain develops between 0 and 5.”3
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The Monroe County Superintendents Association recently put together an Early
Childhood Plan to better prepare their
future students and families through
providing more resources and establishing
connections early on. They were able to
secure a $330,000 grant from the Ralph C.
Wilson Jr. Foundation to support the hiring
of two family engagement specialists for the
county. A partnership was also secured with
Detroit Public TV and the parent curriculum
it broadcasts called Preschool U. As more
data becomes available, they have connected with the Michigan Department of
Education about how this could be replicated across the state.
“We’re really trying to give students and
families the best possible experience we
can, and I think the pandemic has allowed
us to better understand the connectedness
we have with each other,” Manuszak said.

SOCIAL-EMOTIONAL LEARNING
According to an NPR article, “In the U.S.,
where access to health care—especially for children's mental
health—is inequitable and
inconsistent, the difficult
work of identifying and
tending to the mental
and emotional health
of this pandemic
generation will fall
largely on the shoulders of educators.”4
Mental health services have been lacking in Michigan for a
very long time both
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inside and outside of schools, according to
Lou Steigerwald, Ed.S. He serves as Superintendent of Norway-Vulcan Area Schools in
Dickinson County, which has approximately
650 PreK-12 students.
“For small districts especially, it is hard to
cover the academic needs of children PreK12 and have enough left over to address
social-emotional learning needs,” he said.
“There has long been a need to address
student mental health issues, but many
school districts, including ours, could not
afford to do so.”
But there’s hope on the horizon. “With the
Elementary and Secondary School Emergency Relief programs, we finally have that
opportunity.”
The administration has brought a proposal
to its board of education to use the funds
to create a SEL interventionist position,
particularly for the middle school level. This
will allow their current K-8 social worker to
focus on elementary students.
“When we see students fail to thrive in high
school, we believe the beliefs and habits
that stand in the way of success have been
established long before,” Steigerwald said.
“We hope that, by increasing our capacity

14
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to address challenges in early childhood
and at the onset of adolescence, that we
can help students be more successful in
high school. Our goal is always to see every
student leave high school with the doors
open to them that they want open to them.
Our hope is that in providing support closer
to the onset of challenges, that we can help
more students be more successful.”

Digital acumen has also been gained by
their administration and school board
when they were looking to access or attend
school, district, regional and statewide
events. “Virtual meetings had never occurred in our district before the pandemic,”
Thoenes said. “They are a routine part of
our culture now. After the pandemic, I believe we will still schedule virtual meetings,
when appropriate, to save on time, travel
and expense.”

For more SEL-related examples and perspectives from school-based mental health
providers, please see the “School is Critical
for Students’ Mental Health” article starting
on page 22.

Comstock Park also noticed a significant increase in school board meeting attendance
by the public when they were fully virtual.
While meetings are again in person, they
are continuing to livestream on the district’s
YouTube channel and further investing in
improving this offering.

TECHNOLOGY
As with many districts, Comstock Park
Public Schools has used some of its federal
COVID-19 relief funds toward securing internet hot spots and additional Chromebooks
for students. Additionally, they purchased
laptops for each teacher to be able to provide virtual lessons safely outside of school
buildings.
“As a result of this increased access, our
students and staff have greatly enhanced
their computer and technology skills,” shared
Superintendent Jeffrey J. Thoenes, Ed.D.

“Our board places great value on this
[increased] public participation and, with
federal COVID-19 relief funds, we are in the
process of purchasing the requisite camera
and related devices to continue broadcasting the meetings on YouTube,” Thoenes
said.
As schools determine whether they will
continue to offer online learning after the
pandemic ends, technology access, both
devices and internet, will likely be a determining factor. Across the state and country,
there are obstacles that have existed for
years that are slow to be addressed by the
government and service providers. But
districts will continue to do what they can to
best meet the needs of their students.
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TRANSPORTATION
The district motto for Grand Haven Area
Public Schools is “Success for ALL.” According to Superintendent Andrew Ingall,
to achieve that “takes us ALL.” He has
certainly walked that talk over the past year
by stepping up to serve as a bus driver.
This shortage has been an issue since before the pandemic and will remain one following. As Ingall notes, with unemployment
rates extremely low, there just is not the
volume of available workforce. “Additionally, getting a Commercial Driver’s License
requires significant knowledge along with
physical health approval,” he said. “The
bar is high, as it should be, to drive our
students.”
As a result of his experience, Ingall has a
deeper and closer understanding of what it
takes to be a bus driver and do the job. “It
has also provided me a direct opportunity

to pitch in and help out where needed; that
is what we expect from everyone on our
team,” he said.
Ingall is not alone in his efforts. Staff at
Hemlock Public School District have been
trained to serve as substitutes as there
are just enough drivers to complete their
routes.5 Jay Bennett highlights this instance
and more in his article on “Getting Creative
to Address Employee Shortages” starting on
page 26.
I commend all Michigan public school districts that, with the support of their boards
of education, have found ways to continually improve and even thrive during the
most difficult circumstances our modernday society has collectively faced. MASB
is here to advocate on your behalf and to
provide support. Feel free to reach out via
email to comms@masb.org or by calling
517.327.5900.

1
Bombardieri, M. COVID-19 changed education
in America—permanently. Politico, April 15, 2021.
Retrieved from politico.com/news/2021/04/15/covidchanged-education-permanently-479317.
2
Mid-Atlantic Equity Audit 2021. Retrieved from
dundeecommunityschools.org/downloads/district_
files/mid-atlantic_equity_audit_2021.pdf.
3
Riede, P. Starting Young and Staying Young, Profile: Edward J. Manuszak II. AASA School Administrator, March 2020. Retrieved from my.aasa.org/
AASA/Resources/SAMag/2020/Mar20/Profile.aspx.
4
Turner, C. and Herman, C. How Schools can Help
Kids Heal After a Year of ‘Crisis and Uncertainty.’ NPR, April 21, 2021. Retrieved from npr.
org/2021/04/21/989056927/how-schools-can-helpkids-heal-after-a-year-of-crisis-and-uncertainty.
5
Felton, J. and Paxson, J. Hemlock schools superintendent training to be bus driver. WNEM, March
4, 2021. Retrieved from wnem.com/news/hemlockschools-superintendent-training-to-be-bus-driver/
article_341a0cd0-7d5b-11eb-a2b8-0ffa35fb0bc8.
html.

Stacy Bogard, CAE
Stacy is the Assistant Director of Communications and Public Relations,
and can be reached at sbogard@masb.org or 517.327.5900.

Don’t Let Finances be a Barrier to
Board Development Training
Prioritize building the necessary skills over the next school year to serve your students as effectively
as possible, both individually as board members and collectively as a governance team.
In its second year, the MASB Member Assistance Fund helps to defray training costs for districts
experiencing financial hardship and that see costs as a deterrent to accessing MASB services or
events. Funds are available on a first-come, first-served basis.
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Equitable Budgeting:
5 Steps to Promote
Equity in Your District’s
Funding Practices
By Nikkie Whaley, MPA, PHR
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Equity has become central to any conversation
about education and student outcomes due to an
increased awareness that achievement disparities exist and a one-size-fits-all approach is not
working. This is key to understanding educational
equity, a concept that requires us to recognize
opportunity gaps exist in every district and equal
is not always equitable.
Our students come to us with a variety of characteristics, from various circumstances and with
different experiences that all influence the way
they and their families access our education system. Access, in this context, goes beyond physical buildings; it includes everything necessary
for a student to fully participate in learning. Ensuring equitable access is the
first step toward achieving equitable
outcomes for every student.
What is the board’s role in all of this?

THE ROLE OF SCHOOL BOARD LEADERS IN EQUITY
In addition to setting the vision for the district, boards are responsible for
providing the structure needed to pursue that vision. We do this primarily through policy, budget and administrator oversight, though community
engagement and advocacy are also important aspects of the role. Realizing
our students’ needs vary, how can we carry out our responsibilities in ways
that promote equitable outcomes so every student reaches their potential?
One way is through our budget process. The default approach to district
budgeting seems to be equality, wherein boards allocate the same resources to every student or every campus. However, equal is not always equitable. So, how do we begin to promote equity when it comes to resource
allocation? The following steps will help boards look at budgets through an
equity lens and guide them to the questions they can ask to assess their
budgeting practices.

STEP 1: LOOK BEYOND THE DOLLARS
When looking at our budgets, we often focus on dollars. However, dollars
only have value when we invest them in resources. The biggest investment
and, therefore, our greatest resource is people.
In a recent presentation on budgeting for equity, Anabel Aportela, Ph.D.,
Director of Research for the Arizona School Boards Association, pointed
out that, across the country, school districts spend approximately 60% of
their budget on classroom teacher salaries and benefits, 20% on salaries
and benefits for other staff, and 20% on everything else (supplies, materials, utilities, etc.). Her point was if you understand where staff are assigned
and what they spend their time on, you will know where 80% of your budget
was going.
How might this impact equitable funding? Let’s take a moment to consider
a few scenarios.
School A has 100 sixth graders, with four full-time teachers assigned to
them. School B has 75 sixth graders and three full-time teachers. On its
face, it appears that, because the student-to-teacher ratio is the same
at both schools, this is a fair allocation of resources. However, if we look
deeper, we may come to a different conclusion. Let’s assume at School A,
one in 25 students has special needs and is on an IEP or 504 plan, which
requires more attention and effort from the teacher. If these students are
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distributed among the four classrooms,
each teacher will have some additional
responsibilities to meet the required accommodation of their one special needs student. However, this is not expected to make
a significant impact on the overall attention
paid to the rest of the class.
School B, on the other hand, has an average of five special needs students in each
class of 25 students. In School B, teachers
express concern that they can’t complete
lessons or check-in with every student
because of the time required to ensure their
students with plans are getting the support
they need during class. Here we can begin
to see while the student-to-teacher ratio
is the same at each school, the students
and teachers at School B appear to have a
different experience than those at School
A. Teachers are able to spend more time
with each student at School A than those at
School B. How might that potentially impact
the experience of students at each of the
schools, both students who have IEPs or
504s and those who don’t?
Continuing with this example, let’s look at
the teachers themselves. In this example,
all four of the teachers at School A have at
least five years of teaching experience. The
teachers at School B include one teacher
with three years’ experience and two in their
first year of teaching. So, is it reasonable to
assume the teachers at School A may be
more equipped to handle the challenges of
managing a classroom and the added responsibilities of special education students
than the teachers at School B? Despite
each school having the same student-toteacher ratio, how might the experience
levels of teachers at each school impact the
overall outcomes for the students?
What about the investment in teacher
salaries and benefits in each of these scenarios? If we assume the more experienced
teachers at School A are earning higher
salaries, then the investment in human
capital—teachers—is inequitable as well.
Dollars are primarily invested in people,
which generate the resources of time and
expertise. If you want to promote equitable
resource allocation, you must pay attention
to where and in what ways you utilize your
people.
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STEP 2: IDENTIFY YOUR NEEDS

STEP 3: INCLUDE STAKEHOLDER VOICE

Anyone who has successfully managed
their own finances knows strategic decisions are required to ensure priorities are
met. Shelter and food, for example, tend to
come before travel and fashion. So, when
allocating your personal resources, you prioritize rent and groceries over exotic trips or
designer shoes. However, people’s priorities
and needs vary depending on their circumstances. Such is the case for students in
our schools. To identify a school’s priorities,
you must assess its needs. If the goal is for
every student to succeed, we must begin to
identify where our students are and what
they need to get to the end goal. One way to
do this is through data—specifically, disaggregated data.

Several years ago, ASBA convened a diverse group of adults and youth to provide
feedback and insight on our action-focused
equity tool, “Leading for Equity: A Practical
Framework for Boards.” During the conversation, one youth said something so simple,
yet so profound: “Nothing about us without
us.” Essentially, she said, adults make decisions for kids all day: what they will learn,
how they will behave, what will be celebrated, who will be recognized. While she said
most adults felt they were making those
decisions with the best interest of students
in mind, she said they rarely stopped to ask
the students if that was what they needed
or wanted. She’s right. Even with the best
intentions, public school districts rarely
intentionally include the voices of stakeholders who will be directly affected by their
actions.

Often data is presented in averages. For example, a district with multiple high schools
may report their four-year graduation rate
is 86%. This is on par with the national
average and may not be cause for much
concern at the board level. However, this
is an example of aggregate data, information for all students that is shown together
in a summary or average. Aggregated data
is fine when tracking trends across large
groups, but it can hide disparities.

Quantitative data alone—data that provides
us with numbers and percentages—is not
enough. To get a full picture, we need to add
qualitative data to the mix to provide context as to what is influencing the numbers
and what the people those numbers represent are experiencing. What are teachers,
students and families saying they need?
Is what we are offering them working in
their opinion? As leaders, we need to
engage our stakeholders intentionally
and systemically so we may incorporate their voices into our decisionmaking. This includes decisions on
how we distribute resources.

Disaggregated data is data broken down
by group or population. For example, if the
above district disaggregated their graduation data by school and presented to the
board the scores of their three high schools
as 99%, 94% and 65% respectively, the
board may have questions or concerns that
were not raised when looking at the district
average of 86%. Even the campus with a
94% graduation rate may have disparities
that would be illuminated when the data
is further disaggregated by race, special
education, multilingual learners and other
characteristics.
Disaggregated data is essential in equity
work. So, too, is the approach that boards,
superintendents and school leaders take in
using it. Data should be used as a flashlight
to guide improvement, not a hammer to
punish. Creating a culture where data is not
used to shame or blame, but to illuminate
opportunities for improvement and spotlight
things that are working, helps districts ensure no student falls through the cracks. It
is a healthy and vital step toward identifying
who is in need and in what areas.

Larry Ferlazzo, an award-winning
teacher and education advocate,
summarizes this concept well: “A
school striving for family involvement often leads with its mouth—
identifying projects, needs and
goals, then telling parents how
they can contribute. A school
striving for engagement, on
the other hand, tends to lead
with its ears—listening to what
parents think, dream and
worry about.” While the focus
here is on families, the same
principle can be applied generally, especially when we are
talking about equity. Equity
requires us to listen more
than we speak.
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STEP 4: ALIGN YOUR RESOURCES WITH YOUR PRIORITIES
Whether you are a state at the top or the bottom of the education spending curve, how you allocate your resources reflects
your priorities. Your budget—or resource allocation—in theory,
should align with your district’s strategic plan or stated goals
and values. Remembering our budgets are spent primarily
on people, look beyond materials to the allocation of staff
and their time. If, for example, your district publicly touts its
commitment to the arts, but you don’t fund music and arts
programs—or you reduce class time or staff in those areas in
favor of math intervention, sports or some other area—your
stated priorities and your resources allocation will appear out
of alignment. If you’re out of alignment, how likely are you to
meet your goals?
We’ve all heard the saying, “Put your money where your mouth
is.” That is particularly relevant when it comes to equity. Trust
is an import part of building equity and aligning your words
with actions—such as resource allocation—is a way to demonstrate your commitment. Hopefully, if you followed steps one
to three described here, you have a better idea of what your
resources are and where they are needed. This step calls you
to fund those needs appropriately.

STEP 5: MEASURE IMPACT
A few years back, I took up running. After the first couple of
weeks, I started having pain in my legs, so an avid runner
friend suggested I get better shoes. Always up for buying
shoes, I took her advice and purchased some quality running
shoes. That worked at first. I was excited to try out my new
shoes and running did feel better, but eventually the leg pain
would come back. I stopped running.
Months later, I met up with my friend and she asked how the
running was going. I sheepishly admitted I gave it up. She
asked more questions and discovered I wasn’t stretching
before and after running and I wasn’t drinking enough water.
She suggested I give running another try, but with stretching
and more water. It worked! Running—or, more accurately, slow
jogging—without pain was possible; I just needed to invest my
resources in the right place. Had I not met up with my friend
and assessed my situation with her, she might have assumed
I was off to the races when in fact I was couch surfing. Or, I
may have continued spending money on fancy running shoes
thinking it would work eventually. Neither outcome would have
gotten me closer to my goal. The moral of the story is monitor
and correct.
As leaders, we must ensure our efforts yield results. We cannot keep blindly investing resources without checking to see if
that investment is improving outcomes for our students—not
some, but all. If you aren’t getting the desired results, go back
through the steps here and regroup. Identify where adjustments can be made and pivot. Equity is a journey, not a destination, so we always need to make sure we survey the terrain
and adjust course as needed.

Nikkie Whaley, MPA, PHR
Nikkie is a currently serving school board member at a
K-8 district in Phoenix and is a state trainer and equity
lead for the Arizona School Boards Association, and can
be reached at nwhaley@azsba.org or 800.238.4701.
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Business as
Unusual
Pandemic response creates new operational procedures
and opportunities to serve our communities
By Brian Davis, Ph.D.
March 13, 2020, is a date those connected
with K-12 education will always remember.
It’s the day Gov. Gretchen Whitmer signed
Executive Order 2020-5, closing all K-12
schools across the state of Michigan in
response to a rapidly spreading disease. We
knew very little about the novel coronavirus
COVID-19 at the time, but we did know the
impact would be widely felt across the education community for weeks and months to
come.
As a local school superintendent, I brought
together more than 100 internal and external stakeholders around five key areas to
begin addressing what would become our
new normal:
• Parent/family engagement.
• Spring/summer learning.
• Hybrid instructional models.
• Building infrastructure management.
• Financial planning.
Each one of these areas had key questions
related to what learning should look like
when we were able to return to school. This
collaborative effort around “business as
unusual” with our board of education, collective bargaining groups, students, families
and community members laid the foundation for our eventual Return to Learn Plan.
We are proud of this work and the fact that
we have been able to provide in-person,
face-face learning to the students in our
district each day of the 2020-2021 school
year—with the exception of a brief hiatus
for secondary students under an additional
executive order.
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As a governance team, the board and I
had a firm commitment to bring students
back to school in a healthy and safe way
while also providing robust online learning
models. We firmly believed that face-face instruction with our highly effective teachers
was the best way for each of our students
to continue learning while receiving the
academic, social and emotional supports
necessary for success.
Holland Public Schools uses multitier
systems as part of Positive Behavior Intervention and Supports to develop, teach,
model, reteach as necessary and recognize
behavior. Staff members across the district
collaborated to develop lesson plans, videos and new procedures for our new health
and safety protocols. The focus wasn’t on
whether students could wear masks all day
and remain socially distanced from one another—and what would we do if they didn’t.
Instead, the emphasis was on how we could
help everyone understand their collective
responsibility as a school family to keep
ourselves and our friends healthy.
Behind the scenes, people were developing
our plan and its many levels of implementation. Additionally, there would be multiple
mitigation strategies related to health and
safety protocols that our staff and students
would need to follow. The communication
about and understanding of the different
learning options and their diverse requirements along with the importance of our
safety protocols was equally important. Internal and external communication needed
to look different too.
A Return to Learn tab on our website
became the repository for all information related to COVID-19. Telephone hotlines were

available for parents to have their questions
answered on this crucial topic, including
COVID-specific questions related to health
and safety, direct lines to our school nurses,
and a technology help desk for our online
learning community.
Town hall meetings via Zoom became a
standard practice throughout the summer
and the first months of the new school year
for the district and individual buildings.
This was an opportunity for parents and
students to understand the learning options
that would be available during the 20202021 school year and the different expectations for each. This new level of two-way
interaction increased family engagement
across the district. We were able to respond
in real time through discussion panels.
These meetings were recorded and posted
on our district website for those unable to
attend live. Once school began, additional
town hall meetings were held to celebrate
the many successes of the school year and
address ongoing needs. Grace, flexibility and preparedness were key message
points. We all knew and understood this
was a new experience for everyone.
Ongoing updates from the superintendent
were communicated via our parent/student
portal through our student/data management system. When these updates were
emailed to parents, they were followed up
by a text message reminder. Twitter and
Facebook served as valuable social media
platforms to get the information out as well.
Weekly updates on the local radio station
during our regular paid advertisement spots
also shared our efforts with the community.
The superintendent’s monthly radio show
provided time to address these topics in
greater depth.
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Google Classroom, our learning management system, became another
key communication tool to share the
what, why and how of our new learning. Parents and students began to
communicate both synchronously and
asynchronously with our teachers to
ensure learning continued on a consistent basis. In addition to online office
hours provided by teaching staff, regular
two-way communication occurred multiple
times a week with our online learning community. This led to the introduction of virtual
student-led conferences in grades 6-12
across the district.
In a world of evolving technology, platforms
and preferences for communication, school
districts need to be nimble and prepared
to communicate in a variety of ways. These
tools need to be known by the community, consistently used and kept current
for the ever-changing needs in everyday
school life—even more importantly during a
pandemic. The tools mentioned here have
become a part of our everyday communication and will continue moving forward as we
always strive to improve our communication
with our stakeholders.

Brian Davis, Ph.D.
Brian is the Superintendent of Holland Public Schools, and can
be reached at bdavis@hollandpublicschools.org or 616.494.2005.
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School is Critical
for Students’ Mental
Health
Michigan’s school-based mental health providers have seen a dramatic
increase in their traditional caseloads beyond responding to COVID-related
mental health emergencies. The constant adjustment in program and crisis
planning, as well as supporting their teaching colleagues who are enduring
compassion fatigue, emotional fatigue, anxiety and burnout continues to
overwhelm already taxed people and systems. Our communities are deeply
involved in an emotional battleground where our children’s mental health
and stability are at stake—now and for years to come.
The presidents of the Michigan School Counselor Association, Michigan Association of School Psychologists and Michigan Association
of School Social Workers share how their roles have changed
during the pandemic. These organizations have been working as
a collaborative for the past couple of years to develop a clear
vision of building a new school-based mental health culture
that is responsive to the needs of all Michigan students.
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COUNSELING: EMBRACING PROACTIVE
STRATEGIES
By Terri Tchorzynski, M.A.
The role of the school counselor is to
support all K-12 students in the areas of
academics, social-emotional development
and college/career readiness. The past year
has certainly introduced many challenges
to this critical work, but it has not deterred
counselors in supporting students in each
of these areas. The coronavirus pandemic
has encouraged school counselors—as well
as many others in education—to think differently and more creatively about how support services can still be provided during a
time that has taken a great emotional toll
on students, families and communities.
School counselors have discovered and
embraced new, proactive strategies to meet
the needs of all students, resulting in a
strengthened support system for both inperson and virtual settings. These include
delivering core curriculum through interactive technology platforms, creating virtual
mindfulness spaces and resources that
can be used for emotional self-regulation,
virtual college and career fairs, Google
Classrooms and virtual offices as housing
agents for information and support, and
many other best practices that will continue
to strengthen the direct services provided
to students well past the current global
circumstances.
Tumultuous times can bring opportunities
to grow if a person is willing to think differently, and there is no doubt this recent
year has provided those opportunities for
growth. Social justice, achievement disparities, equitable opportunities for all, mental
health concerns and learning loss are just
some of the challenges of the pandemic.
School counselors are uniquely positioned
to increase awareness around these challenges and advocate for systems that are
built to support the immediate needs of
students. Serving as a liaison between the

school community, students and families,
school counselors have the potential to provide intentional interventions for the unique
support individual students may need due
to the pandemic and beyond.
As we transition back into our schools, the
role of the school counselor is imperative in
addressing the mental health needs of all
our students by providing social-emotional
support and learning so students can thrive
academically and continue their pursuit of
postsecondary planning and preparation.
The past year has certainly introduced
many unexpected challenges and areas
of opportunity to improve educational
practices that better serve students. School
counselors are positioned to serve at the
core of this work by providing proactive,
comprehensive services that benefit the
whole child with the ultimate goal of not being held back by the challenges of this year,
but using those challenges as a catapult to
support students in different ways so they
can continue to thrive.

emergency response efforts—critical in a
pandemic.
A large part of the role of a school psychologist involves consultation and collaboration. Given our current situation, school
psychologists have dramatically increased
the provision of these services to students,
families, schools and the community.
To promote learning and mental health and
wellness during these difficult times, school
psychologists—through direct services and
consultation—are intensely working at all organizational levels to meet the needs of students, parents and staff. As the COVID-19
pandemic moves through its various phases
(from a chronic event toward a disaster
model) new challenges will arise, and the
significant need to promote resiliency and
mitigate the effects of a long-term crisis
will be further intensified. School psychologists and their school-based mental health
provider colleagues will need to work harder
in promoting physical self-care, emotional
self-care, and social care and connections
for our students, families, staff and community members.

PSYCHOLOGY: CARING FOR THE WHOLE
STUDENT
By Nick Jaskiw
Michigan is experiencing many difficulties
associated with the COVID-19 pandemic.
Developing new and creative ways to support the educational, social-emotional and
mental health needs of students, families
and communities has been a priority during
this extended crisis. School-based mental
health professionals are trained within the
National Association of School Psychologists Comprehensive Practice Model, and
we are able and willing meet the current
and future challenges we face. Furthermore, most school psychologists have
received training in curriculums (such as
NASP PREPaRE) that allow us to support
school safety, crisis management and
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SOCIAL WORK: HEALTHY COPING STRATEGIES
SUPPORT ACADEMIC SUCCESS
By Amy Chapman
School social work has always been the
vital link between home, school and community. School social workers are mental
health professionals serving students, staff
and families with both general education
students and special education students in
Michigan. In 2020, the COVID-19 pandemic
really challenged SSWs to push limits of
this role in ways never imagined, and we
stepped up in ways I never thought I’d see.
“The role of SSWs has changed and not
changed as a result of the pandemic,” said
Diana Wheatley of New Haven Community
Schools. “The current situation has called

SP RING 20 21

23

on SSWs to work with families in innovative ways, incorporating
technology as an outreach and service provision tool. All children
and their families need us more than ever to help them implement
healthy coping strategies in support of academic success.”

As students return to face-to-face learning, they are demonstrating a mixture of academic and behavioral skills, a lack of
stamina and a lack of emotional regulation when faced
with challenges, she said.

There has been a new—and renewed—emphasis on mental health
in schools, and this is a great opportunity for SSWs to lead the
discussion with school boards. The pandemic not only highlighted
the school as the anchor of mental health for the children in its
community, but also as a visionary keen on expanding the number and types of mental health supports for students. Students
and families faced increased issues of physical and psychological
safety as well as hunger and housing insecurity. Depression and
anxiety took center stage, with SSWs providing the links to emergency assistance and health services.

“In addition to student needs, we are also being
sought out by teachers as they navigate the challenges of providing instruction and addressing
classroom behaviors during this critical time,"
Conner said.

As we continue past the one-year mark of the pandemic and
students return to some portion of in-person learning, SSWs are
aiding students with their adjustment. I feel like students had
just adapted to remote learning, and many got comfortable with
it—some with the comfort and safety of home—so, many have had
a rough transition back for various reasons. We saw these adjustment issues largely with the most vulnerable populations—special
education and those with underlying mental health issues. With difficulty adjusting comes worry, low mood and, sometimes, conduct
disturbances. All these factors can negatively impact functioning at
school.

Psychotherapy is ideal for working
through adjustment issues, and often
students only access to a therapist
is their SSW. Efforts must continue
to support student mental health
beyond the pandemic. The pandemic opened a lot of eyes to
just how important school
is for sustaining mental
health, and I hope the
lesson is not soon
forgotten.

"In my opinion, SSWs have become more critical
than ever throughout this pandemic,” said
Sheri Conner of the Traverse Bay Area ISD.
“With mental health difficulties increasing
and face-to-face contact with others decreasing, we are often the only mental
health professionals to provide the
critical support students need.”

Terri Tchorzynski, M.A.
Terri is the President of the Michigan School
Counselor Association, and can be reached at
ttchorzynski@gmail.com or 616.633.7315.

Nick Jaskiw
Nick is the President of the Michigan Association of School
Psychologists and School Psychologist for Newaygo County RESA,
and can be reached at njaskiw@ncresa.org or 231.652.3850.

Amy Chapman
Amy is the President of the Michigan Association of School Social
Workers and the School Social Worker in Utica Community Schools, and
can be reached at amychapman.masswmi@gmail.com or 586.797.1365.
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Getting Creative

to Address Employee
Shortages
By Jay Bennett, M.Ed.

In the previous issue of LeaderBoard, I started with a poetic reminder that even “. . .the
best-laid schemes of mice and men go oft awry. . .”1 Robert Burns, the Ploughmen Poet,
set the tone for a reasoned approach to the benefits and importance of a clearly defined
plan of succession for your superintendent.
Assuming you took my well-intentioned advice, you are now ready for that inevitable
retirement announcement. Perhaps you are on your way to a successful superintendent
transition. Congratulations!
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I guess that means I can just settle in and
catch up on my news feeds. . .
“Hemlock schools superintendent training
to be bus driver.”2
“Michigan battles teacher shortage as more
retire mid-year.”3
“Fewer Michigan college students want to
be teachers. That’s a problem.”4
“Teachers retire amid COVID-19.”5
Talk about best-laid plans! So, where does
the board fit in when their district is having
difficulty finding qualified people to fill their
open positions?
Based on the articles referenced above,
some are handling these staffing shortages
through some innovative cross-training.
While obviously well-intentioned, superintendents moonlighting as bus drivers is, at
best, a short-term solution to what appears
to be a long-term problem. What else can
your district do, and how does your role as a
board member factor in this process?
Let’s tackle that second question first. Research tells us that effective boards “lead
as a united team with the superintendent,
each from their respective roles, with a
strong collaboration and mutual trust.” This
same report highlights how effective boards
“commit to a vision of high expectations for
student achievement and quality instruction
and define clear goals toward that vision.”6
So, what does this have to do with staff
shortages? Much like a board researches
potential superintendent candidates,
prospective employees of your district are
doing a similar exploration of your board
and district. What are they going to find? Is
it a board and district with a clear mission,
vision and goals? If that is the case, then it
is much more likely they will apply to be your
next bus driver, teacher or building principal. As a district looking to fill open positions, you want to stand out from the crowd
and be the most appealing choice to this
ever-shrinking pool of candidates.
Tina Kerr, Ph.D., Executive Director of the
Michigan Association of Superintendents
& Administrators, has long been cognizant
of these staffing shortages currently happening across the state. “We recognized

nearly three dozen superintendents during
our Midwinter Conference in January who
had announced their retirement, and
we estimated that’s about 410 years of
knowledge walking out the door,” she said.
“There are even more who have made the
decision since then. We all know this is not
a new problem, but the impact of the uptick
in retirements and slowdown of those entering the education profession is making it
worse.”
It is not going to be an easy fix, and there’s
no universal solution, she noted.
“We all need to work collaboratively and
creatively to ensure that our districts and
communities have the teachers, leaders
and staff necessary to give Michigan’s 1.5
million students a high-quality education.”
Now, let’s go back to the first question I
posed: How can you as a board address
these shortages through your governance
and policymaking role? There are several
ways for a board to take part in this process
through innovative programming and hiring
practices in your district.
“Whether it’s implementing more growyour-own programs, harnessing the power
of grants to give interested students a
cadet teaching experience or simply even
talking positively about the profession and
encouraging the next generation of leaders,
we all have a part to play,” Dr. Kerr notes.
While a superintendent at CrawfordAuSable Schools, Joe Powers—who is now
retired himself—worked with his board on
a policy to make their job openings more
attractive to would-be Vikings.
“Since the number of teacher candidates in
Michigan was so low compared to just 10
years ago, a concern for our district was to
be able to attract highly qualified teachers,”
Powers said.
At the suggestion of a teacher on staff,
he started a signing bonus program. The
northern Michigan district would advertise
a signing bonus of $5,000 to teachers. The
person would receive $1,000 upon signing
the contract and showing up on the first
day, and they would then receive another
$2,000 after successfully completing their
summative evaluation with at least an “ef-

fective" rating. Finally, they would then receive another $2,000 upon the successful
completion of their second year of teaching.
“Our rationale was that if we got a teacher
to stay for at least two years, then the
chance of them staying, and thus making
this small investment of time and money
worthwhile, was significantly higher,” Powers said.
Just east of Powers’ former district, in
Iosco County, the Iosco Regional Education
Service Agency is one of a growing number
of statewide programs that offer students
a cadet teaching opportunity. Kelly Frank,
an instructor at Iosco RESA’s Teacher Prep
Academy, said the program is in its third
year of connecting high school juniors and
seniors with host teachers in local elementary and middle schools “to give them a
first-hand look into the world of education.”7
Signing bonuses and cadet teacher
programs are prime examples of the work
boards and districts are considering to
address the employee shortages they are
experiencing. Maintaining a clear vision for
your district and its students while implementing some timely programming and
policy decisions could turn out to be the key
to solving the dearth of applicants for your
district now and into the future.
1
Wikipedia. To a Mouse. Retrieved from
en.wikipedia.org/wiki/To_a_Mouse
2
wnem.com/news/hemlock-schools-superintendenttraining-to-be-bus-driver/article_341a0cd0-7d5b11eb-a2b8-0ffa35fb0bc8.html
3
wxyz.com/news/coronavirus/michigan-battlesteacher-shortage-as-more-retire-mid-year
4
bridgemi.com/talent-education/fewer-michigancollege-students-want-be-teachers-thats-problem
5
hillsdale.net/story/news/education/2020/08/17/
teachers-retire-amid-covid-19/42817619/
6
Dervarics, C. and O’Brien, E. Eight Characteristics of Effective School Boards. Retrieved from nsba.
org/-/media/NSBA/File/cpe-eight-characteristics-ofeffective-school-boards-report-december-2019.pdf?l
a=en&hash=1E19C481DAAEE25406008581AE75EB
2ABA785930
7
iosconews.com/oscoda_press/news/
article_395e1004-2367-11eb-9f70-8fc88d692900.html

Jay Bennett, M.Ed.
Jay is MASB’s Assistant Director of Executive Search Services, and can be
reached at jbennett@masb.org or 517.327.5900.
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School-Based Health Centers:
Adapting Models of Care During
a Pandemic
By Alex Frankfort
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As the COVID-19 lockdown began in March
of 2020, school-based health centers were
forced to adapt to the new normal along
with everyone else.
SBHCs are primary care offices that provide
medical and mental health services to
students in elementary through high school,
located right in their own school buildings.
But as school closures and social-distancing restrictions took effect, SBHCs became
severely limited in their ability to provide
care for their student patients. This raised
major concerns among those in the SBHC
network that a prolonged interruption of
care for these school-age youth would be
extremely detrimental to their well-being.
Many communities served by these health
centers are economically disadvantaged
and, as a result, the centers often are students’ only source of primary care. The fear
was this lack of access to care would lead
to a significant rise in acute and chronic
health problems, mental health issues and
missed immunizations.
Health center staff, however, are nothing if
not determined and resilient. During those
initial months of the lockdown, when the
2019-2020 school year shifted to remote
learning, health centers quickly mobilized
to accommodate the needs of students
and their families by any means necessary.
Some health centers were forced to close
completely with their school, but many others were allowed to remain open, even if the
school building they resided in was closed.

TELEHEALTH
Telehealth services were quickly put in
place to maintain contact with students,
even if no direct medical care could be
administered. The move to telehealth was
an easy transition for mental health providers, but it caused significant hurdles for the
medical staff. So, when possible, centers
would get clearance to have students come
in for specific in-person care. Other creative
solutions were put into action, such as
drive-thru immunization clinics, open to all
members of student families.
Telehealth has now become the primary tool
for SBHCs and, while it has its limitations,
it has also provided an unexpected positive
outcome. Often now, as students televisit
with their provider, parents or grandparents

who are also at home with them will hop
on the virtual meetings. This has allowed
providers to build stronger relationships
with the adults in the student’s life, unifying
the effort of care for the student. Telehealth
has created a more direct flow of information between provider and parent—allowing
for discussion of home-treatment methods,
answering any questions the parents may
have and, most topically, providing insight
on COVID-19.

LOCAL EXPERTS
SBHCs have always been informational cornerstones in their communities, but during
the pandemic, the reliance on health centers’ expertise and knowledge became even
greater. From translating the latest updates
from the CDC or the Governor to sharing information on where to find personal protective equipment and hand sanitizer, health
centers quickly became the experts on the
virus for their respective communities.
School administrators also came to rely
heavily on their SBHCs during the pandemic. In preparation for the school year in
the fall of 2020, health center staff were
consulted on how to best resume in-person
learning as safely as possible and develop
protocols and procedures in the event of
outbreak scenarios. If a student—or an
entire class—tests positive, how would the
school react and quarantine appropriately?
How would contact tracing be carried out? If
positive test results come in while a student
or staff member is physically in class, how
do you safely remove them from the building and get them home? Schools fortunate
enough to have an SBHC in their district
have utilized the knowledge of these inhouse medical professionals to inform their
COVID-19 strategy.
As the new school year began, health center
staff also coordinated directly with families
to determine what their plan and process
for the continued care of their child would
be if school closed again, providing their
contact numbers to ensure continuity of
care during quarantine. SBHC staff across
the state network have remained diligent,
even during the summer months, to ensure
their students continue to receive care. But
their fears of the unintended consequences
of the pandemic lockdown on students have
unfortunately come true.

MENTAL HEALTH CRISIS EMERGES
Due to the pandemic, students have been
subjected to an entire year of isolation and
fear. As a result, SBHC behavioral health
counselors have seen a significant rise in
cases of depression and anxiety. Students
are not only missing the social stimulus of
school, but they are facing the very real fear
of contracting the disease that many have
even experienced direct loss from—grieving for family members or friends who died
from the virus. The students also worry
about whether their parents will remain employed. All of this is resulting in the students
suffering not only mentally but experiencing significant academic setbacks as well.
Even incidents of reported bullying have not
decreased, despite the lack of in-person
interaction. Students are surrounded by
stressors unlike ever before, impacting their
mental and physical well-being. SBHC staff
are determined to do their best to support
them through this crisis thanks to telehealth
solutions and even finding times to have
in-person but socially distant counseling
sessions including at local parks or other
outdoor locations.
The pandemic has created unprecedented
new hurdles for students, parents, administrators and SBHC staff and providers. With
the physical and emotional well-being of
students hanging in the balance, the stakes
could not be higher. Thankfully, SBHC staff
are no strangers to fighting uphill battles,
and the dedication, ingenuity, adaptability,
resourcefulness and collaboration they
have shown as a network during this pandemic has been nothing short of extraordinary.
We don’t know for sure when the pandemic
will end, but one certainty is that SBHC staff
across the state of Michigan will continue
to safeguard their student patients by any
means necessary.

Alex Frankfort
Alex is the Communications Manager at the School Community Health Alliance of
Michigan, and can be reached at afrankfort@scha-mi.org or 517.908.0847.
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By Shelley Davis Boyd, MBA
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I've got to be honest with you—this pandemic has taken a toll on my resolve.
I feel bad saying that because I realize how
fortunate I have been throughout this entire
ordeal. I've been able to continue working
from home; I have two self-directed teens
who manage their school work independently and (thus far) we've all remained
healthy. As the end appears to be in sight
for all of us, it's essential to look at the
lessons we've learned and decide which
ones we should bring with us as we begin to
return to our previous routines.
I recently had the pleasure of talking to
three Michigan teachers about their experiences over the past year. While they each
have had varying challenges, their positivity
and commitment to students came through
loud and clear.

‘Everyone’s job has
been hard’
Kate Quinn teaches math to fifth and sixth
grades in Okemos. A 10-year teaching veteran, Quinn admitted she was "not curious
about technology" before the COVID-19 pandemic closed down her school in the spring
of 2020. However, she was quick to note
her fortune because technology had always
been available in her district. As a self-described relationship builder, her preference
would have been to teach kids six feet apart
outdoors instead of learning how to deliver
lessons online.
"Looking at yourself all day is hard," said
Quinn, whose secret to keeping kids engaged is to be more animated than she was
in the traditional classroom. On the bright
side, she says she is closer to her kids than
ever before. According to Quinn, "10- and
11-year-olds want to share everything. I've
met their pets, sometimes they will have a
sibling on their lap during online classes,
and I've never been more involved with parents than I have been in the past year."
This mother of three understands how
difficult this year has been
for parents and kids.
Quinn's fifth

grade son has autism and, like many working parents, she isn't able to focus all her
attention on him during the day.
"Everyone's job has been hard, and we are
all working so hard,” she said. “My students do math every single school day, but
teachers have a complex job. It's not just
teaching; we also have to focus on our kids’
mental health and meet them where they
are in these unprecedented times."
While there have certainly been growing
pains, Quinn is excited about some of the
skills and tools she'll bring with her when
she is back face-to-face with her students.
She sees the advantages of technology
such as Zoom, and she wants to meet each
student individually on the platform before
school starts to begin building the relationship.
Not having manipulatives for math lessons
was challenging, especially to help engage
different learning types. However, using
technology platforms that allow students
to draw or type simultaneously has helped
keep them focused on the lessons and is
something she envisions using in the future.
Although she came into this pandemic shift
without much interest in technology, the
hard work and dedication to the new skillset
will pay off for students.
"If I have a substitute teacher or if a student
has to stay home, there will be little interruption in learning since all of the lesson
planning and preparation are done and
available in presentation format," Quinn
said.

‘I am continuing to
adapt’
Alexandra Sánchez teaches third
grade in Haslett. She has six
years of teaching under her belt
and found the transition to virtual learning easier than some
of her colleagues because of
the comfort she already had
with technology. At the time
of this writing, her school
was operating in a hybrid
model, but she was selected to remain online
due to her
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proficiency. Sánchez said she would love to
be in a room full of children. “It is the most
joyful thing ever!" However, she appreciates the ability to honor the preferences of
families during the pandemic.
"There is a lot of trial and error in the design
thinking process to accommodate various
learning types," Sánchez said.
"I am continuing to adapt as student learning styles have changed over the year,”
she said. “We use voice typing, Google
Docs and some even read to me from their
handwritten assignments." Additionally,
every lesson is recorded and shared so kids
can watch it later, and the lessons include
captions for accommodations.
In addition to focusing on academics,
Sánchez builds in as many social opportunities as possible and believes the nonforced camera policy helps. "Our kids are
stressed,” she said. “We need to be flexible,
give them breaks, laugh and be human with
them."
Part of that includes starting each day
with music and making adjustments when
students are overwhelmed.
Sánchez also sees the silver linings that
COVID-19 has brought to education.
"I have loved the opportunities I've had to
collaborate more with my colleagues and
drive innovation and engagement," Sánchez said. Much like Quinn, Sánchez has
found she is communicating with parents
more than ever and in the ways that work
for them, such as text, Zoom, phone calls
or email. While some of the lessons have
been pared down, Sánchez pointed out she
is able to go deeper on topics to ensure
comprehension. She hopes that,
post-pandemic, schools will create
policies to allow for student and
teacher flexibility.
Sánchez ended our conversation
with a reminder: "Don't sell
teachers short; we've done some
amazing things over the past year!"
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‘It’s the same pandemic for everyone’
James Haveman is the science department
chair, AP psychology teacher and crosscountry coach at Northview High School
with 22 years of experience. His school operated in a hybrid fashion before COVID-19,
so the pandemic was less disruptive to their
students than those accustomed solely
to face-to-face schooling. Despite that,
he acknowledged that seniors have hit a
pandemic wall.
“They look forward to getting together to be
social,” he said. “That's why we talk a lot
about pandemic resilience and the fact that
it's the same pandemic for everyone."
His school already had a learning platform
in place, allowing teachers to analyze data,
such as the amount of time students are
engaged in lessons. "Technology can save a
lot of wasted time in class,” Haveman said.
“We're not dealing with copies or any paper
at all. It is easier and faster to grade while
keeping a record of the feedback."
He also notes that his students have become better advocates for themselves over
the past year; they reach out via email to
ask questions and seem to read more
feedback than before.

"In our LMS, students can be creative by
using video, audio or text passages to
complete assignments,” Haveman added. “I
don't think we'll ever go back to paper."
Although there have been many positives,
Haveman noted that being solely online was
difficult.
"As a teacher, you never get to turn off when
you're fully remote. Kids are doing their
homework in the evening, which means
we are answering emails day and night,
then waking up to a full inbox in the morning." Haveman also said it's hard to gauge
understanding when you're strictly online as
opposed to a traditional classroom setting
where teachers can see facial expressions
and body language.
Haveman concluded our chat with a profound insight: "Kids want to be engaged and
learn, and it's a great break from what's
going on in the world,” he said. “They have
all had to grow up quickly and are more
independent than ever, which is great. If
teachers continue to approach our current
circumstances in a positive light, it will give
kids hope in the world."
While the teachers I spoke to have varying
backgrounds and experiences, they had
several common takeaways from the past
year. They all hope that flexibility, technology
and the focus on student and teacher social
and emotional well-being are here to stay,
regardless of instruction method.
Oh, and snow days—they unanimously
agreed that the joy of a snow day is a childhood tradition that should be continued!

Shelley Davis Boyd, MBA
Shelley is MASB’s Director of Communications, PR & Marketing, and can
be reached at sdavisboyd@masb.org or 517.327.5900.
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#MIBoardAwards
Congratulations
Board Members!
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Strangely Wrapped
Gifts: Lessons for
Out of School Time
Learning
By MacKenzie Feldpausch, M.A.
From graduation ceremonies to reading groups, educators and school leaders have spent the past year discovering, inventing and preparing new ways
to connect. As hard as the year has been, though, there have been strangely
wrapped gifts – moments of clarity about the things that really matter and
those that don’t, freedom to try new things and permission to let go of “we’ve
always done it this way.”
Another of those strangely wrapped gifts from the COVID-19 pandemic is the
shift in how schools, parents and communities view Out of School Time.
Before the days of shutdowns, virtual learning and cohorts, many viewed
before- and after-school programs as glorified babysitting sessions. Summer
school was solely seen as credit recovery. But in this new landscape, these
have taken on new meaning.
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The irony, of course, is research has long
told us of the significance of these Out of
School Time programs. In 2012, the 21st
Century Community Learning Centers
published research stating that students
who attended summer learning programs
saw far more growth than their peers who
did not attend. Not only did academic
performance improve (31% in reading,
40% in math), but students who attended
summer programs also developed new
areas of interest such as computer coding
or gardening.1
In an era where in-school time is often
untraditional, the power of these OST programs is amplified. Mary Sutton, Executive
Director of Michigan After School Partnerships, explains these programs “are really
effective in addressing equity issues and
helping with learning loss. With kids now
across the board experiencing some kind
of learning loss because of COVID, Out of
School Time programs are really important.
It’s true everywhere.”
Yes, the needs and expectations of every
community and school district are unique,
but it can be easy to forget just how diverse
our state is. Some districts have been faceto-face all year, others are still wrestling
with how and when to return. Some districts
deal with insufficient broadband coverage
while others don’t ever have to think about
it. Yet, despite these differences, Sutton
says there are trends in OST programs that
are evident across districts.

STUDENT VOICE AND CHOICE
While not a new idea, including students in
planning is gaining popularity and power.
“The whole notion of ‘build it and they will
come’ gets balanced with ‘students vote
with their feet,’” Sutton explains. “So, what
we see is if you build what they want, they
will come and actually stay. And the only
way to really know that is to include them in
planning.”
Petoskey Superintendent Chris Parker
is taking the voices of his students and
the community seriously. The district
surveyed its families about what they

were looking for in a summer program.
Parker said the responses were clear. “The
message seemed to be, ‘We need summer.’” He wasn’t surprised. The district has
been doing full-time, face-to-face learning
all year thanks in great part to the collective
work of the community.
“We’re not riding the same return-to-school
excitement that people are seeing in other
places,” he said. So, with the feedback of
the school community in hand, the district
is moving ahead with a relatively light summer plan.

EXPERIENTIAL LEARNING
Project-based, experiential learning is what
makes OST programs engaging and relevant
for students. It’s easy to see the appeal of a
STEM camp over traditional summer school
where days are spent sitting at a desk. The
real power of experience-based learning,
though, comes when it is clearly connected
to work done in school. For example, if
students are studying fractions in class, out
of school time may be spent in a kitchen
working on a baking project.
“Programs are most successful when learning opportunities are embedded in enrichment,” Sutton explains.
Like so many others, Justin Gluesing,
Superintendent of the Crawford-AuSable
School District in Grayling, is thinking about
summer and what programs his district may
offer.
“People here cherish their summers,” he
said.
So, Gluesing and his team are exploring
ideas such as STEM camps and other
place-based learning opportunities that
allow the community to take advantage of
the northern Michigan summer. Gluesing
notes recent changes to funding are a game
changer. “These new funding rules allow for
innovative programs. They mean we don’t
have to discount ideas right away simply
because of cost.”

SOCIAL-EMOTIONAL LEARNING
The importance of a whole-child approach
has taken on deeper meaning in the past
year. Early in the pandemic, communities
leapt into action to address food insecurities, keep kids connected with caring adults
and walk with them through the stress and
fear of unknown circumstances. That work
continues to be a focus for out of school
time. Research shows those who participate
in OST programs demonstrate a significant
reduction in aggression and bullying as well
as an increase in leadership skills.2
Jackson Public Schools Superintendent
Jeff Beal is excited about his district’s new
after-school offering designed to meet the
needs of the whole child. They call it the
After School Café—small groups meet for
homework help and much more.
“What we know,” Beal explains, “is that not
every student has the same environment
when they go home, the same safe learning places.” The café is designed to give
more face-to-face time with teachers to the
students who desperately need it. In addition to academic support, the program will
also serve dinner to students and provide
technology support.
Beal is excited about the possibilities. “I can
see this evolving,” he said. “There will still
be technology needs. We will still have opportunity to help parents and provide social
and emotional support. The need for food
respite will still be there.”
These districts are meeting the needs of
their communities in different and meaningful ways. They are each doing work Sutton
is excited to see continue, especially the
strong connections between the school day
and the out-of-school day.
“We know those connections and alignments are successful in helping to support
students,” she said. “If we don’t think about
them only existing because of a crisis, but
because they’re really, really good for kids,
moving forward we can have a much greater
impact on students.”
And that, after all, is everyone’s goal.
1
21st Century Community Learning Centers (2012).
2011 Before-and After-School Summer Expansion Grant. Retrieved from cerc.msu.edu/upload/
documents/21CCLC-FactSheet-2012-0221.pdf.
2

ibid

MacKenzie Feldpausch, M.A.
MacKenzie is MASB’s Education
Programming Manager, and can be reached
at mfeldpausch@masb.org or 517.327.5900.
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Budgeting and
Board Members:
What is YOUR Role?
By Robert Dwan, CFO, SFO

As a school board member, you play a vital role representing your
community and serving as an ambassador for your district. Board
members also provide an excellent sounding board for your district’s administrative staff.
An area that is sometimes overlooked, though, is the role board
members can play in district budgeting. Although approval of the
budget and spending plan, and accepting the annual audit are
duties of the board, it is vital that all board members are given the
information necessary to carry out one of the most important functions: community communicator.
The actual budget document—although generally mundane in appearance—provides crucial direction and guidance to those in the
district responsible for maximizing the educational opportunities for
students. Understanding the numbers is important, but the story
behind the numbers and the direction the district is heading from a
programmatic side is critical for each board member to understand
and be able to communicate to stakeholders in the community. The
board is elected by the citizens to act on behalf of them in the best
interest of the district, and the ability to communicate progress is
essential.
Some key points for board members regarding their budget can be
distilled into basic and high-level data points:
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THE BUDGET PROCESS
Although it may seem like the budget process takes place in May
or June each school year, much of the work begins in January.
The Consensus Revenue Estimating Conferences are meetings
held in January and May to review the progress of state revenues
and make projections on revenue available for the General Fund
General Purpose and School Aid Fund for the coming year(s). The
results of the meetings provide the foundation for the Governor to
build the state budget, which includes the SAF.
The Governor generally presents their budget to the Legislature in
February, including details and priorities used by districts to begin
the local school budget process. Although this proposal generally
changes, district administrators use the information to begin shaping forecasts which ultimately are firmed up as the state budget
progresses. Because of the way schools are funded in Michigan,
school officials need to estimate the number of students they will
serve and the programs they will offer well in advance of having
the actual information. Many times, student enrollment, foundation
allowance, property tax revenues and state revenues are estimates
which must be used to provide the board a budget and spending
plan prior to the annual July 1 due date.
Most districts find it necessary to amend their budgets after receiving final information, which happens late in the calendar year—typically November or December. To say the budget process is specific
to a certain time of the year is somewhat deceiving, as it has become a year-round activity for school administrators. Understanding that the budget is a living document and is subject to change
is important for board members. District administrators constantly
monitor budget-to-actual spending information and have a board
policy to follow, such as periodic formal updates. Understanding the
process is a constant, not an exact science, and is critically important for board members.
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FINANCIAL STABILITY

STRATEGIC PLANNING

Is the district providing programs and opportunities that stay within
the district’s annual revenue or are reserves being used to fund current operations? Being able to explain to a community member that
you are “living within your means” and the district programs are
sustainable is important. If reserves are being used to meet current
operations, knowing the district plan to reverse the situation is also
important. Communication of your financial stability provides your
community with a sense of awareness, showing you are tuned into
the financial aspects of the district and understand the circumstances your district is facing.

Having a spending plan that is consistent with long-term
planning helps ensure the district will meet the future
needs of students. Knowing where you are going is just as
important as knowing where you are today. Successful districts
apply consistent methodology to future planning and project
budgets beyond the fiscal-year cycle. Although difficult in times of
change, providing future implications of current decisions is essential in guiding the district in a fiscally responsible manner. Board
members have an opportunity to set the stage for the next generation of students with the actions taken today. Understanding the
long-term implications of budget decisions is important to consider.
Strategic planning may be formal or informal, but nonetheless it is
an important component of budgeting, especially for the future of
your district.

PROGRAM OFFERINGS
The budget process sounds more like numbers than opportunities
for students, but the backbone expenses are curriculum and the
programs being offered. Each component is covered in the budget,
including programs outside of the general and special education
curriculums. Programs providing college credit, advanced STEM
programs, remedial instruction, adult education, community education and extracurricular activities all comprise the spending plan of
the district. Understanding what your district offers is essential for
you to be able to relay to your community that the values they hold
are delivered through the district offerings. Different communities
have different needs and expectations. Promoting your offerings
and meeting the needs of your community provides confidence that
your district is heading in the right direction.

The role of a board member in the budget process is certainly a
challenging venture which may find you in a sea of numbers and
the opportunity to get lost in the conversation. Being proactive and
gaining the knowledge of the district’s responsibilities and offerings
is critical. Professional development including becoming certified
in school board operations plays a key role in understanding the responsibility you have taken on and how YOU can be an asset to your
community. Your district business office can be a vital resource of
information for your communications with the community. I strongly
suggest you reach out to your district superintendent and schedule
a meeting with your local school business official. They are eager to
work with you and support your growth as a board member.

Robert Dwan, CFO, SFO
Robert is the Deputy Executive Director for the Michigan School Business
Officials, and can be reached at rdwan@msbo.org or 517.327.2581.
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I’m a lean, green
nutrition machine.
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MASB’s
Legislative
Priorities
for
the
2021-2022
Legislative
Session
Increase mental health support, protect School Aid Fund among our top priorities
By Jennifer Smith
MASB’s Government Relations Team
held eight regional and two statewide
remote meetings in September and October 2020 to gather input on what your
Association’s focus should be for this legislative session.

need to be successful. This could include
creating state financial support for technology, creating programs for collaboratives in
local communities and encouraging existing
companies to expand their broadband
footprint.

In November, following the meetings, the
ideas were compiled into a survey and sent
to all board members to indicate their priorities for MASB. The following represents the
issues that received overwhelming support
on the survey. The priorities were formally
adopted by the MASB Board of Directors on
Jan. 15, 2021.

Review and implement recommendations
of the School Finance Research Collaborative to move toward more equitable
funding for students.

Increase mental health services and
professionals in schools and provide adequate state resources to allow schools
to educate, provide social-emotional supports, and keep students and staff safe.
School psychologists, social workers and
counselors are critical supports for students and staff in our schools. These mental health professionals can support our
teachers and aid students who are struggling emotionally or are troubled. Giving
these students the proper supports early
on can prevent tragic events from taking
place later and make all of our students and
staff safer. The state should give districts
the proper resources to increase the ratio of
mental health professionals to students.

We have reached a time where there are
many choices on how to receive a quality
education. We also know that each child
comes to school at a different level of preparedness and need. Each variation comes
with a different expenditure, yet we provide
revenue at a fixed amount. We must examine the costs of delivering education and
adjust our school funding system accordingly. We must also examine the distribution
system.
Protect the School Aid Fund and local
revenues from state tax policy changes.
As changes to state tax policy are considered, it needs to be acknowledged how
those changes affect the public entities
that receive the revenue. The School Aid
Fund and local revenues need to be protected from all negative tax revenue changes
made at the state level.

Expand access to quality internet and
proper devices for all students and staff.

Support proper funding for third grade
reading intervention tools and remove
mandatory retention.

The 2019-2020 and 2020-2021
school years have highlighted the
inequities in broadband access
across our state and nation.
This needs to be addressed
at both levels, even outside
the pandemic, to ensure
students and staff have
access to what they

Research shows that retention of third graders for reading proficiency does more harm
to their long-term academic careers than
good. Intervention tools for grades K-3, as
required by law, should be fully supported
to give districts the resources necessary to
help all of our students read at grade level.

Universal preschool for all 4-year-old
children.
Reaching children at a younger age increases a child’s achievement levels and reduces
future remedial costs for school districts.
Michigan currently does not fund slots for
every 4-year-old child to participate in a preschool program, nor does it completely fund
slots for the children in this state who need
it most. Funding should be increased to give
universal access to all 4-year-olds.
Specify that the School Aid Fund is only
for PreK to 12th grade public education in
Michigan’s Constitution. Also, oppose any
attempts to create private school voucher
or tax credit programs.
School Aid Fund dollars have been redirected to higher education and community colleges for a decade. Fiscal Year 2020-2021
alone resulted in more than $780 million
not being available for our public schools.
We must protect the integrity of the School
Aid Fund by making sure it is only used for
PreK to 12th grade public education.
Implement state-based programs to
address teacher shortages and retain
teachers.
The teacher shortage has been exacerbated
by the COVID-19 pandemic and will continue
to be an ongoing issue if not addressed.
Michigan should create programs to encourage people to become teachers and stay in
the classroom. Teacher cadet and homegrown teacher programs should be encouraged and supported across the state.
Incentives for individuals to enter teaching
colleges and complete the program could
also be considered, among other things.
Our thanks to all the members who
participated and those serving on the
MASB Government Relations Committee
who helped finalize the list. If you have any
questions about these or anything else
on the legislative front, please feel
free to contact your Government
Relations Team.

Jennifer Smith
Jennifer is MASB’s Director of Government Relations, and
can be reached at jsmith@masb.org or 517.327.5900.
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MASB BOOK REVIEW
Think Again
By Adam Grant
REVIEWED BY:
Greg Rokisky

PAGES:
320

It would be a vast understatement to say 2020-2021 has been an
unpredictable time. How often, however, has our thinking gotten
in the way of reaching the best solution in these uncertain circumstances? When faced with differing perspectives, how good are we
at navigating information without letting our preexisting ideologies get in the way of reaching a thoughtful outcome? How can we
tackle these situations from a different mindset?

WHY THINK AGAIN?
This is the overall premise of Adam Grant’s new book, Think Again,
where he challenges us to question ourselves by rethinking “convictions that lock us in prisons of our own making.” Instead of thinking
like politicians, lawyers or preachers, Grant makes a strong case
that we would benefit instead by thinking like scientists. Through
this approach, he says, we can help generate new solutions to old
problems and revisit old solutions to new problems.
Grant combines data-driven evidence with his humanistic writing
style to caution us as we approach certain problems, especially
ones where our emotions might be vested. “When it comes to our
own knowledge and opinions,” he explains, “we often favor feeling
right over being right.”

THE CASE FOR A NEW MINDSET
At the outset of the book, Grant walks through three different mindsets people often fall into when they’re thinking and talking:
Preacher mindset: This is when our sacred beliefs are in jeopardy
and we deliver sermons to protect and promote our ideals.
Prosecutor mindset: We enter this frame of mind when we see
flaws in other people’s reasoning and, therefore, push forth arguments to prove other parties wrong and win our case.
Politician mindset: When we seek to win over an audience, we
campaign and lobby for their approval.

Instead, Grant pushes us to
think like a scientist: rather
than starting with answers or
solutions, instead we should lead
with questions and puzzles, lest
we get stuck in the overconfidence
cycle. In this cycle, we’re filled with pride
about a certain belief, leading to further
conviction and digging our heels into the
ground. This leads to confirmation and desirability biases—only looking for perspectives
that reaffirm our beliefs or seeing what we
want to see—which then reaffirm our prideinformed perspectives. The cycle continues onward.
Who should read Think Again?
I am a longtime fan of Grant’s writing and organizational psychology approach backed by significant research—he brings in fascinating real-world examples to help expand his points. As the world
continues to change at breakneck pace, there simply isn’t as much
time for the philosophy of “this is the way things always have been
done.” By thinking like scientists, we get less attached to affirming
our beliefs and move instead toward evolving our beliefs.
Other than highly recommending this book to anyone, I want to
leave you with this additional case for thinking again by Grant:
“As valuable as rethinking is, we don’t do it enough. Complex
problems like pandemics, climate change and political polarization call on us to stay mentally flexible. In the face of any
number of unknown and evolving threats, humility, doubt and
curiosity are vital to discovery. Bold, persistent experimentation might be our best tool for rethinking.”
What are your thoughts? I’m open to other
perspectives to help me rethink what I’ve
just written.

Why can these three approaches be problematic? “We become so
wrapped up in preaching that we’re right, prosecuting others who
are wrong and politicking for support that we don’t bother to rethink
our own views,” Grant says.

Greg Rokisky
Greg was MASB’s Assistant Director of Marketing, and
recently moved to another organization. You can reach
MASB at comms@masb.org with any feedback.
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EVENTS CALENDAR
JUNE 9, 2021

AUG. 2, 2021

AUG. 6 – 8, 2021

New Board Member Series: CBA
Program and Board Development

CBA 232: Communicating Effectively
in Difficult Times

VIRTUAL WEBINAR

VIRTUAL WEBINAR

MASB Summer Institute Featuring
Board Member Certification (CBA)
Classes
VIRTUAL WEBINARS

JUNE 15, 2021

AUG. 11, 2021

Member Matters

New Board Member Series: Meet
the MELG, The Michigan Education
Leadership Group

VIRTUAL WEBINAR

Tool-Specific Superintendent
Evaluation Training

VIRTUAL WEBINAR

NOV. 11 – 14, 2021

Annual Leadership Conference, Exhibit
Show and Board Member Certification
Classes (CBAs)
TBD

VIRTUAL WEBINAR
JULY 14, 2021

New Board Member Series: What is
Government Relations?
VIRTUAL WEBINAR
For more information about these events, visit the MASB website, masb.org/calendar, or call 517.327.5900.
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MASB MATH PUZZLE
Fill in the missing numbers.

The missing values are the whole numbers between 1 and 49.
Each number is only used once.
Each row is a math equation.
Each column is a math equation.
Remember that multiplication and division are performed before addition and subtraction.
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We’re here for building good
health with good habits.
we’re here for it all.

Confidence comes with every card.®

At Blue Cross Blue Shield of Michigan, we believe in the importance of supporting the health of the
next generation. Through initiatives like #MiKidsCan, we’re providing education that helps kids live
healthier lives. By teaching important ways to eat right and stay active, like getting 60 minutes of play
every day, we are helping kids build healthy habits that will last a lifetime. We’re here for it all and
always will be. Learn more at AHealthierMichigan.org.

Learn more at HereForItAll.com
Blue Cross Blue Shield of Michigan and Blue Care Network are nonprofit corporations and independent licensees of the Blue Cross and Blue Shield Association.

Michigan Association
of School Boards
1001 Centennial Way, Ste. 400
Lansing, MI 48917
MASB.ORG

MASB Branded Swag
Show your pride as a
Michigan school board
member through an
assortment of
items available
for purchase.
Easy, seamless
and safe ordering
and shipping.

Visit masb.org/swag today!

