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For many in our society, when they hear the terms diversity, equity and inclusion,
the first line of thought tends to be about race or ethnicity. But DEI is so much more.
For this issue of LeaderBoard, seven individuals shared their story as examples of
how we can’t tell everything about a person just by looking at them, and how school
districts have and can broaden their approach to DEI.
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2021 MICHIGAN ASSOCIATION OF SCHOOL BOARDS’ ANNUAL LEADERSHIP CONFERENCE

You’re invited to join us for our ﬁrst hybrid ALC!
Featured General
Session Speakers:
Back to the Basics: The Fundamentals
of Extraordinary Leadership

Exclusive #MASBALC 2021 Swag

Col. Arthur Athens, Retired, U.S. Marine Corps and
Former Director, U.S. Naval Academy’s Vice Admiral
James B. Stockdale Center for Ethical Leadership

Critical Thinking for Critical Times

Brandon P. Fleming, Assistant Debate Coach, Harvard
University and Founder/CEO, Harvard Diversity Project

Data Therapy: Finding Narratives in
the Numbers

Kenda Lawson, M.Ed., Founder/CEO, Owls Education

Now More Than Ever: Family Engagement is
Essential for Student and School Success

Karen Mapp, Ed.D., Senior Lecturer on Education, Harvard
Graduate School of Education and Faculty Director,
Education Policy & Management Master's Program

This year’s conference is available both in person and online!
IN PERSON

VIRTUAL

Thursday, Nov. 11 – Sunday,
Nov. 14, 2021

Friday, Nov. 12 –
Saturday, Nov. 13, 2021

Amway Grand Plaza, Curio Collection by
Hilton and DeVos Place, Grand Rapids

Online

Head over to our MASB Swag Shop
to gear up for this year’s ALC!
Available for a limited time, get these
commemorative items before they’re gone!

Available only at
masb.org/swag.

Out of all the challenges we've experienced, one idea has proven itself above the rest. . .we're Stronger Together!

Generously supported by:

The weekend includes:

Lodging
Amway Grand Plaza,
Curio Collection by Hilton

Preconference Sessions on Thursday*

A Sampling of the
Clinic Sessions:
(Available on Friday and Saturday)

Conference
Price: $383

For registrations submitted after Sept. 24, 2021.

ALC on Friday and Saturday

Case Studies in Promoting District Sustainability

Board Member Certification Classes (CBAs)

Creating and SUSTAINING a Consensus Culture at the Board Table

Book Online: bit.ly/alc21hotel

all Weekend*

Gathering Data on Barriers to Diversity Equity and Inclusion

Call Toll Free: 800.253.3590

Exhibit Show

Make Absentee Voting Work for Your District

@MISchoolBoards

Delegate Assembly*

Providing High-Quality Online Learning Experiences for all Learners

@MASB

Networking Opportunities

Putting Together the Puzzle Pieces of Cyber Protection

187 Monroe Ave NW
Grand Rapids, MI 49503

(mention MASB Annual Leadership Conference)

Cut-off Date: Oct. 8, 2021
Rooms fill up quickly!
Reserve yours today.

#MASBALC
MISchoolBoards

*Separate registration required; in person only.

IMAGE ©AMWAY GRAND PLAZA

…and so much more!

Register today at masb.org/alc.

Dozens of sessions. Countless opportunities. Meet us in Grand Rapids and online for MASB’s 2021 Annual Leadership Conference!
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From the f irst step to
the hundredth birthday,
we’re here for it all.

Confidence comes with every card.®

For over 82 years, Blue Cross Blue Shield of Michigan has provided communities across Michigan
the support they need to lead healthy lives. From free resources that make it easier to make good
diet and exercise decisions to programs that address health and health care disparities impacting
vulnerable populations, we’re here for the health and wellness of everyone in Michigan.

For more information, visit HereForItAll.com
Blue Cross Blue Shield of Michigan and Blue Care Network are nonprofit corporations and independent licensees of the Blue Cross and Blue Shield Association.
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YOUR SERVICE MAKES A DIFFERENCE
In challenging times, school board members call on courage to lead
By Don Wotruba, CAE
erriam Webster defines courage as
“mental or moral strength to venture,
persevere, and withstand danger, fear,
or difficulty.”
Sadly—now and over the past year—school
board members and superintendents have
had to live this definition. I know you didn’t
sign up for this extreme scenario when
someone asked you to run for your local
board or when you thought you could be
of service to the school that was educating
your kids or grandkids. However, I implore
you to stay the course!
For those who have contacted me to say you
don’t know how much longer you can stand
being called names, threatened or bullied,
I urge you to hold your head high. You are
helping kids, your community and your
country. The world is a better place because
you are serving on your school board,
whether those who want to break you down
can see it or not.
While we are seeing these passionate
crowds on a more widespread basis than
in the past, it is not new to the education
sector. In the 1980s, boards dealt with
employee strikes. We have had recalls
because of mascot changes, buildings being
closed and for multiple other reasons.
Through the years, this ebb and flow exists,
yet publicly elected school boards—made
up of civic-minded people who care about
kids—are still the best governing model
that exists. The alternative of partisan or
appointed school boards would only put our
students at risk.

So, as you continue working through the
fall, make time to take care of yourself.
Make sure you have an escape into a hobby
or exercise that allows you to destress.
Think about the classrooms you have visited,
the diplomas you have handed out, and the
hundreds of events you have attended and
let the smiles they evoke fill your mind.
When you can approach board meetings
with this mindset, it’s easier to listen to the
concerns others raise and to be balanced in
your responses when you may disagree with
someone. The school governance process,
with all its flaws, is still the best example of
how a democracy is supposed to work and
where often the public feels they might be
heard because you are one of them.

“The world is a
better place because
you are serving on
your school board,
whether those who
want to break
you down can
see it or not.”

I recently had a speaker start an event
asking each of us to choose a picture on our
phones that made us smile and to share it
with a neighbor. The themes were common:
families, pets, peaceful places. If you did
the same thing at a board meeting with 100
people waiting to make public comment,
the pictures would be the same. We have
far more in common than the things that
separate us, and while some may not see it
that way, you can. You are the epitome of
courage. For that, I say thank you.

Don Wotruba, CAE
Don is MASB’s Executive Director, and can be reached
at dwotruba@masb.org or 517.327.5900.

MICHIG AN AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

FA L L 20 21

6

A RENEWED FOCUS ON STUDENT SUPPORT
By Jill Fennessy
Tri County Area Schools

Welcome to the new school year! Yes, it's me again! I’m incredibly
thankful to the MASB Board of Directors for this privilege and
opportunity to serve as your President once again. I hope you’ll find
this issue of LeaderBoard informative and helpful in your role as
district leaders. Thank you for serving!
In my rural district, Tri County Area Schools, we’re focused on
so many things we’ve learned from the 2020-2021 school year and
how to best provide multiple areas of support for ALL our students.
We’ll use data to identify student needs and the barriers that keep
students from reaching their full potential. Like many of you, we
were able to offer opportunities for summer instruction and themed
camps with great success. As we prepared for the 2021-2022 school
year, one of our focus areas was the need for a strong system of
support for our students.
Here is a sampling of the ways we’re supporting the social and
emotional needs of our students:

• School social workers in every K-12 building.
• Partnerships with our local behavioral health system, Montcalm
Care Network, through a 31N grant, to provide support service
personnel for our lower elementary at-risk populations.

• Partnerships with Spectrum Health (Grand Rapids) for telehealth
counseling services for secondary students. We are a rural
community and access to specialized services is often a barrier for
our families.

• School psychologists who have extensive training through a
grant to offer support services for our students in our LGBTQIA+
community.

• Teacher consultants who support students and families through

• To ensure our social-emotional standards stay at the forefront,
our Pre-K through eighth grade educators utilize the curriculum
resource “Second Step.”

• Our high school/middle school counselors and school social
workers offer anxiety and depression groups through the
University of Michigan TRAILS model. TRAILS stands for
Transforming Research into Action to Improve the Lives of
Students.

• Our SEL teams have been trained and offer support to our
community and other local districts in the Critical Incident Stress
Management model when traumatic/high-stress incidents have
occurred.

• Mentoring programs with adults in the community supporting
students through mentoring and tutoring during and after school.
I sincerely hope the start of this school year has been a positive
experience for you, your students, families and staff. Although
the planning started weeks ago, this year will be an opportunity
to monitor your efforts to ensure every student is reaching their
full potential. I invite you and your boards to remain vigilant in
identifying barriers to learning, as well as to promote a positive
school culture where every child feels safe, included and welcome.
I truly believe we’re all here to provide our children with equitable
opportunities to achieve their best!

Jill Fennessy
Jill is MASB’s 2021-2022 President, and can be reached
at jfennessy@tricountyschools.com.

the teacher assistance team process.
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Michigan educators give their all every day, and the
Michigan Lottery is proud to have contributed over
$1 billion to public schools last year to help support them.
We invite you to nominate a deserving educator
for the Excellence in Education award.
Learn more at michiganlottery.com.
Knowing your limits is always the best bet. Call the Michigan Problem
Gambling Helpline for confidential help at 1-800-270-7117.

ASK
BRAD:
YOUR SCHOOL LAW QUESTIONS ANSWERED
By Brad Banasik, J.D.

EACH ISSUE OF MASB’S LEADERBOARD FEATURES HYPOTHETICAL SCHOOL LAW QUESTIONS THAT ARE SIMILAR TO
THE QUESTIONS THAT THE MASB LEGAL SERVICES DEPARTMENT RECEIVES FROM MEMBERS. THE ANSWERS TO THE
QUESTIONS ARE INTENDED TO PROVIDE LEGAL INFORMATION AND ENHANCE SCHOOL BOARD MEMBERS’
UNDERSTANDING OF SCHOOL LAW ISSUES BY EXPLAINING HOW LAWS OR COURT CASES APPLY TO GIVEN SITUATIONS.
IF YOU HAVE A SPECIFIC HYPOTHETICAL QUESTION THAT YOU WOULD LIKE TO SEE ANSWERED
IN A FUTURE ISSUE, PLEASE SUBMIT YOUR QUESTION TO COMMS@MASB.ORG.

POLITICALLY MOTIVATED GROUPS AT SCHOOL BOARD MEETINGS
A school board president was alerted by social media traffic that an organized group from outside the school district was planning to
use the school board’s public comment period at its next regular meeting to voice concerns about a school-related political issue. The
politically motivated group was promising to bring at least 100 people to address the board. The board president was concerned about
conducting an orderly business meeting with such a large and possibly disruptive group in attendance. What can the board and president
do under the Open Meetings Act to regulate the participation and conduct of the group during the meeting?
If necessary, may the board adopt new public comment rules
to assist in handling the large group as soon as the meeting is
called to order?

Must the board continue the meeting on the same evening
until all speakers have had the opportunity to address the
board?

Yes. If a school board wishes to enforce public comment rules,
OMA provides that the rules must be “recorded” by the board.1 The
Michigan Court of Appeals has interpreted this requirement to mean
a board must formally adopt a rule concerning the right of a person
to address the board before it becomes effective.2

No. If, for example, the board has been meeting for more than four
hours and there are still 30 people signed up for public comment, the
board may recess the meeting. If the meeting is recessed for more
than 36 hours, the board cannot reconvene unless public notice is
posted 18 hours before it is called to order.

Is there a standard that must be followed when establishing
rules for public comment?

If members of the group become disruptive, do they lose their
right to attend the public meeting?

Yes. If any of the speakers commit a “breach of the peace” at the
meeting, the president may take steps to exclude them from the
meeting.5 OMA does not define the term “breach of the peace,”
Is the board able to establish a rule limiting public comment to but the Michigan courts have opined that it constitutes seriously
only school district residents?
disruptive conduct involving abusive, disorderly, dangerous,
aggressive or provocative speech and behaviors tending to threaten
No. Public comment rules cannot limit the right to address the
or
incite violence. These cases clarify that, under Michigan law, a
school board to residents of the school district. A rule excluding
4
“breach
of the peace” goes well beyond acceptable behavior. Thus,
nonresidents is invalid and unenforceable.
the mere violation of a public comment rule cannot automatically
constitute a “breach of the peace,” and expulsion solely for not
May the board set time limits in a public comment rule due to
abiding by such rule, without more, will likely violate OMA’s
the size of the group?
prohibition against excluding individuals from a public meeting.
If the board wishes to impose a time limit for individual speakers, it
1
MCL 15.263(5).
must be reasonable and still encourage public comment. Limiting
2
Frank Cusumano v Janet I. Dunn, unpublished, No. 349959 (2020).
speakers to one or two minutes, for example, would likely be
3
1977 OAG 5183.
interpreted as an unreasonable rule that denies someone the
4
1978 OAG 5332.
opportunity to fully participate in public comment. Additionally, a
5
MCL 15.263(6).
rule that limits overall public comment to a specific timeframe, e.g.,
30 minutes, must include a provision for extending the time limit
when necessary to accommodate all speakers who wish to address
Brad Banasik, J.D.
the board.

Yes. The rules must be reasonable, flexible and written in a way that
encourages public participation.3

Brad is MASB’s Legal Counsel/Director of Labor Relations
& Policy, and can be reached at bbanasik@masb.org or
517.327.5900.
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CORUNNA PUBLIC SCHOOLS
DISTRICT DEMOGRAPHICS
Location: Shiawassee County
Size: 1,748
Board Members and Terms of Service:
Jennifer Strauch, president
Sara Beldyga, vice president
Dennis Braid, secretary
Mark Buckley, treasurer
Joseph Petersen, trustee
Janice Ray, trustee
Jeff Riley, trustee

(2018-2022)
(2020-2024)
(2018-2022)
(2020-2024)
(2018-2022)
(2018-2022)
(2020-2024)

Website: corunna.k12.mi.us

DESCRIBE YOUR BOARD’S LEADERSHIP STYLE IN ONE WORD.
Collaborative.

WHAT ARE YOUR DISTRICT’S MOST PRESSING CHALLENGES?

Finances and the inconsistent sources of funding on an annual
basis, and the aftereffects of COVID-19 on students, families and
staff.

ONE PIECE OF ADVICE YOU WOULD GIVE TO ALL SCHOOL BOARD
MEMBERS:
Listen to all constituents.

YOUR BIGGEST ACCOMPLISHMENT(S) AS A SCHOOL BOARD?

Successful passage of a bond ($16 million) in 2015, two more in
2021 ($7 million), becoming the first district in the state to have
an on-site health clinic for all employees opening this fall (2021),
district financial security, staff retention and promoting staff
from within.

WHAT IS YOUR FAVORITE MASB PRODUCT OR SERVICE?

MASB’s experienced legal counsel (Brad Banasik, J.D.), who
provides members information regarding current school law,
recent court decisions and Attorney General opinions. The
courses offered to board members have also proven to be
beneficial and insightful.

If you would like to recommend your district to be featured in a future District Spotlight, please send an email to comms@masb.org.
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For many in our society, when they hear the terms diversity,
equity and inclusion, the first line of thought tends to be
about race or ethnicity. But DEI is so much more.
For our cover article, seven individuals shared their story
as examples of how we can’t tell everything about
a person just by looking at them, and how school
districts have and can broaden their approach
to DEI. We thank them for their
openness so others can learn and
benefit from their experiences.

Compiled by Stacy Bogard, CAE

Braylond P. (He/Him)
Junior in High School

You are a person with a chronic health
condition. When did this come about and
how has it impacted you particularly in
your school environment?
I was diagnosed with Type 1 diabetes on
Dec. 20, 2015, in fifth grade at 11 years
old. It is an autoimmune condition that affects individuals at any age. Our pancreas
no longer produces insulin that is vital for
us to live. I have to inject or infuse insulin
and carefully monitor blood sugar levels just
to stay alive.
When returning to school after diagnosis,
I wondered if I was going to be different
or if people would look at me or treat me
differently. Thankfully it wasn’t like that at
all, but I did have to do “normal” things a
little differently to accommodate my new
life and needs. I quickly had to get used to
checking my blood sugar in front of people.
Calculate carb ratios and get injected with
insulin before every meal. For a while, my
mom would have to check my blood sugar
every three hours in the middle of the night
to make sure I was in a safe range while I
slept. At school, I would have to leave class
early right before lunch so I could have time
to check my blood sugar and dose insulin
for my lunch. Anytime I wasn’t feeling well,
I had to leave class, escorted by another
classmate. During class holiday parties I
had to be careful with what I was eating and
try really hard to guess the carbs correctly.
Having too much insulin can be just as
harmful as not having enough.
When we changed school districts, I met
more Type 1s my age. At my previous
school, I was the only one. Being with others
who experience the same things I do really

13
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I make the same connections with my
coaches. I play tennis in the fall and track
and field in the spring. My coaches are
always reminded about my status. . .things
like what symptoms of hypoglycemia to look
for and how to assist me if needed or if they
see me stopping activity to check blood
sugar, adjust my pump, drink juice, throw
down some Skittles or a bag of pretzels. .
.it’s not for fun. . .it’s life!

made a difference in how I felt about my
new normal.
Now, as a junior in high school, I selfmanage and advocate for my needs very
well. I can and look forward to explaining to
anyone exactly what T1D is and never feel
embarrassed anymore. I don’t worry when
I’m at school, but still know I have plenty
of support behind me with whatever I may
need to make sure I’m safe and healthy.

What, if any, supports are missing that
would be helpful to have?

What, if any, aids, services, programs,
etc., has your district provided that have
been helpful?

I do wish there was better communication
among everyone who will be working with
me so they are aware of my condition/
needs. Again, I’m very good at self-managing and advocating for myself but I would
like it if they helped with letting my teachers
know ahead of time.

Before the start of each school year, I meet
with the school personnel in charge of diabetics like me. With my endocrinologist, we
prepare a school care plan and a sick day
plan so everyone is aware what needs to
happen should an emergency come up. All
T1Ds are different so there isn’t a one-sizefits-all care plan. I’m able to keep slow- and
fast-acting carbs along with extra-durable
medical equipment supplies at the school
and have access to them whenever it’s
needed, no questions asked.

As I get closer to graduation, I’ve learned
about the College Diabetes Network and
how I can continue to advocate for myself
and my medical needs when I transition to
college and be connected to a community
that is going through the same thing as me.

Nutrition information for all school meals
is easily accessible so it takes out all the
guess work. If I get to the lunch room and
the food I dosed for is no longer available,
staff has never had a problem making
something else available. I no longer require
taking shots of insulin. Transitioning to
an insulin pump and continuous glucose
monitor helps make life in and out of school
much more manageable.
Additionally, I make sure to contact all of my
teachers so they’re aware of my T1D status
so if/when I need to exit the room for hypoglycemic symptoms, they already know why.
Everyone’s always been very understanding
when this happens and my teachers help
catch me up on what I missed.

What are your words to live by/mantra and
what advice would you have for someone
else, particularly when it comes to the
school environment?
Continue being yourself and living the way
you want to live. Having Type 1 diabetes
doesn’t define you and you can still live a
normal life. Also, remember that you’re no
different from anyone else and to not be
embarrassed to handle your needs in public. If someone happens to ask about what
you are doing, be confident and educate
them. Let them know how it is to live with
Type 1, because it’s nothing you should try
hiding or be ashamed of.

MICHIG AN AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

Jennifer V.N. (She/Her)
Parent

Tell us about yourself.
My children are in fifth, eighth and ninth
grades. Our ninth-grade daughter has many
aspects to her disability. She has autism,
severe epilepsy, Type 1 diabetes requiring a
strict diet and is nonverbal. She really loves
being around people and brings joy to those
around her. Despite her communication barriers, she is able to communicate with an
Augmentative and Alternative Communication device, some sign language and many
word approximations. I am the Co-President
of the Special Education Parent Advisory
Committee and have been active in this
group for about seven years.
What, if any, aids, services, programs,
etc., does your district provide that are
helpful to your family?
Our school district has provided my daughter with the following: special education
self-contained classroom with paraprofessional support, physical therapy, occupational therapy, speech therapy, social work,
adaptive physical education, Peer-to-Peer
programing with general education peers,
inclusion in afterschool activities like running club, a summer program to help reintroduce students to the school setting after
COVID and therapy dogs at each school.

Our district has really done a fantastic job of
trying to include children of all abilities. The
Peer-to-Peer program has really brought a
lot of awareness of those who have special
needs. The Unified programs have been
tremendously successful, and children like
my daughter have really benefitted from
these programs.
How has being involved with your parent
group made a difference?
The Special Education Parent Advisory
Committee has been tremendously helpful
to me. I have connected with other parents
with similar struggles. It really helps to have
others to get ideas and advice from and
to not feel alone. I learned which things
are truly worth standing my ground on and
which things I can let go. Talking with other
parents helps all of us discover and create
better opportunities and mindsets regarding our children.
I learned the perspectives of other parents
who have different struggles. These are the
most enlightening, as they allow me to develop more empathy, which is what I really
want from others.
The SEPAC has helped me to connect with
the staff in the district—to learn from them,
to collaborate with them and to appreciate
them.
The district has been very aware of bringing
in special education parents for important
committees within the district such as facili-

Lee C. (He/Him)

better set of creative and problemsolving
skills to adapt how I do certain tasks.

Graduate; attended K-12 grades
in Michigan

My school district was smaller and only had
one high school, so it was a pretty tight-knit
community and I rarely faced any sort of
bullying over my arm growing up. I was fortunate enough to know most of the people in
my grade and schools and that allowed me
to be very comfortable with myself and my
situation, so I’ve always been very open and
humorous about my arm.

You are a person who was born without a
limb. How did this impact you particularly
in your school environment?
I was born missing my left arm below the
elbow and so growing up I didn’t really have
any issues with not being able to do things,
mostly because I’ve never known anything
different and I was learning everything at
the same pace as my peers. I’m also pretty
fortunate in the sense that I never had to relearn how to do things after an amputation.
If anything, having one arm has given me a

What, if any, supports did your district
provided that were helpful?
When I was in second grade, I received my
first functioning prosthetic arm that wasn’t
just for cosmetic purposes. The prosthetics
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ties planning, mission and vision planning,
cross-school PTO meetings and some staff
hiring committees. This allows us to have an
important voice in the district.
What are your words to live by/mantra and
what advice would you have for someone
else in your same situation, particularly
when it comes to the school environment?
All children are General Education students
first. My advice would be to collaborate in
a constructive manner with the teachers,
therapists and parapros working with your
child. They have so much experience and insight that can help with your child (and you
can apply these at home) and they see your
child in a different light. Your input is critical
because you know your child best. It should
be a collaborative relationship.
Also, I really try to communicate proactively
with my child’s team—her needs (medically,
academically, socially, behaviors, etc.), her
strengths, things that work, things that
don’t work. I have a running document that
I update regularly with relevant details on
her medical issues. This helps things move
smoothly, especially with school year and
staff transitions.
Lastly, celebrate the little wins. Some children achieve things at a different rate than
others, but that just makes each of those
achievements that much sweeter—we know
how hard they have worked for them!

at the time were very clunky and cumbersome and were basically just hooks that
were designed to look like hands. Mine
required that I wear a silicon sock on my
arm that bolted into the socket of the
forearm and was operated by a strap that
wrapped around my back and right shoulder
and was controlled by the movement of my
right arm/shoulder pulling the strap. This
was very uncomfortable and somewhat
painful at times. As I was not used to the
space that my body took up while wearing
a prosthetic, my school district provided a
physical therapist who I would have classes
with during the day a few times a week to
help me get used to wearing the prosthetic
and helped me navigate different ways to
do things while wearing the prosthetic.
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What, if any, supports were missing that would be helpful to
have?
I can’t speak for all amputees, but in my specific situation, I never
really felt like I had a disability and very rarely needed help (besides when I would commit myself to too many extracurriculars and
would have lots of gear to carry around). That seems like more of
a personal character flaw rather than anything the school could
have helped with. Overall, my family and teachers helped me when
I asked for it, but still gave me the time and freedom to learn and
adapt on my own in order to develop the independence that was
important for me to learn.

Lilly G. (He/Him)
Eighth Grade

Tell us about yourself.
I haven't chosen a different name yet, but
I am transgender, and I have helped other
kids who were struggling with coming out in
my school see that they are not alone and
have a person to talk to when they want to
feel more accepted.
What, if any, supports has/does your district provided that have been helpful?
The district has counselors who are always
happy to talk and support you and we have

Madeline W. (She/Her)
Junior in High School

You are a person living with anxiety. How
has this impacted you particularly in your
school environment?
I’ve been in therapy for anxiety and other
mental health issues since the beginning of
my freshman year of high school, which was
also when I was diagnosed with moderate
generalized anxiety.
My anxiety impacts my life at school in
varying ways. I tend to be very confident
in my academic abilities most of the time,
but tests of any kind (especially in math or
science classes) make me more anxious
than the average student. Sometimes social
situations are impacted too. I had an anxiety attack at school before due to things
happening within my friend group once.
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What are your words to live by/mantra and what advice would
you have for someone else in your same situation, particularly
when it comes to the school environment?
I try my best to live life with an optimistic attitude and believe that
I can conquer any hurdle I may face. School isn’t something that
lasts forever, so I would say to take as many opportunities that are
available to you and try as many things as you can. Ask for help
when you need it and don’t get stressed out about what other
people think or challenges they may create because, at the end
of the day, the little social things about school don’t really matter.
Life’s a marathon not a race.

a GSA (gender sexuality alliance) and kids
meet up and find new ways to be outspoken
about supporting the LGBTQ kids who go to
our schools and that they should be proud
of who they are and shouldn't feel unsafe.

What advice would you have for someone
else in your same situation, particularly
when it comes to the school environment?

What, if any, supports are missing that
would be helpful to have?
It would be helpful to know that it's not just
the students in our schools who are supportive but the teachers and other adults
too and knowing that they would never call
you by the wrong name or misgender you
especially on purpose. It’s always somewhat
important to a kid to have validation from
the adults around them who they learn from
and it’s hard when there's adults who don’t
let kids be who they want to be.

What, if any, supports has/does your district provide that have been helpful?
School counselors are people who make
me anxious so I don't utilize them, but my
teachers are all really accommodating of my
anxiety when it starts to become more difficult for me by letting me use a stress ball or
thinking putty in class to give myself something to focus my nervous energy on so I
can learn better. That time I had an anxiety
attack was handled well too. My teacher let
my friend take me out of the room and we
went to a quiet, rarely used bathroom so
that we could talk and figure things out.
What, if any, supports are missing that
would be helpful to have?
I think having stress balls (like four or five
of them) in each classroom would be nice.
Right now, I either have to bring mine from
home or grab one from my old health and
P.E. teacher’s classroom. This could be
beneficial for other students as well who
might just need something to fidget with to
help them focus or who might even have
undiagnosed anxiety and deal with some of
the same stuff I do.

Some advice I'd give is to be who you are
and to not be entitled to the bad side of society's social construct of who others want
you to be and who you're supposed to love
and just to be yourself.

What are your words to live by/mantra or
what advice would you have for someone
else, particularly when it comes to the
school environment?
I don’t really have a mantra that pertains to
my anxiety, but I can offer advice to other
students dealing with it. If you have access
to therapy, whether that be through the
school or somewhere else, utilize it. It’s
incredibly beneficial and the coping strategies you learn are super helpful. Bringing a
stress ball or something like that to fidget
with is super helpful too. In my experience,
teachers are okay with you using them during class as long as they aren’t a distraction
from learning. If you have a close friend who
is aware of your anxiety/anxious tendencies, ask them if they’d be willing to help out
when things get bad (panic attack/anxiety
attack). Of course, if it happens during class
and they’re not with you, just ask to step out
on your own, find a quiet place and try to
regulate your breathing (sometimes pacing
can help because of how rhythmic it is).
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Richie G. (They/Them)
Junior in High School

Tell us about yourself.
I identify with the terms agender and
asexual. When it comes to school my identity was a tricky one. Initially, I grew up in a
very accepting environment, however after
certain events at my school, it became clear
that there was a shift in people's perspectives on young LGBTQ+ members.
I have never been shy about my sexuality
or romantic preferences, but my gender is
certainly something I had preferred to keep
to myself. Mostly out of the fear of bullying
or any sort of harassment. With the recent
school year, however, I have decided to
come out and use my preferred name and
pronouns at school. While you could say this
was born out of wanting to 'live my truth' or
'be myself,' I personally will say I was more
exhausted emotionally by the constant
deadnaming and use of incorrect pronouns.

Wyatt G. (He/Him)
Fifth Grade

Tell us about yourself.
I have been part of a deaf and hard of
hearing program since preschool. I like to
play baseball, swim, read and play games.
I was born with Goldenhar Syndrome. I am
missing part of my lower jaw which affects
my breathing, speech, hearing and the
way that I eat. Goldenhar is a craniofacial
anomaly with similar characteristics of the
character of Auggie in the book “Wonder.”
I have related through the years with many
of his struggles and have appreciated how
the book offers insight from everyone in the
family. At the end of the day, the message is
to “Choose Kindness” and I have experienced so much kindness from teachers and
students.

What, if any, supports has/does your district provided that have been helpful?
The support my school district supplies is
few and far between. While there is an ability for students to change their name and
pronouns for the school record, that process is extremely difficult to begin because
of the extreme lack of communication on
the part of our guidance counselors. The
GSA at our school has been the most helpful group I believe I have ever been a part
of. They have been supportive and, while
they aren't school affiliated anymore, they
are a group that I have found unbelievably
kind and a great resource.
What, if any, supports are missing that
would be helpful to have?
If anything, I think a reinstating of the GSA
as a school-affiliated group would be a
great start. I also believe the process of
changing my name in the system could be
far easier or at least clearer to students
who wish to do so.

You are a person with facial differences
and hearing challenges. How does this
impact you particularly in your school
environment?
Honestly it has not. Everyone has welcomed
me. I can adapt to most situations, but
often have a hard time in a larger classroom because it is harder to follow with
background noise and harder to read lips. I
prefer to eat lunch in a smaller setting as it
is hard for me to chew.
What, if any, supports has/does your district provide that have been helpful?
My district has been very accommodating by providing bussing to and from my
program, ensuring we have the additional
support of an audiologist, speech therapist,
American Sign Language and an interpreter
in mainstream classes when and if needed.
What, if any, supports are missing that
would be helpful to have?
My family has been very pleased with the
collaborative efforts and involvement from
both districts in my Individualized Education

What advice would you have for someone
else in your same situation, particularly
when it comes to the school environment?
I feel like any advice I could give to someone who is LGBTQ+ identifying about school
would be rather unhelpful, but what I can
say is that everything is going to be okay.
Truly it is. Being young and queer is difficult
on its own. Any sort of environment that
is unsupportive makes that experience
so much worse, but if you can surround
yourself with friends and people who make
you happy, then you don't have to worry.
Everything is going to suck, but it won't forever. There is a light at the end of the tunnel
and you'll know when you come to it. Just
take care of yourself, take care of your loved
ones, and let yourself be taken care of by
the people who love you (of which there are
many). Also, look up stuff on Google. Your
school is not going to teach you what you
need to know so do your own research. I
believe in you and you are easy to love.

Program. Everyone has had the very common goal of doing what is best for me. Early
on, my family felt the need for an advocate
in certain situations but have never needed
one since. Each time we have had a request
it has been accommodated. It really has
been reassuring and given my parents
peace throughout the last few years.
My one request would be TV time with
closed captioning to play Naruto throughout
the day.
What are your words to live by/mantra and
what advice would you have for someone
else, particularly when it comes to the
school environment?
Choose Kindness—this is something I grew
up with and remind my friends and family
about. At the end of the day, I am a kid who
likes all the same things other kids like. My
parents are also working with me on being
my own advocate. As I get older, they want
me to be empowered to ask for something
if I need it. If the FM is not working or the
teacher has their back to me, don’t be
afraid to say something.

Stacy Bogard, CAE
Stacy is MASB’s Assistant Director of Communications and Public
Relations, and can be reached at sbogard@masb.org or 517.327.5900.
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NEXT-GENERATION
DATA PRACTICES
What you should know about letting data drive any enterprise
By Kenda Lawson, M.Ed.
Data now plays an outsized role in nearly
every interaction and decision we make.
What we read, what media streaming
platforms recommend and whose ideas are
elevated online are decisions delegated to
algorithms mining data deep in our digital
pasts. Much of the workday is consumed
contending with endless volumes and
varieties of information vying for our attention. Additionally, in the past 30 years, data
has become the driving force behind public
schooling.
Access to timely, reliable information is a
valuable resource. That value has propelled
the rise of Big Data and—along with it—the
dogmatic idea that letting data drive will
inevitably get you where you’re trying to go.
If that makes you wonder how the rest of us
ended up as passengers with data driving
our workforce, you’re not alone. Experts in
every industry are
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beginning to sound the alarm about the
dangers of proscribing measures based on
runaway data practices, essentially arguing
that many jumped on the data train without
determining what should drive it.

is driving or compelling its stakeholders to
do. Instead, teams use data to navigate
choices and challenges, but they keep
a firm hand on the wheel and take turns
driving.

Today, most leaders will say they are driven
by data. But what does that even mean? Effective school and district leaders certainly
make decisions that are informed by metrics or data to ensure that outcomes make
a positive impact on the communities they
are driven to serve. For the sake of expediency, this methodology is abridged, but use
of the shorthand data-driven means a lot
can get lost in translation.

No one is relying on data to define the
problem. They look at reports the way most
of us look at old photos—data is a snapshot
of a single moment in time, so they notice
all the elements, try to get a sense of where
they are and determine where this fits in the
big picture. You hear school leaders and administrators, teachers and students, even
community members asking: What does the
data tell us? What does it suggest? Can we
isolate for this variable? Or that one? What
would happen if …? The tone is inquisitive,
intrepid—almost playful—but these datafriendly cultures are not the norm.

In some cases, it works just fine. Data plays
an important role in helping schools identify
patterns that indicate how they can adjust
to better serve their students. In places that
succeed, you’ll notice something curious
when you step inside the building. Absent is
talk about what data

In other cases, stakeholders are placed in
conflict with data by cultures that promote
accountability over ownership. This
environment positions data as a taskmaster
instead of a tool, meaning teachers are
driven to make decisions in service
to data, rather than use data in
service to students. How leaders
define “data-driven” directly
impacts the organization’s
culture, processes and
products.
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As an ode to curiosity, innovation and imagination, my team has modeled our approach
to the use of data in our work on an unlikely
source: “Star Trek: The Next Generation.”
As a well-documented INTJ personality, my
favorite character is Lt. Cmdr. Data. Data,
a sentient android, functions as second
officer and chief operations officer aboard
the starship Enterprise. For many reasons,
Data represents a fitting analogy for leaders
examining their district’s practices. So, let’s
talk about Data.

DATA HAS LIMITATIONS
On mission after mission, Data’s analysis
and information offer critical guidance on
the crew’s quests to boldly go where no one
has gone before. Data is efficient, logical
and unflagging. In fact, his tirelessness
routinely offers him the opportunity to steer
the Enterprise while the captain and other
officers are asleep. He is constantly tasked
with getting the ship up and running for
Capt. Picard. Given his obvious ability and
value to the Enterprise, you might be wondering: Why not let Data drive all the time?
While Data’s efficiency and versatility prove
invaluable, it’s important to understand his
limitations. Examining these challenges can
be helpful in framing discussions around
data’s role in an organization because this
convenient analogy exposes some inconvenient truths about most data-driven
cultures.

Here are some key things “Star Trek: The
Next Generation” reveals about the challenges of being driven by data alone:
Given the franchise’s reputation for diversity and inclusion, it’s easy to find examples
of alien species, people of color and women
in command, but Data is in a class of his
own. He is the only android of his kind. He’s
designed with human features, but several
of his traits get in the way of his ability to
connect with peers. For one thing, people
are inherently distrustful of artificial intelligence. For another, Data matter-of-factly
reports unwelcome information (so, you
know, not the most popular guy).
More concerning is Data’s inability to
understand nuance or sympathize with the
needs and motivations of his counterparts.
This presents a problem when it comes to
leadership. Although Data tries to simulate
and understand human behavior, the full
measure of human experience and potential is elusive to him. His limited perspective
means his directives may be logical but
not rational because they don’t account for
circumstances he deems irrelevant or lack
the benefit of insight into human reasoning.
As a result, Data’s practicality must always
be tempered with empathy.
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SEEK INSIGHT, PRACTICE EMPATHY
What does all this mean for leaders in the
real world? Well, consider what years of being driven by data have revealed about the
inadequacy of information without insight.
Technology has given us the ability to gather, process and visualize data rapidly, but
in many cases more data has not yielded
better outcomes. The sheer volume and
velocity of data to be processed can leave
teams paralyzed with inaction. Besides that,
data requires interpretation and intuition
to be used effectively. Empathy may seem
irrelevant in a data-driven environment,
but that’s only if you ignore what data says
about what really drives change.
Empathy is the first step of the designthinking process for good reason. Organizations that practice empathy take the time to
fully understand the problems and realities
of the people behind the data. From there,
data teams can define specific problems
and develop specific remedies. Leading with
empathy creates a personal connection to
the mission, inspiring personal responsibility, ownership of the outcomes and a drive
to make an impact. So, a good way to gauge
the culture that surrounds an organization’s
data practices is whether stakeholders
leave data meetings dejected and lost or
energized with a new sense of direction.
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BE MISSION-DRIVEN AND LET DATA NAVIGATE
Each episode of “Star Trek: The Next Generation” centered on an
individual mission aligned with the broader vision made famous in
the opening sequence. Lt. Cmdr. Data’s role was to offer information in service to that mission. Current practices place data at the
forefront of every enterprise, but in the most responsive systems
it’s clear that mission drives an organization, and people drive
change. Data is an asset to those teams when navigating challenges but focusing on data should never mean losing sight of the true
purpose. Without clear direction, organizations become consumed
with where data says they are, with no clue where they are trying to
go, let alone how to get there.
In writing about similar trends in marketing, Marketoonist's Tom
Fishburne cautions that data-driven doesn't have to mean "datablinded," illustrating the concept with a group driving off a cliff
because the GPS never directed them to take a detour. Data blindness occurs when the view of the big picture is narrowed by fixation
on single data sets or data points while ignoring other metrics that
matter. When schools lose sight of their WHY, the direction of the
organization changes and the path they are on closes off avenues
for many of the most marginalized students. The result, unsurprisingly, is that the same outcomes are perpetuated.
Avoiding this pitfall means focusing intently on new outcomes and
discovering new ways to reach them. Increasingly, that means
school districts and other organizations are forced to reexamine
the traditional role of data in their organizations. Instead of using
an overview of data to justify proscribing consequences, data is
used to diagnose issues, set predictive goals and prescribe an
appropriate solution. Rather than obscuring the mission and vision
of the school under the label of being data-driven, districts are
reimagining the impact they can make on their students’ lives, their
communities and the world.
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NEXT-GENERATION DATA PRACTICES
The future of data practices is driven by the desire to confront the
greatest challenges of the 21st century. They are focused on the
broader social impact schools can make by inspiring innovation
organizationwide, modeling collaboration and communication, and
creating the next generation of thinkers and doers. Forward-leaning
organizations know these goals are accomplished by leading with
empathy and leveraging diversity in thought and experiences.
When we embrace these differences, we have the power to bridge
communities and build a system that works for everyone. So, data
practices work best with the benefit of multiple perspectives. Data
can build the capacity of community partners by creating a common language to address the challenges students and school systems face. Universal understanding of the data cycle provides for
debate that prompts better decisions. Ensuring communities have
access to school data can support and enhance local advocacy
efforts focused on closing achievement and opportunity gaps. In
return, these groups help schools understand how their decisions
impact communities.
Next-generation data practices recognize that information is useless without insight. By relying on data that doesn’t tell the whole
story, incomplete narratives about teacher ineffectiveness and
student inadequacy dominate our discussions. As a result, data
practitioners may not understand how their data practices and
products affect the people and communities they serve or how well
they even reflect them. School systems can overlook the immea-
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People are at the heart of what we do.
At Huntington, we look out for people. Because we
want the best for you, your school district, and your
community. With decades of combined experience,
the Huntington Public Finance Team provides Michigan
fresh perspectives and innovative ideas.
To learn more about Huntington Public Finance, contact:
Max Hotchkin, Director, (616) 234-0755
Craig Kahler, Managing Director, (517) 337-4158
Lou Orcutt, Managing Director, (248) 637-8211
Alex Vollmers, Associate Director, (248) 244-7878

surable academic harms caused by the tendency of ineffective data practices to reinforce stereotypes, deepen academic
divides and obscure the genius of BIPOC students and children
of trauma.
CAPITAL
MARKETS

The greatest hope we can have for the future is that all students
are empowered by the education they receive. We can begin by
leading with empathy, but it’s not enough to stop there. In the
words of Jonathan Raymond, “Equity is empathy in action,” so
we must strive to ensure every child has equitable access, equitable voice and equitable outcomes, using data to guide us.
Given the tremendous power of data to shape conversations
around policies, programs and resource allocations, it should
be wielded by people with vision who understand that missions
drive organizations and people drive change.

Kenda Lawson, M.Ed.
Kenda is OWLS, LLC's CEO and Head of Innovation
in Teaching & Learning, and can be reached at
kenda@askowlsolutions.com. She will be a General
Session speaker at MASB’s Annual Leadership
Conference on Nov. 13, 2021.
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The Huntington National Bank is an EO/AAE/Minority/Female/Disability/Veteran/
Sexual Orientation/Gender Identity employer.
⬢®, Huntington®, ⬢Huntington® and Huntington Capital Markets® are
federally registered service marks of Huntington Bancshares Incorporated.
©2021 Huntington Bancshares Incorporated. All rights reserved. Huntington
Capital Makrets® is a federally registered service mark and a trade name
under which the investment banking products and services of Huntington
Bancshares Incorporated and its subsidairies, Huntington Securities, Inc. and
The Huntington National Bank, are marketed. Securities prodcuts and services
are offered by licensed securities representatives of Huntington Securities,
Inc., registered broker-dealer, member FINRA and SIPC. Banking products and
services are offered by The Huntington National Bank, Member FDIC.
Investment products are: NOT A DEPOSIT • NOT FDIC INSURED •
NOT GUARANTEED BY THE BANK • NOT INSURED BY ANY FEDERAL
GOVERNMENT AGENCY • MAY LOSE VALUE
HSI and HNB do not provide accounting, legal, or tax advice; you should
consult with your accounting, legal, or tax advisor(s) on such matters.
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By Shelley Davis Boyd, M.B.A.
We have more ways to communicate today than ever—email, text
messages, social media, letters, face-to-face, telephone, messenger
apps. . .the list can go on and on. There are many advantages to
being able to reach people across these various channels at any
time, especially in a day and age when things can change rapidly.
And ensuring your messages are thoughtful and welcoming is
an excellent opportunity to demonstrate your commitment to
diversity and inclusion.
No matter where you live, work or serve, you have a diverse
population. One of the misconceptions of diversity is that
it’s black and white—literally. Race is an example of
internal diversity, meaning it’s something people are
born into and cannot change. Some other examples
of internal diversity include age, ethnicity, gender
identity, and mental and physical ability.
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Another type of diversity is external, which are
characteristics used to describe circumstances
people weren’t born with and ones that can
change over time. These include relationship status, socioeconomic status, appearance, personal
interests, education, citizenship, religion and
education.
There is organizational diversity in your place of
work or school board, which includes seniority,
job function, management status, pay type, union
affiliation and employment status. You likely have
worldview diversity as well, which encompasses
political beliefs, outlooks on life and moral compasses.
Looking at diversity through this broad lens is helpful when we consider our communication practices. I spoke with Tammy Pitts, a seasoned journalist and Director of Communications and Marketing
at the Michigan Nonprofit Association, about their
commitment to communicating with diversity. She
offered several great insights to consider related
to written communication:
• Use gender-inclusive pronouns such as them
and they.
• Use people-first language, such as a person with
disabilities versus a disabled person.
• Keep up to date on Associated Press writing
guidelines, especially as it relates to diversity
and inclusion.
• Write so an eighth grader would be able to read
and comprehend your message.
• Use honorifics to demonstrate respect.
There are other ways to normalize diversity in
communication. We all have unconscious bias,
and that awareness is the first step. Look at your
communication from a 10,000-foot view and ask
yourself if folks who are different than you would
see themselves reflected.
I recently reviewed communications from various
school districts including web pages, social media
and newsletters. I decided to look through the
lens of my younger self—a single, Black teenage
mom who was working full time as a single parent
while putting herself through college. I dissected
items piece by piece, studied the images, then the
words and finally the complete package. Overall,
everything had an upbeat and welcoming tone.
However, there was definitely room for growth from
a diversity perspective.

One of the easiest ways to demonstrate a commitment to diversity and inclusion is through images.
Your mind may have immediately gone to internal
diversity, which is excellent! However, we shouldn’t
stop there. In addition to the other types of
diversity that can be “seen,” consider how images
are showcased. How are pictures sized? Does a
football championship get a massive splash on
social media and in the school newsletter while
the girls swimming and diving team or chess club
accolades receive a small mention that may or
may not include a photo?
Families are incredibly diverse today and may not
look like the “traditional” families of old. Being
aware of that in your communication can help current families, students and staff feel comfortable
and seen. Additionally, it could entice prospective
people to consider your district. Phrases such as
“mom and dad” or “parents” might make single
parents, same-sex couples, grandparents, guardians and their children feel othered. Language
ebbs and flows over time, and it’s our responsibility as leaders to stay informed about what is timely,
inclusive and acceptable.
When I first started at MASB just over two years
ago, I had the opportunity to sit in on a diversity
workshop facilitated by a Black man. He began the
presentation talking about his privilege in society,
and, quite frankly, I was shocked. As he spoke, I
realized some of my own unconscious bias. He discussed the benefit of not having to take vacation
time to observe his Christian religious holidays.
How his preferred book (the Bible) was always
available in the hotel rooms he stayed in when he
traveled. The facilitator discussed the privilege of
being a man in America.
How are you as a leader honoring those whose
lives are different than yours in your awareness
and communication? Are you actively checking
the calendar to make sure you’re not infringing
on holidays you don’t celebrate? Do you make
sure those who work second and third shifts can
participate meaningfully? In what ways are you
actively engaging and embracing everyone in your
school community?
Communicating with diversity and inclusion in
mind is a lifelong practice. What is appropriate
today may not be appropriate a year from now.
Through self-awareness and introspection, you can
begin to discover your unconscious biases. If you
are open-minded and willing to have courageous
conversations with others, your knowledge and
growth will continue for you, your district and your
community.

Shelley Davis Boyd, M.B.A.
Shelley is MASB’s Director of Communications, Public Relations and
Marketing, and can be reached at sdavisboyd@masb.org or 517.327.5900.
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Leaning Into Social
Justice and Equity
Through the Lens of
Classism and Racism
By Sarena Shivers, Ed.D. and Brian Davis, Ph.D.
The work of social justice, equity, diversity and inclusion is not new. However, what
is re-emerging is a renewed sense of urgency and call to action from school leaders, communities, parents and even students demanding change.
We are at a crossroads between performative communication following tragic
events that rock our nation and true transformation and systemic change that
dismantle systemic racism. Where we go from here starts with each of us choosing whether to closely analyze our own beliefs, values, privileges and biases in an
effort to do better or maintain the status quo of privilege by remaining silent.
We must each first do the intrapersonal work necessary to truly bring about
change in how we understand ourselves and, more importantly, how we will treat
those different from ourselves. To simply continue talking about it, to do nothing
or, worse, be complicit in things staying the same is just as bad as being overtly
racist. You are either antiracist or you are not. You must also understand the many
forms prejudice can take: racism, sexism, ableism, homophobia or transphobia,
religious intolerance, classism, ageism, nationalism or xenophobia among others.
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Let’s unpack just one of these for the sake
of understanding, one that is common
throughout our state and perhaps less
volatile at this point in our collective journey
to discuss: classism. Classism prejudices or
favors those who belong to a particular social class based upon net worth or income.
This may reveal itself in a variety of ways,
from hostility and blame toward workingclass or poor people to feelings of superiority over people lower on the class spectrum
than oneself. It can even result in disdain or
shame about one’s family, heritage or the
communities in which one lives.
In our schools, we see this manifest itself
through the impact of the number of students who qualify for free/reduced lunch
or meet the thresholds for Head Start, the
Great Start Readiness Program or are identified as at risk. Classism separates children
at a very early age based on governmentfunded preschool or private preschool, the
number of books that are in a home and the
education status of caregivers. There has
been and continues to be a growing concern
about the vocabulary gap between children
from different socioeconomic groups. By
age 3, it is believed that children growing
up in poverty or from lower-income families
may hear up to 30 million fewer words than
their more privileged counterparts.1 Children may know the words “peanut butter”
and “bread,” but not words like “sandwich.”
Are these a measure of academic ability
and potential? How do we begin to track
and place students in programming from
an early age? What does a free/reduced
breakfast or lunch look like in school com-

pared to other breakfast/lunch choices that
are provided for students to purchase at a
regular price? What happens when it comes
time to pay for a field trip or participate in
extracurricular activities? What additional
supports of acceleration vs. remediation are
we putting into place? What is your systemic
plan to address the learning gap brought
on from COVID-19 and the use of billions of
dollars across our state?
Unfortunately, this structure of classism and
low socioeconomic status can permeate
further throughout the system. Data from
the 2019 Survey of Consumer Finances
show that the long-standing and substantial wealth disparities between families in
different racial and ethnic groups were little
changed since 2016. It found the typical
white family has eight times the wealth of
the typical Black family and five times the
wealth of the typical Hispanic family.
We need to start asking clarifying questions
to reveal embedded classism—which students are more frequently enrolled in credit
recovery or remedial classes in high school
vs. those enrolled in advanced placement
classes? Which students are generally participants in chamber/symphonic orchestra
and madrigal singers or theater? Who is
inducted into the National Honor Society?
If we can step into the balcony and look
down into the orchestra pit for just a moment, we might find that what we see is not
what we believe to be true. The bottom line
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Debby Irving stated in her article, Waking
up White: And Finding Myself In the Story
of Race (2014), “in the paralysis that is
somewhere between fear and indifference
lies an opportunity to awaken to the intuitive
voice that says ‘somethings not right,
what is going on here?’ I wish I could make
a difference.” As a white male with the
privilege of race, gender, education status,
class, positional authority and influence, it
was and continues to be my responsibility
as an educator and school leader to deeply
invest in my own personal and professional
journey. To recognize that this system of
privilege is not just about classism. The
more that I continue to learn about myself
and the system of prejudice, the more I
recognize that I have much more to learn.
The intersectionality across multiple
identities is critically important if we are truly
going to bring about transformative change.
The COVID-19 pandemic brought to the
forefront many inequities in the staples
necessary for remote/hybrid learning:
devices, reliable internet/broadband,
caregivers at home to support learning, etc.
There were also huge inequities making
the front-page news such as food deserts,
social/emotional needs and trauma. These
things existed before COVID-19, and it
is our responsibility to address these
post-pandemic. I must now use my lived
experience to assist others in understanding
their bias and privilege.

—Brian Davis, Ph.D.
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is that classism matters. In their 2017 publication, Research Brief: Impact on Socioeconomic
Integration on Academic Achievement,2 Hanover Research reviews studies on socioeconomic integration to examine its potential impact on student achievement. One of the key
findings from that report is there are multiple,
interrelated reasons that schools with a high
concentration of poverty have a negative impact on students. Studies suggest that “peer
effects,” or the phenomenon that a student
surrounded by high-achieving students will
tend to learn more than a student surrounded
by low-achieving students, can compound
challenges in schools with a large concentration of high-needs students. Additional factors
associated with more advantaged schools—including access to high-quality teachers, robust
school facilities and parents’ social capital—
have also been shown to correlate to higher
student achievement.

In MASA’s ongoing efforts to support every
facet of the superintendency, we believe there
has never been a more important time to provide our membership and, subsequently, those
they serve with this important opportunity.
Leaders, teachers, all school personnel have
work to do. Schools have a responsibility!

The Michigan Association of Superintendents
& Administrators is committed to change and
we’re not alone. We have teamed up with the
Justice Leaders Collaborative, a Michigan-created group of talented facilitators who believe
it is our human responsibility to work toward
social justice, dismantling of systems of
privilege and oppression in all areas of our life.
Together, we will be working with 14 school
districts representing every region of the state
on an 18-month journey of interrupting and
disrupting injustices in Michigan schools.

Together, we WILL build a better and more
just Michigan for all Michiganders. It is time to
eradicate the long-standing history of injustices in this state and across this country. Our
children deserve it.

As this continues to grow and evolve, the
depth of our work must be robustly inclusive of
school boards, superintendents, union leadership, professional/support staff, as well as
community and business leaders so that those
responsible for school governance or developing supportive partnerships can also become
active participants in this process. Everyone
at the table must be open and willing to grow,
change and challenge themselves and their
assumptions. This is all our work, regardless
of who you are, where you are from or how you
identify.

1
Hart, B. and Risley, T.R. Meaningful Differences in
the Everyday Experiences of Young American Children. Brookes Publishing, Baltimore, Md., 1995.

Hanover Research. Research Brief: Impact of Socioeconomic Integration on Academic Achievement. March
2017.
2

Why is it so important for MASA to bring this
opportunity to district leaders? According to
preliminary findings from The School Superintendents Association 2020 decennial study, although nearly 90% of school superintendents
said conversations about race and equity are
either extremely or very important, only 21%
said they were “very well prepared” for that
responsibility.

“Schools are
responsible for
teaching students
(and educators)
to interrupt bias
and prejudice in
themselves and
others so that they
are prepared to be
ethical, responsible,
conscientious,
critically thinking
citizens.”
—Shayla Griffin, M.S.W., Ph.D.,
Justice Leaders Collaborative

As a Black woman, who has sat in the
superintendent seat and spent almost 30 years
working in public education, I have firsthand,
lived experiences of racism, sexism, gender
bias, microaggressions and socioeconomic
divisiveness. I intimately understand that this
work is deep and complex. That’s why our work
with these 14 districts across the state will dig
into racism and how oppression, fear, ignorance
and privilege continue to negatively impact and
harm our schools and our children. But it won’t
end there, as we will also focus on other forms
of discrimination and injustices.

—Sarena Shivers, Ed.D.
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Sarena Shivers, Ed.D.

Brian Davis, Ph.D.

Sarena is MASA’s Deputy Executive Director of Associate
Executive Director of Professional Learning, and can be
reached at sshivers@gomasa.org.

Brian is MASA’s Associate Executive Director
of Professional Learning, and can be reached at
bdavis@gomasa.org.
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Don’t Let Finances
be a Barrier to
Board Development
Training

Prioritize building the necessary skills over the next school year to serve your students as effectively as
possible, both individually as board members and collectively as a governance team.
In its third year, the MASB Member Assistance Fund helps to defray training costs for districts experiencing
financial hardship and that see costs as a deterrent to accessing MASB services or events.
Funds are available on a first-come, first-serve basis.

*Board action must include either a copy of the minutes noting the decision or a signed letter from the district superintendent.
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By Sarayu Bethamcherla, Madison Rzeppa,
Aleena Siddiqui and Yash Mehta
As the primary stakeholders in educational institutions, students need to
be centered in every aspect of decisionmaking at the school board level. It
is easy for school boards—or any decisionmaking committee—to lose sight
of their end goal instead of prioritizing the needs of the community.
Completing 12 out of our 13 years of the K-12 experience, we have
witnessed school boards try to work for the student body’s best interest,
but their accomplishments do not always match those interests. Our
ideal board member is driven by their passion for students making
the most of their educational careers. We seek student-focused
board members who prioritize allyship, equity and inclusion as
well as a shared vision.

ALLYSHIP
Allyship is the lifelong commitment to
advocating for inclusion and advancing the interests of an underrepresented population of students. How
can board members harness the
power of allyship? Taking a closer
look into a board member’s purpose,
it is clear that allyship drives them
to unite and serve the community
through education.
Students often look to authority figures to validate their
voices; board members can
accomplish this by involving
students in the decisionmaking
process. For board members,
allyship is a responsibility to
provide space to amplify students’ voices, especially those
often unheard.
An ally actively fights against
hateful practices and addresses microaggressions
rather than leaving them be.
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For instance, if a certain segment in the
student community is being targeted with
mistreatment, board members need to
actively listen to the experiences of those
who are being persecuted. By maintaining
an empathetic mindset, board members
recognize where opportunity is unequal and
strive to build relationships based on trust,
consistency and reliability. This includes ongoing learning about how we all can change
our behavior to ensure marginalized groups
feel safe and included.

EQUITY
Equity is providing every student with the
specific resources needed to reach an
equal outcome. As a board member committed to the student body, equity means
acknowledging inequitable practices and
policies as well as approaching reform with
student guidance and the intent of achieving total belonging.
Equity involves being able to offer individualized support that addresses possible
barriers such as poverty or transportation;
it’s about providing kids with resources that
fit their circumstances and encouraging students to tell their stories. An effective board
member acknowledges that every student
comes from a different starting point;
therefore, addressing intersectionality is
significant in understanding how to interact
with different needs in the community.
When school board members provide
their students with resources that fit their
circumstances, the culture of the school
improves. Moreover, the importance of
equity extends to our society as a whole. In
equitable communities, everyone is given
an equal opportunity to succeed regardless
of where they come from.

INCLUSION
Inclusion is proactively meeting the needs
of every type of student, not just one. Failing
to understand the needs of students can
be equated to a business owner ignoring
his target market’s desires; even a planned,
well-intentioned effort will result in conflict
and dissatisfaction.
Board members should take a diverse array
of perspectives into account before making
decisions that affect the student body by
conducting student-led focus groups. These
groups should include students struggling
with school, those achieving straight A’s,
those on free or reduced lunch and those
from all other backgrounds. Decisions
should be made by those most affected,
which can mean involving students in the
staff hiring process (by allowing students to
sit in on interviews and influence who is in
their classrooms next year).
Additionally, board members can utilize
students to speak on issues most pressing to the student body at board meetings.
Students deserve more opportunities to
speak and help problem-solve, which can
ultimately promote diversity of perspective
in the community. By consciously integrating various student perspectives, board
members more intentionally work for the
students’ well-being and success.

SHARED VISION
Uniting under a shared vision means
making decisions that encompass each
student’s voice and goals related to their
educational careers. According to Sapiens
by Yuval Noah Harris, the largest number
of people who can work together without
shared beliefs is about 150. However, by
having common goals, we can far surpass
this number. Thus, it is paramount that
students have a stake in the vision board

members promote. Unifying with common
goals in education promotes a sense of
commitment for all involved to work toward
progress together and inherently allows
making decisions for an entire community
easier.
Often, school board-level decisions feel
irrelevant to students, but having a stake
in the community’s vision will empower
students to make their visions become
a reality. Focusing on this end goal helps
members avoid fixating on smaller “means''
goals and losing sight of their overall mission. A student-focused board member
values interaction, forms relationships and
centers students’ opinions as if they’re
colleagues. In establishing a backbone of
shared vision and goals, we create consistency in decisionmaking, which reinforces
the trust that board members value student
voices and encourages cooperation for all
those involved.
In the end, we want to see self-directed
members who take the initiative to seek
new knowledge and perspectives. The
world we live in is constantly changing. We,
as students, trust our board members to
actively work for us and better our communities. Justice starts with accountability
and acknowledgment; holding each other
accountable for mistakes is the only path
toward progress, as it allows us to address
issues and change for the better.
Change that leads to genuine equity and
inclusion occurs as a result of a continuous
process of learning, asking and exchanging.
To jump-start this process, we call on board
members to put themselves in students’
shoes. In shifting our mindsets, we’re able
to underscore our own privilege, consider
less-advantaged groups and act. This is
work that requires continual effort, compassion and patience, but it begins with you.

ABOUT THE AUTHORS
They are all members of the Executive Board of Delegates of the Michigan Associations of Student Councils and Honor Societies.
To learn more about upcoming student programming and resources, visit mascmahs.org.
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Sarayu is a senior at Troy High School.
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Yash is a senior at North Farmington High School.

Aleena is a senior at Grosse Pointe South High School.
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Intentional
Inclusion
in Staffing
Benefits
All Students
Increasing diversity and equity in
districts’ teachers enhances education,
broadens learners’ perspectives
By Charis Lee, Esq.
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Many school districts have been actively
seeking to increase diversity among staff
and ensure equitable hiring practices in
recent years. A focus on diversity, equity
and inclusion can help school districts hire
and retain minority staff. Recruiting, hiring
and retaining diverse teachers is possible
when districts use data-driven strategies to
inform their outreach efforts.
Being intentional about inclusion and creating equitable hiring processes involves
everyone in the district. It is imperative to
explore the impact of diversity on perspectives, assumptions and approaches in
hiring. Each district must have a hiring plan
that is inclusive and identifies ways to enhance learning for all.1 Administrators must
visualize and define what diversity, equity
and inclusion measures are necessary and
helpful to the district to ensure intentional
and equitable hiring and an all-encompassing environment.
According to the U.S. Department of Education, 51% of students in grades K-12 are
students of color, but only 20% are teachers of color.2 A diverse staff benefits all
students, and to accomplish this important
work we must understand that diversity, equity and inclusion are connected concepts,
but they are NOT interchangeable words.
Dereca Blackmon, an educator who focuses
on identity-based empowerment along with
healing and community building, made a
powerful statement regarding diversity, equity and inclusion: “Diversity is a fact, inclusion is a strategy, belonging is a measure,
and equity is the goal.” This speaks volumes
as to how we should view the connections
between diversity, equity and inclusion.
Let’s take a deeper dive into diversity, equity and inclusion. What do they mean?

Equity is tailoring support to ensure everyone can thrive. Recognition of the historical context and the cultural backgrounds
that inform who we are and how we move
through the world are important to understanding how to support everyone. Equity
provides ALL people with equal opportunity
to reach their full potential.
Or, more simply, diversity is understanding we are different, inclusion allows us
to come to the table and equity enables
everyone to participate. School districts are
on the right path when they acknowledge
the diversity that exists in their community
and that everyone will come to the district
with different advantages, opportunity and
privilege. Every person will not come to the
district aware of the diversity that exists
around them, which is why continuous efforts to promote diversity and inclusion are
important.
Diversity, equity and inclusion in education
must include an intentional focus on hiring
teachers and staff who will help to create
an inclusive climate for all.4 Each district
should examine their hiring process and
determine if there are any barriers to attracting diverse candidates. Diversifying the
district and being intentional regarding equitable hiring may improve total achievement
and lead to a more effective school district.5
Each district should avoid all forms of bias
and assumptions in the hiring process.
Based on numerous studies gathered by
the Regional Educational Laboratory Northwest, here are suggested evidence-based
strategies that focus on what districts can
do to recruit, select, hire, onboard and
retain teachers of color:6

Diversity is the presence of variety. It is
the collection of differences and similarities
that includes characteristics, beliefs, experiences and behaviors.

• Use data to forecast staffing needs and
determine who is underrepresented in
the workforce. Use information to create
marketing campaigns that appeal to
candidates of color, are specific to the
position and highlight the benefits the
district has to offer.

Inclusion is the strategy we use to incorporate the collective of differences in our
communities. Inclusion requires active and
intentional ongoing efforts to promote the
full participation and sense of belonging for
every person.3

• Institutional partnerships build relationships between districts and teacher
preparation programs that enroll a
diverse student body, such as alternative
teacher preparation programs, which are
more likely to serve people of color.
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• Build personal relationships with
students of color at institutions of higher
education. Districts may wish to begin
building relationships months before a
job is posted and well before potential
candidates decide to apply.
• Publish vacancy notices and hire early in
the process to generate a large applicant
pool. Ideally, half of the district’s new
teachers should be hired at least a month
before the end of the prior school year.
• Train all staff members who are involved
in hiring to recognize implicit bias and to
use interviewing techniques that reveal
candidates’ experience, knowledge and
strengths.
• Use multiple measures including
performance-based tasks to evaluate the
qualifications of applicants. Teachers’
test scores, education and experience
are not always the best predictors of their
performance in the classroom and may
function as gatekeepers for teachers of
color.
• Consider the organizational conditions of
the school, the strength of the school’s
leadership team and overall fit before
placing new teachers.
• Implement high-quality professional
learning opportunities for new teachers
of color, such as collaborative work with
other educators; support groups for new
teachers; and mentoring provided by
trained, qualified colleagues, particularly
other teachers of color.
• Build the capacity of school leaders
to improve working conditions in the
school, to support teachers of color and
to identify and support students and staff
members who are interested in becoming
teachers.
Hiring staff who reflect the student body
can help shift mindsets, behaviors and
practices toward more equitable and
inclusive school districts.5 Promoting
diversity and inclusion may require the
culture of the school district and systems
to change. Across the board, students and
staff need inclusive leadership. All students
benefit with teachers of color and increased
diversity in the school.5
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They also need tools and support as they learn to identify and mitigate
bias, respect differences and build empathetic relationships. Students need to be exposed to different cultures and should be given
the opportunity to relate and connect to diverse people. If students
are exposed to multiple perspectives, they may have an increased
sense of civic engagement.7 Additionally, students may improve problemsolving, critical thinking skills and creativity.7
Commitment to diversity, equity and inclusion involves action. It is
more than writing and passing inclusive policies and creating diversity initiatives. It involves gaining awareness of the types of diversity
within and across groups in the school district and determining the
context in which diversity, equity and inclusion can provide the most
value. To set a direction, create alignment and generate commitment,
each school district should take steps to consider how experiences of
power and privilege may affect their approach and effectiveness.
When school districts are motivated to counter inequity, it signals a
clear commitment that will become the foundation of the district’s
diversity and inclusion efforts. School districts will have success
increasing diversity among staff when they are intentional about inclusion. Commit to diversity, equity and inclusion by creating an equitable
hiring plan that identifies ways to enhance learning for all. This will
ensure an inclusive environment for years to come.
1
Page, S.E. (2007). The difference: How the power of diversity creates better groups,
firms, schools, and societies. Princeton, NJ: Princeton University Press.
2
U.S. Department of Education. National Center for Education Statistics.
2017;2018.
3
Phillips, K.W. (2014). How diversity works. Scientific American, 311(4),
42–47.
4
Page, S.E. (2007). The difference: How the power of diversity creates
better groups, firms, schools, and societies.
Princeton, NJ: Princeton University Press.
5
Wells, A.S., Fox, L. and Cordova-Cobo,
D. (2016). How racially diverse schools
and classrooms can benefit all students.
Education Digest, 82(1), 17–24.
6
Motamedi, J.G. (2019) https://ies.ed.gov/
ncee/edlabs/regions/northwest/pdf/
teacher-attrition.pdf.
7
Villegas, A.M. and Irvine, J.J. (2010).
Diversifying the teaching force: An
examination of major arguments. Urban
Review, 42(3), 175–192.

Charis Lee, Esq.
Charis was MASB’s Assistant Director of Labor Relations and Legal Services.
Any questions can be directed to legal@masb.org or 517.327.5900.
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messa.org

A health plan
with heart
That’s the

way

Schools, students and staff have been through a lot, and MESSA has been here every step of the way.
MESSA provides exceptional health benefits, with plans specially designed for the people who care
for our students and schools. MESSA’s worksite wellness programming and mental health supports
are included for all MESSA members, helping your staff stay healthy — mind and body — while
doing the work they love.

MESSA provides solutions for
your district’s business office
that save time and money.

At no extra cost, MESSA provides:

»
»
»
»
»

Easy online access to manage all benefits
administration needs
Open enrollment administration from start to finish
ACA reporting + FMLA and COBRA administration
Convenient health savings account administration
Section 125 and flexible spending account support

For more information, contact MESSA Field Services at 800-292-4910.
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Using Assessment to
Make a Seat at the Table
for Every Student

By Kathryn Dewsbury-White, Ph.D.
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what each student can and can’t yet do to
effectively support their learning. We want
all students to have equitable access to the
learning table, so we want to know about—
and avoid—sources of bias that can distort
assessment results.

of Fairness is applied in test construction in
an attempt to eliminate bias and ensure equitable opportunities for students to show
what they know and can do.

Noted author Jason Reynolds, named as the
Library of Congress’s national ambassador
for young people’s literature in 2020, says
that in his experience, children tell him,
“You can’t talk about my life and not include
me. You have to make a seat for me at the
table.” This is a critical lesson for educators as we go about the work of assessing
student learning.

ENSURING FAIRNESS IN LARGE-SCALE
TESTING

The Latin root for the word assessment—
“assidere”—means to sit beside. We define
assessment as “the process of gathering
evidence of student learning to inform
educational decisions.” In fact, we might
argue the most important decisionmaker
in the assessment act is the student.
When we create a seat at the table for all
students, we use assessment to provide
accurate information about what each
student knows and doesn’t yet know and

The pandemic has shone a light on inequities in society and how children are affected
in the schools struggling to serve them.
At federal and state policy levels, we use
large-scale assessment to help pinpoint
gaps in achievement among student population groups. This gross/macro-level information is designed to help us know where
to focus resources. These assessments are
constructed using agreed-upon Standards
of Quality in test construction. 1 A Standard
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The educational assessment community
understands the limitations of what largescale tests used in schools can tell us. In
a 2021 address, Michael Nettles, Senior
Vice President for the Policy Evaluation and
Research Center at the Educational Testing
Service, outlined the research that is underway and being applied to improve the tests
we use. More importantly, he said, “I believe
our part to play as assessment specialists is to reconceptualize the assessment
enterprise itself. . .This new era of assessment must be student-centered. It must
accommodate students’ different learning
styles. It must expand their opportunities
to demonstrate their skills and knowledge
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rather than penalize them for who they are.
It should nourish as much as measure. And
it must take into account the non-school factors, such as race, ethnicity and wealth, that
so powerfully shape a student’s ‘bandwidth’
for learning.”2

BRINGING FAIRNESS STANDARDS HOME
Most of the assessment experiences students have, however, and the decisions we
make from those assessment results are
determined by administrators and teachers in local districts and classrooms. We
already have the means to use assessment
to understand who students are, what funds
of knowledge they bring to the classroom,
what their needs are as individual learners,
and how to involve them in the assessment
process so they become capable lifelong
learners and contributors to their world.
Like large-scale test makers, classroom
teachers and school administrators can use
standards of quality to ensure the assessments and the assessment practices they
use do not compromise equitable access
to learning. The Five Keys to Classroom
Assessment Quality are a model developed
over many years, with content drawn from
the measurement field and adapted to fit
classroom contexts.3 The model can be
used to guide assessment development and
to audit an assessment for quality. The first
three keys lay out the conditions necessary
for accuracy, and the last two are the conditions needed for effective use.
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Five Keys to Classroom
Assessment Quality
Identifying intended uses of
assessment information.
Having a clear vision of the
intended learning targets.
Ensuring that items, exercises,
tasks and scoring guides meet
standards of quality design.
Understanding and applying the
formative assessment process in
our daily instructional practice.
Effectively communicating the
results (to the primary users of the
assessment information).

Educators seeking to create
equitable access to learning
for all students need to work
to eliminate factors that
can compromise equitable
access to learning during an
assessment event: 4
Language barriers.
Test anxiety.
Cultural insensitivity in the assessor
or the assessment.
Insufficient time allotted.
Vague directions.
Poorly worded questions or
prompts.

Educators also need to pay attention to assumptions and assertions that can be
counterproductive to learning beyond an assessment event:4
Belief that anyone can succeed if
they try hard enough, but overlooking
disproportionate access to resources
and support.
Inequitable questioning and discussion
protocols.

Grading practices that penalize not
already knowing, such as grading
practice work.
Assessment practices that lead
students to believe success is defined
by grades alone.
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PUTTING STUDENTS AT THE CENTER
Classroom assessment refers not only
to tests, quizzes or even projects that
contribute to summative evaluation and
grades. Everything teachers ask students
to do—every assignment, every task, every
activity, every discussion—is, or can be, an
assessment, because students’ responses
provide information about their level of
understanding or mastery of the learning at
a given point in time.
When classroom work and assessment
practices are designed to be student
centered, they can accommodate different learning styles, embrace a variety of
cultural contexts and offer expanded opportunities for all students to demonstrate
skills and knowledge. We can engage with
students in ways that nourish and celebrate
who they are.

Policymakers can ensure standards of
fairness and equitable approaches to
assessment are used in local districts
by committing to develop assessment
literacy among the educators in their
districts. Michigan’s Assessment Literacy
Standards, endorsed by the Michigan
Board of Education in 2016, provide a
common framework to assist K-12 educators, students, families and policymakers
in becoming more knowledgeable about
assessment purposes and uses. Michigan’s Assessment Literacy Standards are
available at bit.ly/MI-ALS.6

We can celebrate the diverse students we
serve—and increase equitable opportunities
to learn—when we adopt these known methods and approaches to assessment:
Use preassessment practice well to clarify
your purpose, determine how information
will be used and assess only to provide
information teachers don’t already have
access to.5
Use the formative assessment process—
embedded in daily planning and instruction—to improve student learning, increase
student involvement, help teachers to be
more reflective and support students to
adjust their learning tactics.
Use instructionally embedded assessments—woven into the flow of instructional
units—to provide rich opportunities to differentiate teaching methods and embrace
the variety of learning styles students bring
to the table.
Use rich performance tasks to give students the opportunity to show what they
know, think, understand and can do—and
are derivative of the outcomes that matter
most to equip students to be lifelong learners.

students—arguably the most important decisionmaker in the teaching-learning cycle—
to the table, right from the beginning.
1
American Educational Research Association,
American Psychological Association and National
Council on Measurement in Education. (2009). The
Standards for Educational and Psychological Testing. Washington, DC: AERA.
2
Nettles, M.T. (February 2021). Using Assessment
to Inspire Student Achievement. Michigan School
Testing Conference. Ann Arbor, MI: Educational
Testing Service.
3
Jan Chappuis, R.S. (2020). Classroom Assessment
for Student Learning: Doing It Right—Using It Well
(3rd Edition). Pearson and Stiggins, R.J., Arter, J.A.,
Chappuis, J. and Chappuis, S. (2004). Classroom
Assessment for Student Learning: Doing it Right,
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These practices and others allow us to
make fair and unbiased queries into what
students know and can do. They ensure
learning opportunities that are inclusive of
all student populations because they invite

Kathryn Dewsbury-White, Ph.D.
Kathryn is President and CEO of the Michigan Assessment Consortium,
and can be reached at kdwhite@michiganassessmentconsortium.org.
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Grow Your District’s
Grassroots Advocacy
With MASB!
Whether you’re looking to build from the ground up or
improve on your already-existing advocacy efforts,
take advantage of MASB’s FREE Advocacy Program.

Upon request, Team MASB’s Government Relations experts will visit your district to focus on:
Increasing awareness surrounding
K-12 public education policies

Strengthening members’ advocacy efforts in
their community and within the Legislature

Creating and/or strengthening board
member relationships with legislators

Building regional district coalitions through
grassroots networking with community members

Utilize this program to build voices within your community to impact policies that affect your
students, district and beyond!
For more info and to submit your
request, visit masb.org/grassroots
or scan this QR code.
MICHIG AN AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

For any questions, reach out to
De’Shondria Bedenfield at 517.327.5931
or dbedenfield@masb.org.
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How Special Education
Practitioners use
Inclusive Instructional
Practices to Create
Access for Students
With Disabilities in
Remote Settings
By Derek Cooley, Ed.D., Concetta A. Lewis, Ed.S., Nichole Moore, Ed.S.
and Lois Vaughan-Hussain, M.S., Ed.S., Ed.D.

THE ROLE OF THE REMOTE SPECIAL EDUCATION EDUCATOR
The education of students with disabilities during COVID-19
has created a new urgency for special educators, one that
ensures the provision of a free and appropriate public
education while embracing educational equity, advocacy
and access. Conventional face-to-face pedagogical
practices of applied techniques and principles quickly
transitioned to remote learning settings with an
emphasis on being intentionally responsive to
students through explicitness, predictability, and
flexibility that ensures fidelity to a learner in
their home classroom, according to the 2020
Macalester College report “Responsive and
Resilient Pedagogy during COVID-19.”
Developing and implementing specialized
instruction and accommodations for students
with disabilities is one of the critical
components of a special education provider.
The Individuals With Disabilities Education
Act has characterized this unique
instructional task as Specially Designed
Instruction. IDEA’s SDI is defined as
“adapting, as appropriate to the needs
of an eligible child. . .the content,
methodology, or delivery of instruction—(i)
To address the unique needs of the child
that result from the child’s disability; and
(ii) To ensure access of the child to the
general curriculum” (IDEA, 2004).
SDI is customized to each student and
addresses their individual skill needs
as established by their Individualized
Education Program. The design and
conveyance of SDI is the core of special
education service, and this essential
obligation to students with disabilities
carries over into ALL educational
settings, including remote environments
(Deschaine, 2018; Vaughan-Hussain,
2020; OSERS, 2020).
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PLANNING SPECIALLY DESIGNED
INSTRUCTION FOR REMOTE LEARNERS

for increased social learning activities
(Marteney and Bernadowski, 2016).

When students with disabilities are
educated in the least restrictive environment, special education practitioners work
collaboratively with their general education
counterparts to address diversity and access. This belief of shared responsibility becomes the guiding force when educating
students with special needs in remote
learning platforms.

Alongside the potential educational benefits
of remote learning for students with disabilities are possible advantages from the
perspective of IDEA compliance standards,
such as:

The onset of the pandemic unveiled issues
of accessibility in education, particularly for
students with disabilities. Access has been
recognized for some time as a dilemma
when constructing curriculum supports
for students with IEPs (Gross and Opalka,
2020). For instance, in a U.K. case study
on the learning experience of students with
disabilities in higher education, Borland
and James (1999) contend that students
with disabilities are demoralized by feeling “invisible” or unimportant within general
education classrooms (Quick et al, 2003).
To avoid marginalizing students with disabilities, inclusive instructional practices
within remote settings must aggressively
and intentionally promote an accessible
academic environment where students with
and without special needs feel valued and
supported (McLeskey and Waldron, 2007;
Hirsch and McDaniel, 2021).
Instructional scholars have discovered positive influences on student outcomes when
school districts utilized purposefully remote
learning models as a portion of their overall
instructional design (Collis et al, 2003).
When intentionally planned, remote learning as an instructional option establishes
and improves family partnerships and
co-planning among instructional staff.
Specifically for special education, delivering
IEP-required services online has its unique
challenges, but teachers have discovered
ways to employ educational technology to
assist students with disabilities.
Remote learning allows special education
staff and learners with disabilities to
participate in instructional activities
wherever and whenever it is conducive to
learning (Burde et al, 2017; Hodges and
Fowler, 2020; Marteney and Bernadowski,
2016). Moreover, remote learning provides
opportunities for the special education
teacher and learner to explore new ways
of interacting with content, permitting
customized learning to take shape.
This instructional flexibility allows teachers
to redefine learning expectations, student
workload, scheduling services, lesson pace
with the ability to take brain breaks and
other learning modalities of engagement

• Increased implementation of IEP
goals and objectives via expanded
direct-instruction opportunities with
improved differentiated instruction and
instructional scaffolding of complex
concepts using Universal Design for
Learning.

learning class with their content-area
teacher and peers to receive services from
a special education provider.
Finally, it has been documented that coteaching partners often report one of the
most noticeable advantages of sharing an
instructional space is the sense of support
it fosters. Below are examples of the types
of specially designed accommodations that
students with disabilities enrolled in remote
instruction receive from their co-teaching
teams:
• Audiobooks for assigned reading
activities.

• Increased parental input and progress
reflection.

• Built-in accessibility features on
smartphones or computers.

• Measurable, meaningful and ongoing
feedback on student progress.

• Recorded directions and teacher-read
instructions for daily synchronous and
asynchronous activities.

• Increased use of multimodal assessment
strategies (Hirsch et al, 2020; Tremmel et
al, 2020)
To capitalize on and arrive at the benefits of
remote learning, special education practitioners face the challenge of ensuring students with disabilities understand how to
navigate remote learning environments. In
addition, general education teachers must
plan for accessibility, students will require
parental support and IEP implementation,
and everyone needs to understand the
complications of limited resources and its
impact on students with disabilities.
To address the issues, special education
practitioners engage in inclusive instructional activities such as co-teaching and
planning with their general education
content peers, instructional coaching with
their parent/guardian partners, and creative
instructional learning labs for the delivery of
direct instruction to create opportunities for
success for students with disabilities during
the pandemic.

REMOTE CO-TEACHING AND
ACCOMMODATIONS
Co-teaching is one way to deliver services
to students with disabilities as part of a
philosophy of inclusive practices (Villa et al,
2008). Remote co-teaching is grounded in
the same principles of traditional face-toface co-teaching, with minor modifications
(Barron et al, 2021).
In remote co-teaching, the instructional
fragmentation that often occurs in other
service delivery models for direct student
services is minimized. In addition, students
benefit by not having to leave the remote
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• Transcript of the lesson.
• Teacher notes before a given activity.
• Text-to-speech assignment supports.
• Web captioning.
• Shared files and graphic organizers
to use with assignments and a list of
recommended websites to create graphic
organizers (free of charge).
• Screen recording of the lesson
synchronous lessons.
• Lesson outline sent via email or learning
management system before specific
lessons (adapted from Understand.com).

INSTRUCTIONAL COLLABORATION ON BEHALF
OF SUPPORT REMOTE LEARNERS
In addition to working in collaboration with
their general education colleagues, special
educators embraced their “new” partners
during remote planning—their students’
parents and guardians. Special educators
as instructional coaches have not been
well researched, but the concept is not
new. Michigan’s Administrative Rules for
Special Education has established one of
the primary roles of a special education
provider: “to communicate, consult, and
collaborate with parents/guardians,
paraprofessionals, and general educators”
on behalf of their students with disabilities
(MARSE, R.340.1781).
According to Knight (2009), instructional
coaching is centered on a partnership
approach, with an emphasis on dialogue
and reflection. Special educators engage
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an interventionist in conjunction with the
benefits of remote synchronous teaching
(Bateman and Soifer, 2015). "Blended
learning is any time a student learns at
least in part at a supervised brick-andmortar location away from home and at
least in part through online delivery with
some element of student control over time,
place, path, and pace," Michael B. Horn and
Heather Staker wrote in “The Rise of K-12
Blended Learning.”

additional time for explicit instruction using
grade-level curriculum and instructional
materials. In addition to learning new skills,
students can practice learned concepts,
complete assignments with assistance,
receive other related services as defined
by their IEP and provide parents with
additional educational placement options to
support remote learning.

The COVID-19 pandemic has profoundly
modified how public educational systems
provide special education instructional and
related services. To assure that students
with special needs continued receiving
these required supports (OSERS, 2020),
school districts across the nation offered
free and appropriate public education
through remote methods.

While remote learning holds great promise,
during the height of the pandemic,
educators discovered that exclusively
teaching remotely did not meet the
academic needs of all learners. This
phenomenon is backed by recent studies
that suggest students with disabilities—
primarily those with moderate to severe
learning disabilities—demonstrate
improved academic and behavior outcomes
when given face-to-face instruction and
assessments (Rivera, 2017).

As a result of lessons learned from the
emergency instructional models of spring
2020, Michigan school districts have
established instructional learning labs
to meet the supplemental instructional
needs of students with disabilities (Wayne
RESA, 2020). The term “learning lab”
refers to a location in a school, such as a
classroom or dedicated section of a school
building, where students can go to receive
academic support (Horn and Staker, 2011).
Instructional learning labs are utilized and
scheduled to offer students with disabilities
additional time for explicit instruction using
grade-level curriculum and instructional
materials. In addition to learning new skills,
students can practice learned concepts,
complete assignments with assistance,
receive other related services as defined
by their IEP and provide parents with
additional educational placement options to
support remote learning.

Improved outcomes can be attributed to
special education teachers being physically
present to respond to curriculum-based
questions and provide personalized
assistance (Rivera, 2017). Additionally,
research has shown significant learning
gains when remote instruction is
combined with traditional schooling. This
approach is known as blended learning.
Blended learning is an instructional
methodology that merges conventional
face-to-face reinforcement of skills from

As a result of lessons learned from the
emergency instructional models of spring
2020, Michigan school districts have
established instructional learning labs
to meet the supplemental instructional
needs of students with disabilities. The
term “learning lab” refers to a location in a
school, such as a classroom or dedicated
section of a school building, where students
can go to receive academic support.
Instructional learning labs are utilized and
scheduled to offer students with disabilities

Furthermore, remote learning has forever
broadened the role of the special education
provider by transforming them into experts
of accessibility for ALL, as well as matching
technology to their learners’ special needs
(Lahm, 2003; Bausch and Hasselbring,
2004; Hasselbring et al, 2000). Thus,
professional development in remote learning became imperative for all educational
providers during the pandemic (Trust and
Whalen, 2020).

in exploration and conversation of teaching
and learning with their students’ parents
and general education counterparts
to support implementing instructional
strategies in remote settings. Honest
and authentic dialogue is established so
both parties engage in reflection about
the materials to be learned and applied
(Devine et al, 2013; Knight, 2009).
Additionally, during remote instruction,
special educators use student performance
data to support conversation with their
parent partners about the design of their
students’ learning spaces and materials at
home, such as workstation placement, daily
schedules, accessible print and the use
of graphic organizers (Coogle et al, 2017;
Schaefer and Ottley, 2018; Cornelius and
Nagro, 2014).

A BLENDED APPROACH: LEARNING LABS

CONCLUSION

The task of teaching remotely has dramatically influenced the intricate role of numerous special education providers. The analogy of “master weavers” could describe the
multifaceted role of this professional. Their
legal responsibilities encompass executing
intense compliance tasks and the provision
of direct instruction and accommodations
in the least restrictive environment, all while
maintaining intimate, trusting professional
relationships on behalf of servicing their
students (Hillel Lavian, 2015).

ABOUT MAASE
The Michigan Association of Administrators of Special Education is a statewide professional educational organization
affiliated with the National Council of Administrators of Special Education and the Council for Exceptional Children.
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Through professional development, the
overarching aim was to ensure meaningful
learning genuinely happened for students
with disabilities. So, across Michigan, special education providers engaged in professional learning to implement three primary
instructional strategies to support student
engagement in remote settings. Those
strategies included remote co-teaching,
instructional coaching and building-level
learning labs, all of which were designed to
help bridge the gap between access and instruction.Furthermore, remote learning has
forever broadened the role of the special
education provider by transforming them
into experts of accessibility for ALL, as well
as matching technology to their learners’
special needs. Thus, professional development in remote learning became imperative for all educational providers during the
pandemic.
Through professional development, the
overarching aim was to ensure meaningful
learning genuinely happened for students
with disabilities. So, across Michigan, special education providers engaged in professional learning to implement three primary
instructional strategies to support student
engagement in remote settings. Those
strategies included remote co-teaching,
instructional coaching and building-level
learning labs, all of which were designed to
help bridge the gap between access and
instruction.

Coogle, C.G., Ottley, J.R., Storie, S., Rahn, N.L. and
Burt, A.K. (2017). eCoaching to enhance special
educator practice and child outcomes. Infants &
Young Children, 30, 58–75. https:// doi.org/10.1097/
IYC.0000000000000082.
Cornelius, K.E. and Nagro, S.A. (2014). Evaluating
the evidence base of performance feedback in
preservice special education teacher training.
Teacher Education and Special Education, 37(2),
133-146.
Deschaine, M. (2018). Supporting students with
disabilities in k-12 online and blended learning.
Lansing, MI: Michigan Virtual University. Retrieved
from https://mvlri.org/research/publications/
supporting-students-with-disabilities-in-k-12online-and-blended-learning/.
Devine, M., Houssemand, C. and Meyers, R. (2013).
Instructional coaching for teachers: A strategy
to implement new practices in the classrooms.
Procedia-Social and Behavioral Sciences, 93, 11261130.
Gross, B. and Opalka, A. (2020). "Too Many Schools
Leave Learning to Chance during the Pandemic."
Center on Reinventing Public Education.
Hasselbring, T.S., Bottge, B.A. and Bausch, M.
(2000). Planning and implementing a technology
program in inclusive settings. Technology in Special
Education. Austin, TX: Pro. Ed.
Hillel Lavian, R. (2015). Masters of weaving: The
complex role of special education teachers. Teachers
and Teaching, 21(1), 103-126.

Bateman, A. and Soifer, D. (2015). Supporting
special-needs students with personalized blended
learning. Retrieved from http://lexingtoninstitute.
org/supporting-special-needs-students-withpersonalized-blended-learning/.

Hirsch, S.E., Bruhn, A.L., McDaniel, S. and
Mathews, H.M. (2021). A Survey of Educators
Serving Students With Emotional and
Behavioral Disorders During the Covid-19
Pandemic. Behavioral Disorders. May 2021.
doi:10.1177/01987429211016780.
Hirsch, S.E. and McDaniel, S.C. (2021). Remote
Instruction and Interventions: Considerations for
Students With Disabilities. Intervention in School
and Clinic.

Barron, T., Friend, M., Dieker, L. and Kohnke, S.
(2021). Co-Teaching in Uncertain Times: Using
Technology to Improve Student Learning and
Manage Today’s Complex Educational Landscape.
Journal of Special Education Technology,
01626434211033579.

Hodges, C.B. and Fowler, D.J. (2020). The
COVID-19 Crisis and Faculty Members in Higher
Education: From Emergency Remote Teaching to
Better Teaching through Reflection. International
Journal of Multidisciplinary Perspectives in Higher
Education, 5(1), 118-122.

Bausch, M.E. and Hasselbring, T.S. (2004). "Assistive
technology: Are the necessary skills and knowledge
being developed at the preservice and in-service
levels?." Teacher Education and Special Education
27.2 (2004): 97-104.

Individuals With Disabilities Education Act (2004).

Borland, J. and James, S. (1999). The learning
experience of students with disabilities in higher
education. A case study of a UK university.
Disability & Society, 14(1), 85-101.

Knight, J. (2009). The big four: A simple and
powerful framework to dramatically improve
instruction. Strategram, 21(4), 1-7.

Burde, D., Kapit, A., Wahl, R.L., Guven, O. and
Skarpeteig, M.I. (2017). Education in emergencies:
A review of theory and research. Review of
Educational Research, 87(3), 619-658.
Collis, B., Bruijstens, H. and van Veen, J.K.D. (2003).
Course redesign for blended learning: modern optics
for technical professionals. International Journal of
Continuing Engineering Education and Life Long
Learning, 13(1-2), 22-38.

McLeskey, J. and Waldron, N.L. (2007). Making
differences ordinary in inclusive classrooms.
Intervention in School and Clinic, 42(3), 162-168.
Michigan Administration Rules for Special
Education (2018).
OSERS: Office of Special Education and
Rehabilitative Services (2020).
Quick, D., Lehmann, J. and Deniston, T. (2003).
Opening doors for students with disabilities
on community college campuses: what have
we learned? What do we still need to know?.
Community College Journal of Research &Practice,
27(9-10), 815-827.
Rivera, J.H. (2017). The blended learning
environment: A viable alternative for special
needs students. Journal of Education and Training
Studies, 5(2), 79-84.
Schaefer, J.M. and Ottley, J.R. (2018). Evaluating
immediate feedback via bug-in-ear as an evidencebased practice for professional development.
Journal of Special Education Technology, 33(4),
247-258.
Tremmel, P., Myers, R., Brunow, D.A. and Hott,
B.L. (2020). Educating Students With Disabilities
During the COVID-19 Pandemic: Lessons Learned
From Commerce Independent School District. Rural
Special Education Quarterly. 2020;39(4):201-210.
doi:10.1177/8756870520958114.
Trust, T. and Whalen, J. (2020). Should Teachers be
Trained in Emergency Remote Teaching? Lessons
Learned from the COVID-19 Pandemic. Journal
of Technology and Teacher Education, 28(2), 189199. Waynesville, NC USA: Society for Information
Technology & Teacher Education. Retrieved July 5,
2021 from learntechlib.org/primary/p/215995/.
Vaughan-Hussain, L.M. (2020). From a
Practitioner’s Perspective: What Influences the
Decision-Making Process for Least Restrictive
Environment Determinations? Wayne State
University.
Villa, R.A., Thousand, J.S. and Nevin, A. (2008). A
guide to co-teaching: Practical tips for facilitating
student learning (Vol. 2). Thousand Oaks: Corwin
Press.
Wayne RESA (2020). COVID-19 Respond Survey to
Districts.

Horn, M.B. and Staker, H. (2011). The Rise of K-12
Blended Learning: Profiles of Emerging Models.
Innosight Institute.

Lahm, E.A. (2003). "Assistive technology specialists:
Bringing knowledge of assistive technology to
school districts." Remedial and Special Education
24.3: 141-153.
Macalester College (2020). Responsive and Resilient
Pedagogy during COVID-19.
Marteney, T.and Bernadowski, C. (2016). Teachers’
perceptions of the benefits of online instruction for
students with special educational needs. British
Journal of Special Education, 43(2), 178-194.

MICHIG AN AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

FA L L 20 21

40

MASB BOOK REVIEW
How Good People Fight Bias:
The Person You Mean to Be
By Dolly Chugh
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De’Shondria Bedenfield
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With widespread diversity, equity and inclusion trainings and
the increased popularity of hiring DEI professionals, group
facilitations can be effective ways to learn and grow. But when DEI
conversations arise at the board table, it’s important to consciously
think about where you stand in the conversation. “How Good
People Fight Bias: The Person You Mean to Be” by Dolly Chugh
encourages readers to critically think and speak about lack of
diversity, privilege and system oppression. It allows you to work
on your interpersonal identity when dealing with social, racial and
cultural issues in a variety of spaces, including at the board table.

ACKNOWLEDGING YOUR UNCONSCIOUS BIASES
Chugh explains that most of our negative biases stem from our
upbringing, exposure and, ultimately, what we associate certain
people or things with. Unknowingly, and no matter how wellintentioned our actions might be, our biases come through in our
day-to-day conversations and interactions with others—including
students. Acknowledging personal biases and stereotypes
before making decisions at the board table can create a healthy
environment for not only your board, but for the district and
community.
One way to explore your biases is to think about those around you.
For example, do you have meaningful relationships with people who
don’t look like you or who are part of marginalized groups? If not,
your biases could be the reason.

PRACTICE WILLFUL
AWARENESS VS. WILLFUL
IGNORANCE
It’s one thing to change your
mindset, but Chugh encourages
readers to put that practice into action!
Turn your willful ignorance into willful
awareness by having more racial and
cultural mindfulness at your board meetings
instead of denial and discomfort. As an
education leader, she suggests seeking
helpful information that will give you and others a
level of comfort when making impactful decisions around
contentious topics.

WHO SHOULD READ THIS BOOK?
Anyone, but especially those in a leadership role within a district
or those looking to explore DEI on a personal level. Chugh’s book
offers perspective on equity and equality. By reading it, you’ll gain
an outlook on how changing these negative patterns and behaviors
can allow you to think beyond yourself and become the person you
mean to be.

RATING

FIXED MINDSET VS. GROWTH MINDSET
In her book, Chugh explores research focused on fixed vs. growth
mindsets. Fixed mindsets are set in denial and avoidance of
controversial issues. When addressing controversial issues at the
board table, allow yourself to keep an open mind and acknowledge
this as a learning opportunity. Remember, it’s perfectly OK to be
nervous when discussing controversial topics, but also to realize
that others at your board table may feel the same way you do.
By using the growth mindset, it allows you to be vulnerable, have
honest and open conversations, and foster a group of diverse
people around you.

De’Shondria Bedenfield
De’Shondria is MASB’s Policy Analyst and Grassroots
Coordinator, and can be reached at
dbedenfield@masb.org or 517.327.5900.
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By Stacy Bogard, CAE

Hawks. Aggies. Shamrocks.
Cougars. Ramblers. Emeralds.
Mascots have been around for
generations, and they help build
a sense of community. By definition,
a mascot is “a person, animal, or object
adopted by a group as a symbolic figure especially
to bring them good luck.”1
But what do you do if your mascot is considered
culturally insensitive?
Recently, a few Michigan districts have addressed
this, but not always with the full agreement of their
community. For some, it is simply a name to cheer
at a sporting event, a shirt to wear to show your
hometown pride or to honor a person or group.
For others, it is disrespectful, offensive and/or it’s
appropriating a name, legacy and history that isn’t
theirs to claim.
The district I live in, Okemos Public Schools,
has been discussing a change to its mascot for
decades and, in May 2021, the Board of Education
approved the start of the process to select a new
mascot and discontinue use of the current one.
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GRADUAL SHIFTS, EVOLVING CONVERSATIONS
OPS was using Chiefs, which had been unofficially changed from
Chieftains in 2004. Use of American Indian imagery was phased
out 10 years ago and replaced with a large “O.”
Katie Cavanaugh, OPS Board of Education Secretary, noted that
the biggest lesson learned from their process was how much things
needed to align for change to happen. “When I was a student at
OHS in the early 1990s, we were talking about it.”
The discussion was brought up again in summer 2020 by alumni
and current students as part of how OPS would address diversity,
equity and inclusion. DEI has been a major priority of the board
and the district’s relatively new superintendent, John J. Hood, who
started in January 2019.
“It was the right time to reexamine the Chiefs nickname/mascot
with the right superintendent and the right board,” Cavanaugh
said. “While there are certainly some community members who are
unhappy with the change, the majority of the community supports
the decision.”
A nickname committee consisting of community members, alumni
and staff was established in fall 2020 and held several meetings
before making a recommendation to discontinue using the Chiefs
nickname. Superintendent Hood concurred with the committee and
presented that to the board. Community presentations were held
virtually in April 2021 to share the reasoning behind the recommendation and allow time for feedback. The change was discussed
at two board meetings where public comments were received. The
board and administration also fielded a number of emails.
“I think OPS did a very good job of including various voices and
opinions during the entire process, and that the process was done
in an open manner,” Cavanaugh said.

MANAGING THE ONGOING TRANSITION
One lesson Cavanaugh said she learned was to better acknowledge
the feelings of those who didn’t want the change to be made as well
as better communication to alumni who are no longer local. Some
heard about it through local, state and national coverage following
the vote, and they angrily responded via email and social media.
At the next board meeting, “I took the time to acknowledge the loss
that some alumni truly felt when they learned the Chiefs mascot
was to be retired,” she said. “The memories that generations of
Okemos students have of their high school years are not taken
away or somehow erased just because our teams are no longer
referred to as the Chiefs.”

“Benjamin Franklin’s line ‘those
things that hurt, instruct’ seems
very fitting in these discussions.”

Cavanaugh said while there certainly may
be sadness and hurt caused by the change,
it was clearly the right thing to do. “I wish I
had made those comments to the community as I was explaining my vote rather than
in the later meeting.”
Another challenge was combatting misinformation. A compounding factor for OPS is
that the district’s town is named after Chief
Okemos and that wasn’t being changed.
“It was never discussed, and it didn’t seem
to matter that the superintendent and a
board of education of a school district
have no authority to make such a change,”
Cavanaugh said. “A small minority of community members believed that was our end
intention.”
On a related note, Cavanaugh stated that a
real honor to Chief Okemos and his legacy
would be to include his role in the history of
the area as part of the OPS curriculum.
The district has moved into the process
of selecting a new mascot—a transition it
hopes will happen by September 2023. It
has received a grant from the Native American Heritage Fund to help offset some of
the costs associated with this change.

DISCOMFORT LEADS TO GROWTH

MOST COMMON
SCHOOL MASCOTS2

Eagles

Panthers

Bulldogs

Wildcats

Vikings

Regardless of the challenges, Cavanaugh’s
advice for other districts considering the
change from a Native American mascot
is to do it. Now is the time to remove Native American mascots
and nicknames from districts that are not associated with Native
American tribes.
“I feel confident that we made the correct choice, and I urge other
communities having similar conversations to make the change,”
she said. “Benjamin Franklin’s line, ‘Those things that hurt,
instruct,’ seems very fitting in these discussions. It can hurt, and
emotions can run high when topics such as race, entitlement,
privilege, control and ownership of legacy, reckoning of the past,
and other sensitive issues are wrapped into something as seemingly innocent as a high school mascot. But through that hurt and
discomfort often comes learning and growth.
“I know that Okemos, and other communities that take on this
work, will be better for having done it.”
1

Merriam-Webster. Retrieved from merriam-webster.com/dictionary/mascot.

2
Michigan High School Athletic Association. Member School Nicknames &
Colors on MHSAA Website. July 9, 2001. Retrieved from mhsaa.com/mhsaa_
archive/news/01nickcolor.html.

Stacy Bogard, CAE
Stacy is MASB’s Assistant Director of Communications and Public
Relations, and can be reached at sbogard@masb.org or 517.327.5900.
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MASB LETTER TILES PUZZLE

Unscramble the tiles to reveal a message. Each tile is used only once. Use spacing, punctuation
and common words to find adjacent tiles. Some words may be split into two lines.

r

y

h i

t

.

o r

n e d

s t

h o o

v e r

M i c

-

g o

e

a n

f

c t

l

f

A

f

g

e

p u b

l

i

c

i

e v e

s c
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e

d e n
l

l
w

v e

Hint: It’s on the MASB website!
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FREE TRAININGS
Brought to you by your PARTNERS IN PROTECTION

Check out SET SEG EduSeries—a member-exclusive series of
educational programs specifically crafted for school administrators and
employees that focus on hot topics happening in schools today. The
series will deliver information on a wide variety of subjects including:
• Legislative updates
• Live Q&A with our team of experts
• Safety and security training
• School community trends and forecasting changes

Visit setseg.org/eduseries for more information!

EMPLOYEE BENEFIT SERVICES | PROPERTY/CASUALTY | WORKERS’ COMPENSATION

www.setseg.org | @setseg

Michigan Association
of School Boards
1001 Centennial Way, Ste. 400
Lansing, MI 48917
MASB.ORG

EVENTS CALENDAR
SEPT. 29, 2021

OCT. 20, 2021

NOV. 16, 2021

Behind the Scenes at the Capitol

Preparing for Your Organizational
Meeting Workshop

MASB Member Matters Webinar

LANSING

VIRTUAL

LANSING AND VIRTUAL
OCT. 5, 2021

NOV. 22, 2021

Tool-Specific Superintendent
Evaluation Training
VIRTUAL

NOV. 11, 2021

Delegate Assembly

Views From the Capitol
VIRTUAL

GRAND RAPIDS
DEC. 10 –11, 2021

CBA Weekend

OCT. 13, 2021

NOV. 11 – 14, 2021

Superintendent Administrative
Professionals Workshop

Annual Leadership Conference and
Exhibit Show

LANSING AND VIRTUAL

GRAND RAPIDS AND VIRTUAL

JAN. 1 – 31

OCT. 19, 2021

NOV. 12, 2021

LEARN MORE AT MASB.ORG/SBRM

MASB Member Matters Webinar

Michigan Council of School Attorneys
Fall Conference

VIRTUAL

VIRTUAL

School Board Recognition Month

GRAND RAPIDS
For more information about these events, visit the MASB website, masb.org/calendar, or call 517.327.5900.

