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In 1972, the seed of an idea was planted, a way for the Michigan Lottery to support our
public schools. And 47 years later, look how it’s grown.
To date, the Lottery has contributed $22 billion to Michigan public education. Last
year alone the Lottery contributed $941 million — $2.5 million to schools every day.
As the symbol of the Michigan Lottery, our tree represents more than fun. It represents
development, growth and the steadfast support the Lottery provides to Michigan
public schools.

Knowing your limits is always the best bet. Call the Michigan Problem
Gambling Helpline for confidential help at 1-800-270-7117.

michiganlottery.com

EXECUTIVE
NOTE

THINKING DIFFERENTLY ABOUT SCHOOL FUNDING
By Don Wotruba, CAE

In this issue of LeaderBoard,
you will see a lot of content
that makes you think about
the responsibilities you have
and whether you stay on top of
them like you should. Sometimes things that are routine
get out of focus and we may
let them happen without the
attention they need. I really
hope these articles prod you
and your fellow board members to be always thinking
about the impact that your
school board has on those you
serve.
One of the areas that seems
to always be in focus is your
budget and the corresponding
state appropriation. You are in
the early stages of the budget
process, so I believe this is
a great time to think about
the corresponding state-level
activities and where we need
to move as a state to best enable local districts to succeed.

As you know, MASB has taken
a strong position in support
of the recommendations of
the School Finance Research
Collaborative and our Board
of Directors firmly believes
when these recommendations
are fully implemented the
students of Michigan will have
the resources necessary to
achieve success. If you have
not looked at the research
and recommendations, I
encourage you to (go to
fundmischools.org) and you
should even think about having
your superintendent lead a
discussion on the topic at a
board meeting.
The report makes us set aside
how we have been thinking
about school funding in our
state for the last 25 years.
Up until recently, we have
said that each child should
be “worth” the same amount
no matter their location in

“ ...your school district has always
received additional funding for your
special education or at-risk students,
but it was based on political whim,
not research.”
MICHIG A N AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

the state. The report doesn’t
dispute that but asks the more
important question of what
does each child cost to be
educated based on today’s
expectations. Our current funding formula has always given
some recognition to that concept, but without any real data
to back it up. So your school
district has always received
additional funding for your
special education or at-risk
students, but it was based on
political whim, not research.
Earlier this year, Gov. Gretchen
Whitmer proposed her first
school aid budget based
largely on the recommendations made by the SFRC and
MASB has been supportive
of her plan. We realize that it
will take a few years to fully
implement the SFRC and likely
some additional funding for
schools in Michigan. So, when
you look at this year’s recommendation from the Governor
and think that your district
would be better off under the
old way of doing things, you
might be right—THIS YEAR.
This budget had to begin
somewhere and so money
for English language learners, transportation and other

areas was not included, but
will come in the next iterations. We will see a minimum
of three more budgets from
this Governor over the next
four years and she has made
it very clear that her intent is
to try and follow the SFRC research to create a new funding
mechanism in Michigan.
What it means for you as
school board members and
district leadership is that you
might need to think in a more
long-term way about your budget. Think about where your
district will be in three years
if this path is continued. I
know you have never had great
confidence in the Legislature
to do the right thing, but I
would argue this is the time for
schools to fight for them to do
the right thing.
Let’s think differently about
education funding in Michigan
and let’s support a long-term,
research-based plan that will
put the resources in place to
meet the needs of every child
in our state.
Don Wotruba, CAE, is MASB’s
Executive Director, and can be
reached at dwotruba@masb.org or
517.327.5900.
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We’ve got plans to cover all of yours.
Blue Cross Blue Shield of Michigan and Blue Care Network offers the
complete insurance solution to protect the overall health and well-being of
your employees.
For more information, contact your local Blue Cross licensed agent or call
the MASB at 517-327-5935.
GROUP HEALTH PLANS | SPECIALTY BENEFITS | BCBSM.COM/EMPLOYERS

MICHIGAN

DOWNLOAD OUR MOBILE APP

Blue Cross Blue Shield of Michigan and Blue Care Network are nonprofit corporations and independent licensees of the Blue Cross and Blue Shield Association.
R088213

PRESIDENT’S
MESSAGE

LOOKING TO THE FUTURE
By Mark McKulsky
Iosco RESA

When I was in high school, I
loved wood shop because it was
a hands-on class that gave me
skills to use throughout my life.
Now, in most areas, shop classes
are a thing of the past. Instead,
we have the responsibility of
providing students with skills
for trades that many secondary
or career and technical schools
cannot obtain equipment for
or qualified instructors to
teach. We also must try to train
students for jobs that may not
even be created yet. What a
task!
We live in a technological era.
Today’s students generally are
very technologically savvy and
comfortable with computers,
phones and games. Why not
use technology to provide the
students with opportunities to
experiment with or experience
situations or trades that
they otherwise would not
get exposed to? Virtual and
augmented realities allow us to
use technology to provide these
experiences. Virtual reality is a

computer-generated experience
that is interactive and takes
place within a simulated
environment incorporating
auditory and visual feedback
and, at times, other types
of sensory feedback. Some
virtual reality technologies
use headsets; some augment
what the user sees in their real
surroundings.
Imagine giving students the
opportunity to perform CPR,
dissect a virtual animal or weld
two pieces of metal together
all in the same classroom.
Last year, I observed a student
learning to weld with a virtual
reality simulator. He used a
headset and hand pieces that
allowed him to perform all of
the steps, including passing
the safety mandates, turning
on the tanks and completing
a weld. I have talked to an
experienced heavy equipment
operator who used a virtual
heavy equipment simulator.
He told me that he felt like the
maneuvers were very life-like.
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It seemed like he was operating
the large equipment in a
real-world environment. My
wife used a simulator hooked
to a mannequin for her CPR
certification. The simulator
gave real-time feedback about
the speed, depth and quantity
of compressions and rescue
breaths. She said this was the
most accurate feedback she
was given while demonstrating
because the physical movements
were objectively measured
constantly. Previously she
had an instructor observe and
feedback was subjective.
The Virtual Reality Training
Initiative is a collaborative
effort between private and
public sector groups to provide
training opportunities in
targeted areas. The Michigan
Association of Intermediate
School Administrators will
serve as the coordinating entity
for future development to
ensure statewide access for all
kids. VIRTI will initially focus
on skilled trades, health care,

law enforcement and life skills
for special education. It will
bring together intermediate
school districts, private sector
labor and management,
and state resources to use
virtual reality to expose
potential employees to career
opportunities as well as training
for existing employees. I am
excited to see these virtual
reality experiences be offered
to our students. In fact, I am a
little jealous that I didn’t have
these opportunities when I was
in high school!
Mark McKulsky is MASB’s 2018-2019
President, and can be reached at
mckulskys@gmail.com.
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Bargaining Season
is Here!

The Information You Need…When You Need It
Let Erin be your one-stop-shop for the labor relations, human resources and
legal information you need this bargaining season. For more than 20 years,
Erin has helped school districts make informed decisions on salary schedules,
collective bargaining agreements, and more.

Go into any labor relations scenario with the ease
of mind that you’re reducing staff workload and
using reliable data.

For subscription information
contact Kacie Kefgen, Assistant
Director of Labor Relations,
at kkefgen@masb.org or
517.327.5914.

ASK
BRAD:

EACH ISSUE OF MASB’S LEADERBOARD FEATURES HYPOTHETICAL
SCHOOL LAW QUESTIONS THAT ARE SIMILAR TO THE QUESTIONS
THAT THE MASB LEGAL SERVICES DEPARTMENT RECEIVES FROM
MEMBERS. THE ANSWERS TO THE QUESTIONS ARE INTENDED

YOUR SCHOOL LAW
QUESTIONS ANSWERED
By Brad Banasik, J.D.

TO PROVIDE LEGAL INFORMATION AND ENHANCE SCHOOL
BOARD MEMBERS’ UNDERSTANDING OF SCHOOL LAW ISSUES
BY EXPLAINING HOW LAWS OR COURT CASES APPLY TO GIVEN
SITUATIONS. IF YOU HAVE A SPECIFIC HYPOTHETICAL QUESTION
THAT YOU WOULD LIKE TO SEE ANSWERED IN A FUTURE ISSUE,
PLEASE SUBMIT YOUR QUESTION TO WEBMASTER@MASB.ORG.

CANCELLING A SCHEDULED
SCHOOL BOARD MEETING
A school district’s soccer team
unexpectantly won its first-ever
regional tournament. The team
defeated two highly ranked opponents to win the tournament,
so the community was eagerly
anticipating the state championship semifinal game. Members
of the school board were also
caught up in the excitement of
the team’s historic tournament
run, but they faced a conflict
because the semifinal game was
scheduled on the same evening
as the board’s monthly regular
meeting. The board president
thought it would be in the best
interest of the school district to
cancel the meeting, but she was
concerned about cancelling it
without a board vote. Does the
Open Meetings Act require a
board vote to cancel a scheduled
regular meeting?
OMA does not include any
procedures or guidelines for
cancelling a regular meeting. It
does, however, require a school
board to adopt a schedule of
regular meetings, which must
be posted within 10 days after
the board’s first meeting in
a new calendar or fiscal year.
OMA also provides that if there
is a “change” in the schedule
of regular meetings, a school
board shall post public notice of
the new dates, times and places
of the regular meetings “within
three days after the meeting at
which the change is made.”1

If changing the regular meeting
schedule requires a vote by a
school board at an open meeting, does that mean cancelling
a regular meeting requires a
board vote as well? Not necessarily. First of all, there are no
court decisions or published
Michigan Attorney General
opinions concluding that OMA
prohibits cancelling a scheduled regular meeting without a
board vote. It also follows the
spirit of OMA to provide public
notice that a scheduled meeting
has been cancelled rather than
holding the meeting and having
only one or two board members
attend due to hazardous weather
conditions or a conflicting event.
Additionally, it would be counterintuitive to require a quorum
of a school board to show-up
for a scheduled meeting just to
cancel it.
Based on these foregoing
reasons, MASB has consistently
concluded that a cancellation
doesn’t amount to changing the
regular meeting schedule and
thus, a scheduled regular meeting may be cancelled without a
vote of the school board.
In most cases, the decision to
cancel a scheduled meeting
will be made by the president.
However, the school board may
wish to clarify that the president
has the authority to cancel a
meeting by passing a resolution
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at the annual organizational
meeting or by adopting a bylaw
that authorizes the president to
cancel meetings. The resolution
or bylaw could also set parameters for cancelling a scheduled
meeting, which could limit
cancellations to, for example,
inclement weather, lack of a
quorum or conflicting events.
If the cancelled meeting must
be rescheduled, it should be
scheduled as a special meeting. Rescheduling the meeting
as a regular meeting would
likely constitute a change in the
schedule of regular meetings,
which, as indicated above, requires a vote by the board.2 Under most school board bylaws, a
special meeting can be called by
the president or two members of
the board. Public notice of the
special meeting must be posted
at least 18 hours before the
meeting, and individual board
members would have to receive
notice of the special meeting as
indicated in the board’s bylaws.
If a school district maintains a
website that includes monthly
or more frequent updates on
school board meeting agendas
or minutes, the district must
also post notice of the special
meeting in a prominent and
conspicuous place on an accessible portion of the website at
least 18 hours before the start of
the meeting.3 If the notice is not

included on the school district’s
homepage, then it must be
placed on a separate webpage
that is dedicated to public notices for nonregularly scheduled
meetings. This webpage must be
accessible via a prominent and
conspicuous link on the school
district’s homepage that clearly
describes the page as serving
the purpose of providing public
notice of nonregularly scheduled school board meetings.
Brad Banasik, J.D., is MASB’s Legal
Counsel/Director of Labor Relations &
Policy, and can be reached at
bbanasik@masb.org or 517.327.5929.
MCL 15.265(3).
The Revised School Code requires regular meetings of a local school board
to be “held at least once each month….”
MCL 380.11a(6). When rescheduling a cancelled regular meeting, it is
difficult to reconcile this requirement
with OMA’s provision on changing
the regular meeting schedule. If the
cancelled meeting was the only regular
meeting scheduled for that month,
technical compliance with both OMA
and the Revised School Code could
only be accomplished if a school board,
during a special meeting, reschedules
the regular meeting in the same month
as the cancelled regular meeting and
then posts the revised regular meeting
schedule within three days after the
special meeting.
3
MCL 15.265(4). Rescheduled regular
meetings are also subject to this website
posting requirement.
1

2
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Board Committee Structure

Separate Committees Serve Specific Purposes
By Jay Bennett, M.Ed.
From time to time, a board
may find themselves having
to tackle a complex issue or
have a detailed conversation
about a specific topic like the
district’s direction or declining
enrollment. These are the
perfect opportunities to employ
a committee. Committees allow
board members time to take a
deeper dive into a particular
matter; an opportunity to delve
more into the finite details than
would be practical at a regular
board meeting. They can help
assure preparation that is
more thorough and aid in the
promotion of technically sound
governing decisions. A welldesigned committee structure
can also serve as a conduit to
refining and strengthening the
board’s governing processes.

more, you should keep the
number of committees to only
what is necessary to accomplish
the work that has been
identified. It may be helpful to
start with zero committees and
only add them as necessary.
Standing committees meet
on a regular basis to address
a specific, recurring topic. A
board may also choose to put
together a temporary, or ad-hoc,
committee for the purposes of
dealing with a time-based issue
such as the closing of a school
building.

Best practices to consider
when it comes to developing
your meeting structure should
include adopting a resolution
that sets detailed guidelines
to govern the committee’s
operations. You should also
think about what types of
staff or executive support your
committees might require.
Determine the format, timing
and frequency of committee
meetings and reports to the
entire board. It will usually
fall on the Board President to
make committee assignments
and to make sure that matters
Some examples of committees
are assigned to the appropriate
that a Board can establish:
committee. Assignments to
committees should consider
• Finance and Audit
Committee that discusses and the individual board members’
preferences, background
reviews the district’s annual
and unique skills that they
audit
may bring to their assigned
• Policy Committee that
An effective committee
committee.
establishes processes for the
structure should consist of a
consideration of and adoption As with anything else, there
few well-organized and clearly
of board policies
defined working groups. When
are things to watch out for as
designing your committee
• Building and Site Committee well. Once established you
infrastructure, it is important
want to make sure that you are
that considers facility needs
to use the principles of form
not ignoring your committees.
following function. Your
The board should not accept
All of these committees would
committees should be developed then develop reports that would committee recommendations
based on their intended
just for the sake of making the
be given to the board as part
function or purpose. Following of a regular meeting reporting
committee feel worthwhile.
the age-old premise of less is
structure.
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Committees need to be careful
and not make inappropriate
or excessive requests of staff.
The creation of too many
committees can possibly
dilute the effectiveness of your
committee structure.
Committees are not meant to
replace the important work
done at your board table.
When done right, committee
work can act as a welcome
enhancement to your overall
board governance.

Jay Bennett, M.Ed. is MASB’s Assistant
Director of Executive Search Services,
and can be reached at
jbennett@masb.org or 517.327.5928.
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COMMITTEE OF THE WHOLE OR SEPARATE COMMITTEES—THERE ARE PROS AND CONS TO EACH, SO WHICH IS BEST
FOR YOUR BOARD GOVERNANCE STRUCTURE AND DISTRICT?
POINT/COUNTERPOINT OFFERS TWO DIFFERENT VIEWPOINTS AND LETS YOU DECIDE.*

Keep Everyone on the Same Page
By Debbie Stair, M.N.M.L.
Does it seem like your committee
meetings aren’t as effective as
they once were? At the board
table do you find yourselves
constantly rehashing all the work
done in committees? Is there a
lack of trust between the board
and administration or even the
board members themselves?
A YES answer to any of these
questions may indicate that it’s
time to look at a committee-ofthe-whole structure.
A committee of the whole
is defined as “the entire
membership of a legislative body,
sitting in a deliberative rather
than a legislative capacity, for
informal debate and preliminary
consideration of matters awaiting
legislative action.”1
Recent team member turnover
can lead to an environment
that hasn’t had time to develop
trust among the group. While
a committee structure works
well where trust is high, it
works poorly where it is not.
Because committees of the

whole are made up of the
entire governance team—the
board and superintendent—
this structure allows all team
members to gain access to the
same level of information at the
same time, thus lessening the
perception that some members
know more about items than
others. Members also find
that conversations held in a
committee would be beneficial
for the whole team to be a part
of. Because all team members
are present in a committee-ofthe-whole structure, discussion
and direction given is not left to
interpretation or varying degrees
of reports from committee
chairs.
Committee meetings are held
separately from the main
business meeting. Common
practice of boards is to
schedule one committee-ofthe-whole meeting and one
business meeting (a week
or two later) each month.
Items are considered and
recommendations may be an

outcome, but action on agenda
items are typically saved for an
upcoming business meeting.
Agendas may include multiple
items or, in some cases, may
be a single issue that needs
in-depth study and discussion.
The more relaxed structure of
the committee-of-the-whole
meeting allows for the expanded
discussion without the looming
deadline of a vote on an
otherwise full agenda. Because
its main purpose is to discuss
agenda items, other individuals
are often invited to the table to
join in the discussion. This is a
great time to bring in district
staff with certain expertise
or outside consultants as
determined by the topics.

is to be acted on at an upcoming
regular business meeting it can
also be helpful to the community
to provide a committee-of-thewhole report prior to action
being taken. This shows the
community that the board did
their due diligence and that
thoughtful deliberation occurred.
After all, that’s the real benefit of
a committee of the whole!
Debbie Stair, M.N.M.L. is MASB’s
Assistant Director for Leadership
Development, and can be reached at
dstair@masb.org or 517.327.5904.
Dictionary.com. Retrieved from www.
dictionary.com/browse/committee-ofthe-whole, March 29, 2019.

1

Because a quorum of the
board will be present, posting
requirements for this type of
meeting still must be followed,
including opportunity for
public comment as well as the
keeping and approval of the
minutes. If an item discussed at a
committee-of-the-whole meeting

*The views in Point/Counterpoint are those of the participants and do not necessarily reflect the views of MASB.
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DISTRICT DEMOGRAPHICS
Location: Ingham County
Size: 734
Board Members and Terms of Service:
Mike Kapp, President
Chris Schmidt, Vice President
Mark Slabaugh, Secretary
Chad Minnis, Treasurer
Tim Bolles, Trustee
Dave Lilly, Trustee
Candy Sherwood, Trustee

(2006-2020)
(2011-2020)
(2011-2020)
(2012-2022)
(2018-2020)
(2004-2021)
(2016-2022)

Website: www.dansville.org

DISTRICT SPOTLIG HT

DANSVILLE SCHOOLS
DESCRIBE YOUR BOARD’S LEADERSHIP STYLE IN ONE WORD.

YOUR BIGGEST ACCOMPLISHMENT(S) AS A SCHOOL BOARD?

Collaborative.

Dansville Schools is completing a $26 million facility
improvement project, which included a new high school. This is
a huge testimony to the support and commitment to students
of this small but mighty rural community. It is only one of many
outcomes of the positive educational culture projected by
our staff and embodied in our mission. . .to inspire creativity,
confidence, compassion and hope in all students. Our students
will demonstrate knowledge, critical thinking, communication skills
and collaboration as world-changing members of the Aggie Family.
Selfless and committed board members, judging everything
we do through the lens of this mission, is the board’s biggest
accomplishment.

WHAT ARE YOUR DISTRICT’S MOST PRESSING CHALLENGES?
There are so many challenges in public education these days,
but the most pressing for a small rural district like Dansville
Schools is being able to adequately compensate our talented
teachers, staff and administrators. An outstanding leadership
team, an evaluation process with a goal of feedback and
continuous improvement, and a culture that allows them to make
a lifelong difference in the lives of students all help retain talent,
but individual economic demands and the differential in pay with
larger surrounding districts make it a critical challenge for us.

ONE PIECE OF ADVICE YOU WOULD GIVE TO ALL SCHOOL BOARD
MEMBERS:
Deal with the urgent, but keep your focus on what is important.
The urgent is all the day-to-day stuff we spend 80% of our energy
on. Those things need to be handled well so they don’t distract
us from what’s really important—that is, creating a culture
of trust, collaboration, shared vision, high expectations and
continuous improvement. Creating and maintaining a positive
culture takes years and the right leadership, but it is what
impacts students the most. A bonus is that it makes even the
urgent things less difficult.
MICHIG A N AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD

WHAT IS YOUR FAVORITE MASB PRODUCT OR SERVICE?
MASB’s new board member orientation materials and access to
MASB’s Legal Counsel are both essential to Dansville Schools
Board’s success.
If you would like to recommend your district to be featured in a future
District Spotlight, please send an email to webmaster@masb.org.
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Pushing Back on
Outmoded Beliefs
By Kim Marshall

In recent decades, research has guided some major
shifts in how we think about teaching, leadership and
learning. But old thinking persists, sowing doubt and
undermining effective work with children. Let’s examine
and refute eight of these beliefs:
Intelligence and talent are fixed at birth. Deep in American
culture is the “innate ability paradigm”—the idea that people’s
proficiency at doing math, creating a work of art or dancing
is in our DNA. This belief plays out when a parent or teacher
says, “She’s just not a science person.”
Carol Dweck’s amazing book, Mindsets, has helped countless
Americans shift from a “fixed” to a “growth” mindset, embracing the idea that people can upgrade their intellectual, athletic
and artistic performance with a combination of hard work,
strategy and coaching. Psychologists and brain researchers
have shown that although people are born with certain levels
of ability, we can improve in any area with effective effort and
support. This is an incredibly hopeful and important message.
Poverty is destiny. There’s no question that growing up poor
has an impact on children, and intergenerational poverty is
especially damaging. Sadly, schools can augment the disadvantages with which some children enter kindergarten,
creating the Matthew Effect—the rich get richer and the poor
get poorer. How does this happen? When teachers call only
on students who raise their hands, assign homework that
requires broadband access and are unable to control student
misbehavior, to cite a few examples. “Another way to maximize
student achievement differences,” says Thomas Guskey, “is to
teach poorly. It works every time.”1

14
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The good news is that some
schools beat the odds, producing
consistently high student achievement and downstream success with
economically disadvantaged students.
Careful research has revealed the “secret
sauce” in these schools—the specific practices that can be used by others. The Education Trust’s website
continuously updates its list of these highly effective schools.2
Of course, educators can’t solve poverty, unemployment,
neighborhood violence, racism and other deep-seated problems, but schools can have a major impact on their children’s
futures. Let’s join with politicians, activists and fellow citizens
in a full-court press and level the playing field for all children.
Great teachers are born, not made. Hollywood has fed the
myth of the heroic “natural”—characters like Mr. Chips, Jaime
Escalante (Stand and Deliver), Mr. Keating (Dead Poets Society)
and Erin Gruwell (Freedom Writers). But the full story of Jaime
Escalante’s real-life extraordinary success teaching AP Calculus in a tough Los Angeles high school is instructive. Before
his students aced that mathematics exam, there were seven
years of hard work with colleagues in building-block courses,
and the principal of Garfield High School was an indispensable
part of what Escalante was able to accomplish. Yes, a few
teachers have extraordinary talent from day one, but the vast
majority grow and develop over time, supported by colleagues,

MICHIG A N AS SOCIAT ION of SCHOOL BOARDS | L E A DE RBOA RD
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master teachers, professional development, curriculum materials, school leaders
and a burgeoning knowledgebase about
what works in classrooms.

system, often implemented with a bureaucratic, compliance-driven mentality, has led
many educators to become cynical about
teacher evaluation.

Principals are first and foremost
managers. The idea that school leaders
should be instructional leaders has been
around for decades—always met with
skepticism. Discipline referrals, cafeteria
duty, buses, paperwork, meetings, email
and unexpected crises create H.S.P.S.—
Hyperactive Superficial Principal Syndrome.
Most principals fight a losing battle trying
to prioritize instruction.

The good news is that a growing number
of schools have shifted to a much more effective system: two or three short (10-minute), unannounced classroom visits a day,
followed promptly by face-to-face coaching
conversations focusing on one “leverage
point,” then a brief narrative write-up. A
detailed rubric is used for teacher selfassessment and goal setting up front and
then, at the end of the year, to sum up
classroom visits, coaching conversations,
other points of contact and teacher input.
Using this approach, school leaders spend
about the same number of hours as they
did on the traditional approach, but they:

But the research is clear: teachers and
students thrive in schools where principals have figured out how to deal quickly
with lower-level duties (or delegate them),
create a school culture imbued with trust,
purpose and possibility, and make time for
classroom visits, coaching teachers and
orchestrating teacher teamwork around
curriculum unit planning and analysis of
student work. As with teaching, it’s not
about superhuman heroism; it’s the hard,
daily work of implementing proven leadership and time management strategies.
Superintendents and heads of school play
a crucial role, ensuring that principals
have enough staff, buffering them from
unnecessary meetings and demands, and
coaching them on the core elements of
their jobs. One simple step: not expecting
principals to respond to emails during the
school day.
Teacher evaluation doesn’t add value. It’s
easy to see why the traditional approach
to appraising instruction—pre-observation
conference, full-lesson observation, writing up the evidence and post-observation
conference—has never shown up in the
research as a factor in improving teaching
and learning. Using this time-consuming
process, principals evaluate teachers only
once or twice a year and see only a tiny
fraction of their work (often a “glamorized”
lesson that’s not representative of daily
practice). If a supervisor does a thorough
job, the teacher is swamped with feedback and will be unlikely to follow up. This
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• Know what’s really going on in
classrooms
• Intervene early when there are problems
• Get daily insights on students’ learning
• Develop greater empathy for what
teachers are dealing with every day
• Provide teachers with ongoing coaching
• Get coached by teachers on areas in
which leaders don’t have expertise
• Motivate teachers to reflect on practice
and bring their “A” game every day
• Compare the lesson execution with
the bigger picture of curriculum and
assessment
• Crosspollinate good ideas spotted in
classrooms
• Walk the talk, demonstrating genuine
interest in teaching and learning
• Provide accurate and insightful
evaluations at the end of the year

teachers, parents and other
stakeholders
It’s not surprising that schools using
this approach see marked improvements in teaching, learning and
morale.
Student feedback can’t be taken
seriously. Although college
administrators put a lot of stock in
students’ ratings of instructors,
there’s been pushback among
K-12 educators at making
students’ opinions part of
teacher evaluation. After
all, what do kids know
about pedagogy and
curriculum? Also, they
might feel empowered
in an anonymous
survey to unfairly ding
teachers who are strict
and demanding and give
high ratings to easygoing
teachers who show lots of
movies.
But according to research by
Harvard professor Ron Ferguson
and his colleagues in the Tripod Project, K-12 students are more accurate
about their teachers than principals
using traditional evaluations, which is
not surprising when we consider that
students are sitting in the classrooms
every day. When students are asked
well-constructed questions, they are
“serious and remarkably consistent,”
said Ferguson. Students’ perceptions have great potential in providing
insights on what’s working (and what
isn’t) in classrooms—professional
development from frontline customers.3
But the devil is in the details. Schools
can get maximum benefit from student

• Keep and attract quality staff
• Build trust and
credibility with
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surveys by using a small set of well-constructed questions (Tripod and Panorama
have released their best questions) twice
a year (perhaps November and June),
generating results within 24 hours, and
having teachers look at the results with
a trusted colleague or administrator who
poses three questions: (a) What about
your teaching do students appreciate?
(b) Are there any questions you think
students might have misunderstood or
rated you unfairly on? and (c) What
are a couple of valid suggestions
to improve your teaching?
Tests don’t enhance
learning. Highstakes standardized
examinations have come
under fierce attack in
recent years, with lots
of concern about stress,
test prep, cheating and
wasted instructional
time. But used well,
assessments can play
a vital role in improving
teaching and learning—
especially assessments that are
close to classroom action. As British
assessment expert Dylan Wiliam says,
“When a teacher teaches, no matter how
well he or she might design a lesson,
what a child learns is unpredictable.
Children do not always learn what we
teach. That is why the most important
assessment does not happen at the
end of learning—it happens during the
learning, when there is still time to do
something with the information.”4
Research has captured what the best
teachers do: check for understanding
during lessons and fix learning problems
in real time; help students move key information from working memory to long-term
memory with retrieval practice (i.e., testing themselves); leverage peer instruction as

students grapple with assessments;
choose their words carefully when praising and correcting students about test
results; teach students to monitor their
own learning and adopt a growth mindset
about difficulties and failures; work with
colleagues to get instructional insights
from assessments; and strategically use
standardized test data to improve daily
instruction.
Teachers can’t be held accountable for
student learning. The recent push to use
student test scores as part of teacher
evaluation has hit a brick wall. It turns
out that scientific-looking, value-added
formulae are inaccurate and unreliable
at the individual teacher level, leading
to 15 lawsuits from teachers who were
done wrong by the data. Pushing teachers
and principals to raise test scores has
also been a factor in cheating scandals
in Atlanta, Washington D.C. and other
districts. And “softer” accountability approaches like student learning objectives
have been widely gamed.
But advocates of accountability did have
a point when they said that for teaching
to be considered effective, there needs to
be evidence of student learning. Highstakes use of test scores is obviously
problematic, but there are five mediumstakes ways that student learning can be
a productive part of the day-to-day conversation among principals, instructional
coaches and teachers:
(a) during classroom visits, observers
looking over students’ shoulders and
asking them, “What are you learning today?” and sharing insights with teachers
afterward;
(b) observers talking with teachers about
exit tickets and students’ daily work;
(c) administrators and coaches visiting
teacher team meetings and discussing
data on classroom assessments;
(d) educators looking at student survey
results for insights on effective
classroom practices; and
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(e) teacher teams presenting before-andafter assessment results at the end of
each school year to document their collective value-add.
All of these approaches help teachers
use student learning results to make
real-time improvements in teaching and
learning, which results in marked improvements in summative test scores and
students’ preparation for college and
career success.
To wrap up, I hope I’ve convinced you
(and given you arguments to convince
skeptical colleagues and parents) that
intelligence and talent can be grown;
that schools play a pivotal role in helping
their students overcoming the burdens of
poverty; that effective teaching isn’t just
about talent—under the right conditions,
almost all teachers continuously improve;
that principals can and should be instructional leaders; that teacher evaluation
is a key lever for improving instruction;
that student feedback provides teachers
with valuable insights; that assessments
are at the core of good teaching; and
that teachers and school leaders should
continuously look at evidence of student
learning to make their work with children
more and more effective. If schools push
on all of these fronts, joined by others
who work to improve social and economic
conditions for all children, our achievement gaps can be closed!

Kim Marshall, formerly a Boston teacher and administrator, consults and speaks on school leadership
and evaluation, coaches principals and publishes the
weekly Marshall Memo, marshallmemo.com.
Guskey, T. “Defining Student Achievement.”
International Guide to Student Achievement. Eds. J.
Hattie and E.M. Anderman, 2011.
2
The Education Trust. Dispelling the Myth.
Retrieved from https://edtrust.org/dispelling_the_
myth, March 28, 2019.
3
MET Project. Asking Students About Teaching:
Student Perception Surveys and Their Implementation, 2012.
4
William, D. How do we prepare students for a
world we cannot imagine? 2011.
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Spring is Here Time
to Take a Fresh Look
at Governance
By Donna Oser, CAE

The first blush of emerald shoots in the
garden. Fragrant buds in the trees. Delicate jonquil blooms swaying in the breeze.
After the long, cold winter, spring has
arrived and, with it, renewed energy and
a more optimistic outlook. Spring is contagious for good reason—it is coded in
our DNA! Across the centuries, continents
and the rich patchwork of belief systems,
human kind has embraced the onset of
spring as an opportunity to take stock of
circumstances, dust away the cobwebs
and put our homes in order—figuratively
and literally. Just as we do at home, now
is the perfect time to harness the vitality
of spring to freshen up our approach to
governance.
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OUR INDIVIDUAL APPROACH
Serving on a school board is challenging,
to say the least. Yet, as trustees, we commit to the work because we care about
students and believe in service. Given its
importance, it makes sense that we periodically revisit our mindset and approach
to the work—spring is as good a time as
any to do this. Kim Oliver, 2006 National
Teacher of the Year asked precisely the
right kind of question to help us focus
on personal reflection: Am I worthy of my
students?
Set aside some time to check in with
yourself on this important question. If

your district records your meetings, view
several of the more memorable meetings. If not, review the minutes. Consider
answering each of these variations and
making notes as to why or why not:
• Is the attitude I bring to school board
work worthy of the students in my
district?
• Is my behavior as a school board
trustee worthy of the students in my
district?
• Are the votes I cast—and the reasons
I cast them—worthy of the students in
my district?
Reflective questions such as these beget
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an evaluation of our own conduct as well
as how we would feel if our students
conducted themselves similarly. These
reflections also elicit a broader, perhaps
more important question, as to whether
our students deserve school district leadership that exemplifies both civility and
the very best that a free and democratic
society can offer.
If, upon reflection, we have to admit to
ourselves that our conduct is less than
dignified when the pressure of school
board work increases, then now is the
time to correct our behavior to avoid having a negative impact on the students of
our district:
1. Identify those topics or situations
that seem to trigger undesirable
behavior and make a plan to get a
hold of your behavior before those
old (undesirable) responses kick in.
2. After each meeting, check in with
yourself on the way home and
evaluate your progress. What did
you do well? What could you have
done better?

3. If responding in an appropriate
manner to stakeholder comments
about board decisions or conduct is a
trigger for you, imagine the questions/
commentary you are likely to receive
and develop responses in advance.
Rehearse your responses mentally.
Being reflective about our own behavior is a key aspect of improving school
district governance, yet it is also one of
the most difficult. Before we can authentically engage in the board’s approach to
governance, we need to be mindful about
our own.

OUR BOARD’S APPROACH TO THE WORK
Spring is also a good time to be reflective
about our work as a board of education.
We know that a correlation exists between
school board leadership behaviors and
student achievement.1 However, the question we have to ask as a school board
is this: Is our school board positively or
negatively impacting student achievement
in our district? This question transcends
individual responses and knee-jerk reactions. It should be considered carefully in
cooperation with our fellow board members and superintendent. Four key questions to help inform our reflection follow:
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1. Do our school board meetings appear
orderly and well run?
When compared to high- and mediumperforming districts, the school board
meetings of low-performing districts
appear less orderly.2
There is much to do at school board meetings and a limited time in which to do it.
Meetings should run in a well-organized
manner and everyone involved (board
members, superintendent, district staff
and members of the public) should be
consistently treated in a manner that is
fair and respectful. The chair (most often
the board president) should run the meeting according to the agenda, taking due
care to follow parliamentary process, and
manage the dynamics of personalities as
well as time.
If your board meetings run long, some of
your board members struggle with parliamentary process or certain personalities
are allowed to dominate the meeting, it’s
a good idea to seek whole board training
in meeting management and parliamentary process. District staff, the public and
parents of our students’ perceptions of
the district are often based on what they
see at school board meetings and hear
about later through the grapevine.
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2. How much time do we, as a school
board, spend focused specifically on
student achievement?
Regardless of socioeconomic factors
in the community, school boards in
high-performing districts spend more
time on student achievement.1
Many school board members feel a
strong pull to ‘fix’ things in districts that
they believe to be of concern. Unfortunately, this desire sometimes draws
school boards into operational matters.
But an analysis of research conducted
over more than 30 years within 27 different studies provides very clear guidance
to school boards on this topic—If school
board members want to have a positive
impact on student achievement, the
school board must be deeply and consistently engaged in student achievement
and the data related to it. This includes
establishing goals specifically related to
student achievement and high-quality
instruction, as well as developing an
understanding of and regularly using
data to identify student needs, make
decisions and monitor progress.
When exploring this topic with our board
and superintendent, remember that we

need to consider how much time we’re
spending focused on student achievement relative to the amount of time spent
on other topics such as finances, personnel matters, student discipline, etc. Time
is our most precious commodity; how we
choose to spend it is a reflection of what
we value. School boards that hold student
achievement as the most important objective demonstrate that in their meeting
agendas and how time is spent at their
board table.
3. Do members of the public who speak
at our meetings feel that they are
listened to attentively and with
respect?
Board members of middle- to highperforming districts listen more respectfully and attentively when being
addressed by the public than school
board members of low-performing
districts.1
Before rushing past this question, we
must remem-

ber that we’re considering our governance
behaviors with fresh eyes and in the
(sometimes harsh) light of day. When
researchers viewed videos of nearly 400
school board meetings and scored school
board behaviors while being addressed
by the public, they observed that school
board members in lower-performing
districts were significantly less respectful
and attentive, behaving distractedly, looking at cell phones, staring at computers,
talking to/laughing with each other and
even leaving the room during public comment. School boards and superintendents
sincerely exploring this question have a
variety of options open to collect data on
this; the governance team could watch
videos of their school board meetings
and document the attentiveness of each
board member, a questionnaire could
be added to meetings regarding public
comment so members of the public can
provide feedback, etc.
If there is room for improvement in your
board’s conduct during public comment,
consider the following steps to get back
on track:
• Schedule a conversation with your
board to discuss this topic.
• Hold a board workshop focused on
developing active listening skills.
• Collectively determine how your board
will conduct itself during public comment. Consider updating your processes around public comment as well, e.g.,
place on agenda, president’s remarks/
instructions leading up to public comment, public comment cards, board/
president response after comments,
etc.
Helping the public understand how
public comment works, putting them at
ease while addressing the school board,
listening attentively to their comments
and managing their expectations about
an appropriate response from the school
board will go a long way to increasing the
public’s confidence in school boards as
their elected officials.
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4. Do any member(s) of our board seem
to advance their own agenda?
The appearance of board members
advancing their own agendas and/or
grandstanding is twice as prevalent
in low-performing districts as those in
middle- and high-performing districts.2
As your board reflects on its approach to
governance, be on the lookout for any of
these unproductive board behaviors:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Blaming
Tempers flaring
Looking bored/tired
Micromanaging
Poor listening
Arguing
Lack of eye contact
Head shaking
Hostile gestures
Condescending tones
Fidgeting/shuffling papers
Raising/lowering eyebrows
Focus on cell phone/tablet
Looking at watch
Lecturing others
Playing to the audience
Whispering
Impatience

Time spent on personal agendas/grandstanding and dominating power coalitions
is time not spent on student achievement that also contributes to the public’s
perception of poorly managed meetings.
These kinds of behaviors erode public
trust, undermine district initiatives and
can ultimately encourage families to
“choice” their students into a different
district. While your board might feel like
this isn’t an issue for it or that it’s impossible to influence the behavior of individual board members, extensive field work
conducted by MASB consultants suggests the contrary. It is appropriate and
necessary for our school boards to hold
discussions at the board table to identify
acceptable and unacceptable behaviors.
Clearly defining these expectations is the
first step in building a board accountability system.
Spring is the perfect time to dust away
the cobwebs and put your governance
house in order. Using some of the questions above to reflect on our individual
and whole board approaches to governance can help us identify how we can
better affect student achievement in our

district. We came to school board work
because we are passionate about ensuring that our students have access to a
free, quality public education—self-reflection about our own performance is key to
making that happen!
Are you looking for new ways to support
your board in its quest to govern effectively? MASB offers a wealth of resources,
hundreds of training opportunities and custom in-district workshops to assist! Contact
517.327.5904 or dstair@masb.org for more
information.

Donna Oser, CAE is MASB’s Deputy Executive
Director, and can be reached at doser@masb.org or
517.327.5900.
Center for Public Education, (2011) Eight Characteristics of Effective School Boards.
2
Lee, D. & Eadens, D., (2014). The Problem: LowAchieving Districts and Low-Performing Boards.
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CBA and Handbook Clean-up:
How to Cross it off Your
To-Do List
By Kacie Kefgen, J.D.

With another hard Michigan winter mercifully behind us, we often start putting
spring cleaning projects on our to-do lists
at home. The garage, the basement, the
guest room that houses more random
objects of life than out-of-town friends and
family—they all get added and we hope
that we bring the same gusto to actually
completing the task as we did to putting it
on the list. Good luck with that!

As with any spring cleaning project, when
an administrator is planning to spruce
up a collective bargaining agreement or
employee handbook, that project can be
divided up into three phases—what is
here that needs to go? What should stay?
What should be reorganized?

Unsurprisingly, we might find ourselves
in a similar situation with our school
district’s collective bargaining agreements
and handbooks. Over the years, things
are added here and there, as needed,
but the task of identifying what should be
deleted or revised gets put on the to-do
list and often stays there.

• Language that is not a promise
between the district and the union

One way to move those items from the todo list to the done list can be to delegate
tasks to someone else. At home, that garage clean-out project might get an assist
with the help of a begrudging teenager.
At work, your district legal counsel or the
MASB Legal Team can help.
However, if you are more of a do-it-yourselfer, here are some tips of the trade,
along with what to look for, as you go
through contracts and handbooks.
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COLLECTIVE BARGAINING AGREEMENT—ITEMS
TO PURGE

The CBA is a set of promises between
the parties, nothing more. It cannot
serve as an employee handbook or a
comprehensive description of all of the
rights of the district’s employees. There
are rights that the employees have that
arise from state and federal law, for
instance, that should not be recreated
in the contract.
Example: Any teacher who does not
execute membership papers within thirty
(30) days of his/her first day of work will
be contacted by the Association.
• Unclear language
CBA language should be clear
even to those who were not at the

bargaining table. Unclear language is
a breeding ground for potential unionmanagement conflict.
Example: Teachers serving at both the
elementary and secondary levels and
part-time teachers assigned to either
AM or PM sessions will receive work
schedules contingent upon their level
of assignment and/or grade, but not to
exceed time stipulated in 2.02 A and
B, or not to exceed fifty percent (50%)
of that time if they are working part
time.
• Old language that applies to no one
Example: Those employees hired
prior to August 31, 1989 shall not be
affected by this Section.
• Agency shop language
“Agency shop language” is the
shorthand phrase used to describe
contract language that compels an
employee to either join a union or
pay service fees to a union in order
to maintain employment. Up until
the Right to Work statute changed in
2012, Michigan employees at unionized workplaces were often forced by
labor contracts to either be members
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of the union or pay service fees to
the union in order to keep their jobs.
Agency shop language is no longer
permitted in CBAs and should be
excluded from any new agreements.1
• Dues collection language
Public schools may not agree to a
union dues collection provision in
their CBAs.1
• Prohibited subjects of bargaining (for a
full list, search for MCL 423.215 in your
favorite search engine)
• Policyholder of a group insurance
benefit
• Starting date for the school year and
the minimum contact time with pupils
needed to receive a full state aid
payment
• Appointments to school improvement
committees
• Schools of choice participation
• Whether or not to charter schools
• Contracts for noninstructional
services
• Use of volunteers in schools
• Decisions about use of technology to
deliver instruction
• Recovery of monetary penalties under
the Public Employment Relations Act
• Teacher placement and assignment
• Teacher layoff and recall decisions
• Teacher and administrator
performance evaluations
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• Teacher discipline and discharge

WHAT ABOUT YOUR EMPLOYEE HANDBOOKS?

• Classroom observations

While you are cleaning up your CBAs, it
may also be beneficial for administrators to consider reviewing their employee
handbooks. Remember that quite a few
items that would normally be dictated
by an employee contract may now be
prohibited subjects of bargaining and
those items should be outlined instead in
employee handbooks. Those handbooks
should be consistent with district policies.

• Teacher and administrator merit pay
• Parent notification of student
assignment to a teacher with an
ineffective rating
• Any requirement that would violate
Right to Work provisions

COLLECTIVE BARGAINING AGREEMENT—WHAT
SHOULD BE REORGANIZED?

There are some areas of your handbook
that may need to be revised due to changes in the law as well. Are your drug and
alcohol policies reflective of Michigan’s legalization of recreational marijuana? Does
your handbook include information about
paid medical leave under the new Paid
Medical Leave Act, especially for those
employees who are not covered by a CBA?
Does your employee handbook address
proper adult-student relationships, district
expectations and boundaries?

There are a few areas in CBAs that I
often find could use some reorganization
to make sure that employees can easily
interpret and follow the agreement accurately:
• Leave provisions
• Health care
• Grievance procedures
• Schedule B/extracurricular
compensation
Like many productive spring cleaning
projects, it will take a team from the
district to work together to put your
CBAs in order. This process should be a
collaborative one with the unions involved to ensure that there is a common
understanding of what should go, what
should stay and how a contract should be
organized to benefit everyone. It can be
a time-consuming process to put things
right, but it can also be an opportunity for
all of the people around the table to feel
like they are one team working together
on a finished product that the whole group
can feel proud of.

Spring is always a busy time for school
districts and administrators, and these
CBA and handbook tasks can be time
consuming. However, they are key documents that form a foundation for good
relationships with employees. If these
important CBA and handbook projects are
items that you cannot seem to ever find
the time to complete, it may be time to
consider delegating it to your district legal
counsel or the MASB Legal Team. Call or
email us anytime.

Kacie Kefgen, J.D. is MASB’s Assistant Director of
Labor Relations and Legal Services, and can be
reached at kkefgen@masb.org or 517.327.5914.
See MCL 423.210.
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WHAT SUMMER LEARNING
OPPORTUNITIES ARE AVAILABLE

IN YOUR DISTRICT?

Does your district offer students summer learning
options? With Michigan Virtual, your students can
choose from online summer courses on over 150
different subjects. Summer learners have 10 weeks
to complete summer coursework at their own pace
and will be supported along the way by a highly
qualified, Michigan-certified online instructor who is
an expert in their subject area.

Talk to your administration today to find
out if online summer learning through
Michigan Virtual is available in your district.

MICHIGANVIRTUAL.ORG/SUMMER

Spring Into Strong
Grassroots Advocacy
Efforts
By De’Shondria Bedenfield

Hesitant when it comes to contacting
your legislator? Never sat down and expressed your thoughts on policy issues to
your representative or senator? Not sure
about the best methods to reach them?
Then the time to build or brush up on your
advocacy skills is now! Advocacy can be
quick, simple and very effective when
done properly.
The constituency that elected our state
legislators is the same community that
voted for you to represent their school
district, which adds more power to your
voice. With the prevalence of grassroots
movements occurring across the nation,
strong advocacy efforts have helped pass
ballot initiatives, solidified candidates during election season and, most importantly, brought awareness to important issues
like those facing public education.
The first step to advocacy is engagement.
You can stay engaged on education policies in our state through tracking education bills through the official Michigan
Legislature website, watching legislative
committee hearings, subscribing to
weekly email updates through statewide

change, he/she may reach out to you in
order to understand an issue(s) that he/
she may not be well-versed in.

education associations and reading new
education reports that are published.
Staying updated and knowledgeable on
what’s happening in the K-12 education
realm allows you to be a better advocate
for students.
Grassroots advocacy can be utilized on
an individual basis in many ways so feel
free to choose the method that is most
comfortable for you. Whether it is giving
valuable input and policy suggestions
through social media, in-person meetings,
emails, writing letters or perhaps making
a direct phone call to your legislator—
advocacy can be done through various
avenues and still be effective.
However, advocacy is not just a one-way
street, but rather two-way communication between legislators and constituents
both expressing viewpoints on a variety of
issues. By building positive relationships
with legislators, it is also a powerful way
to enhance your advocacy skills. A few
ways to go about this would be to attend
your legislator’s coffee hours; schedule
a legislative meet and greet; or perhaps
invite legislators into your district. All of
these are excellent opportunities to get
to know policymakers on a personal level
while allowing them to understand the
day-to-day issues that affect your district.
Legislators and their staffers are now
more accessible than ever thanks to technology and social media. By having open
communication with policymakers it helps
build a relationship, while also building
credibility. In the same fashion that you
may contact your legislator
suggesting a policy
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In addition to individual advocacy efforts, another strong form of grassroots
advocacy is coalition building. Coalitions
stem from individuals coming together for
a common cause or mission and building
organic partnerships—like MASB does.
Building alliances for advocacy purposes
can be vital in getting your message
across in the Legislature. Raising your
voice to effectively engage the community
and speak up for what your district needs
can make a significant impact. Remember, there is strength in numbers!
Through education-based coalitions,
board members can build effective, positive and long-lasting relationships with
legislators while advocating on important
legislation that impacts their districts and
students. Coalitions are also another avenue to push for better education policies
and simply help you understand more
about the legislative process.
By encouraging and leading individuals
beyond the education community to become involved, you can make your board’s
voice in the Legislature even stronger.
Strengthening grassroots efforts throughout your district can give members the
tools to engage parents, the business
community, local law enforcement members, local service organizations and
nonprofits in your area to all advocate for
public education improvements. Education coalitions that speak on behalf of
their districts and students, whether
it’s regarding K-12 funding, curriculum
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changes or another area, can make a significant impact on education policies in our state.
As we’ve just reviewed, building your advocacy skills
can happen through various ways. Additional opportunities include board member training and advocacybased programs. A number of these resources are
offered by MASB—from establishing and advocating
for biannual legislative priorities to legislative onepagers to Board Member Certification (CBA) classes to
our new Grassroots Advocacy Program—your Association is here for you! There is also our online e-Vocate
platform that provides regular updates on what’s happening at the Capitol and MASB’s position on current
bills (as determined by the member-led Government
Relations Committee), among other features.
Building, and at times revamping your grassroots
efforts can come from utilizing the resources you
have on a local level, as well as a statewide one. By
harnessing the powerful voices in your community to
become stronger education advocates, it can make
a significant difference for Michigan’s public schools
and our children. We highly encourage our members to
continue to engage in education issues and strengthen their advocacy skills to become an influential part
of the legislative advocacy process.

De’Shondria Bedenfield is MASB’s Policy Analyst and Grassroots
Coordinator, and can be reached at dbedenfield@masb.org or
517.327.5931.
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The Building
Exception to
Governmental
Immunity
By Joel Gerring, J.D.

As governmental entities, public school districts are
generally immune from being sued in civil court for
the allegedly negligent acts of their board members or
employees so long as those individuals were acting within
the scope of their district role.1 This immunity is what
allows government agencies, like our schools, to function
properly without the constant threat of a lawsuit for their
actions and decisions. Without this immunity, many
government functions would grind to a halt as the costs
and consequences associated with having to continuously
defend against lawsuits would outweigh the potential
benefits of taking otherwise necessary actions.
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However, as examine our spring cleaning
checklist, it is important to keep in mind
that our school buildings themselves
must be routinely reviewed and inspected for health and safety concerns; not
only because this is what’s in the best
interests of our staff and students, but
because public building defects are one
of the few exceptions to the governmental immunity doctrine.2
Injuries that occur as a result of a dangerous condition in a public building can
lead to civil lawsuits and significant monetary damages in situations where the
plaintiff can demonstrate that (1) it was
a public building, (2) it was open for use
by members of the public, (3) a dangerous or defective condition of the building
itself existed, (4) the government agency
had knowledge (actual or “constructive”)
of the danger and (5) the entity failed to
remedy the issue within a reasonable
timeframe.3

PUBLIC BUILDINGS OPEN FOR PUBLIC USE
Schools are, of course, considered
public buildings; however, some might
think that because they are generally
restricted in their use to students and
staff only, they are not “open for public
use” outside of special events (parent/
teacher conferences, sporting events,
performances, etc.). This is incorrect.
Michigan courts have consistently held
that the public building exception applies
to school buildings regardless of the
fact that only certain members of the
public (students and employees) are
typically authorized to be there.4 Indeed,
the exception has even been upheld in
situations where the person injured was
not in an area that was considered to be
“open for use” by the public, such as an
area under renovation while the remainder of the building remained accessible.5

THE EXISTENCE OF A DANGEROUS OR
DEFECTIVE CONDITION OF THE BUILDING ITSELF
The debate regarding what constitutes
a dangerous condition “of the building itself” is an interesting one. Courts
are often tasked with determining what
constitutes a “fixture” of the building and
therefore part of the actual structure,
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and what should be considered a “transient condition” and therefore not within
the exception.
In order to determine if items attached
to the actual building structure are
considered to be “of the building itself”
judges look specifically at the intention
of the government entity as it relates to
the item at issue “as manifested by the
objective, visible facts.”6 Permanently
bolting a machine to the building floor
renders the analysis straight forward,
however constructive annexation is also a
possibility, referring to situations where
the item at issue, even if it isn’t “attached” to the building per se, couldn’t
be removed from the building “without
impairing the value of both the item and
the building to some degree.”7
Consider a small set of risers that are
stored and then brought out for certain
sporting events to award first through
third place—such an item is light, designed to be moved easily, and stowed
away when needed and therefore not a
fixture. An individual injured by such an
item would probably be unsuccessful
in arguing that the building exception to
governmental immunity should apply.
Now consider a large set of risers that
were purchased for the choir room, were
originally constructed in the choir room,
have never left the choir room and would
need to be deconstructed in order to
be moved—this type of riser would very
likely be considered “constructively annexed” to the public building and therefore a fixture of it, thus any injury caused
by a failure to properly repair or maintain
it would likely qualify under the building
exception.8

DUTY TO MAINTAIN OR REPAIR
Under the building exception, only a
failure regarding maintenance or repair
can result in a viable civil lawsuit. Design
flaws are not within the exception. At
its most basic, this is the difference between a building that collapses because
of a poorly designed beam structure and
a building that collapses because the
beam structure was not maintained and
repaired as it should have been.9

For another example, a student could fall
off of the top riser in our aforementioned
choir room and perhaps successfully
sue the district if the railing that was
otherwise designed to prevent such falls
was in disrepair thus contributing to the
injury. However, if the risers were simply
delivered from the manufacturer with no
railing at all, the district can likely claim
immunity as this would mean that there
was no railing to repair or maintain.
Failing to make a fixture safer than what
it was otherwise designed to be does
not fall within the building exception8
(although it is often mentioned in the
case law that absence of safety devices
can constitute a dangerous or defective
building). The lack of a railing would
likely be considered a design flaw. Any
aspect of a building, or building fixture
that simply has an “inherent problem,”
such as a riser without a railing or a
pool that transitions improperly from the
shallow end to the deep end,10 are not
maintenance/repair matters, even if the
items themselves could be made safer
with some modifications.
Questions remain regarding fixtures
that may have been installed improperly
causing injury. The Court of Appeals,
in an unpublished decision (Joseph v
Southfield Pub. Schls.),11 has left open
the possibility that faulty installation of a
fixture that was not remedied via inspection and routine maintenance, could
qualify as a building exception matter.
In the Joseph case, a drinking fountain
was thought to have been improperly
installed, resulting in a sharp metal part
being exposed underneath. A young student ran by the fountain and severely cut
his finger on this metal piece. The fact
that the improperly placed part may have
been installed that way, as opposed to
arriving in such a state as the result
of a failure to maintain, did not change
the majority’s opinion that the building
exception might apply, hence outright
dismissal based upon governmental
immunity was improper. It would appear
that Installation issues are not akin to
design issues.12
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KNOWLEDGE
Under the law, knowledge of a dangerous or defective condition is conclusively presumed when the
defect existed so as to be readily apparent to an
ordinary observant person for a period of 90 days or
longer before the injury took place.2 Looking again at
the unpublished Joseph decision we find that there
was a specific inspection element to the court’s
analysis regarding knowledge of the possible danger.
While the defect itself may not have been the result
of improper maintenance per se, it nevertheless
could have been discovered and corrected, given
that regular inspections of the drinking fountain
were apparently occurring.13 This established to the
judges that the defect may have been “readily apparent to an ordinarily observant person” for a period
of at least 90 days, even if it was not necessarily
openly visible to a casual observer.
So, as we embark upon this year’s spring cleaning
projects, administrators are encouraged to take a
little extra time to assess for previously unnoticed
conditions that could pose a threat to the health
and safety of staff and students, bearing in mind
that defects in buildings and their fixtures might not
only lead to unfortunate accidents, but also unanticipated legal liability.

Joel Gerring, J.D. is MASB’s Assistant Legal Counsel, and can be
reached at jgerring@masb.org or 517.327.5922.
MCL 691.1407.
MCL 691.1406.
3
Sanchez v Dep’t of Mental Health, 467 Mich. 231 (2002).
4
Pichette v Manistique Pub. Sch., 403 Mich. 268 (1978).
5
Kerbersky v Northern Mich. Univ., 458 Mich. 525 (1998).
6
Velmer v Baraga Area Schools, 430 Mich. 385 (1988).
7
Wayne County v Britton Trust, 454 Mich. 608 (1997).
8
Williams v Grand Ledge Pub. Schs., 2015 Mich. App. LEXIS
1330.
9
Tellin v Forsyth Twp., 291 Mich. App. 692 (2011).
10
Sewell v Southfield Pub. Schs., 456 Mich. 670 (1998).
11
Joseph v Southfield Pub. Schs., 2008 Mich. App. LEXIS 925.
12
Although the dissenting judge did argue that, much like design
issues, installation issues are also not matters of maintenance/
repair and therefore should not invoke the building maintenance
exception.
13
Also see the unpublished decision of Smith-Johnson v Ferndale
Pub. Schs., 2010 Mich. App. Lexis 1812, wherein rust was known
to exist on an aged flag pole but was merely painted over upon
inspection. The pole eventually fell, killing a student. Also notable
is the fact that the flag pole was considered “part of ” a building
because it was within a walled courtyard.
1
2
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Does Your
Communications
Strategy Spark
Joy?
By Greg Rokisky

Finding what items in our wardrobe to get rid of as part
of spring cleaning is not always easy. The current maven
of tidying up, Marie Kondo, tells us to ask ourselves:
do these items spark joy? If yes, we keep the article
in question; if no, it’s time to part ways with it. By the
time we’ve sorted everything into the keep and donate
piles there is a sense of satisfaction and accomplishment we enjoy (not to mention a cleaner closet).
In short, it’s cathartic and needed.
When it comes to spring cleaning the communications in our school districts, there might
be an added level of nuance, but there is certainly just as much, if not more, of a reward
in regularly considering what’s working, what
isn’t and what’s out there that we might
try next. It’s important that this particular
evaluation start with the bigger picture
(the strategy, or the “what”) before we
start to focus on the minutiae (the
tactics and tools, or the “how”) of our
school communications.
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DUSTING OFF THE GUIDEBOOK TO GREAT
COMMUNICATIONS
What we might not often think about is
that the process of tidying up our district
communications ultimately starts with the
board of education.
It’s the board’s job to set the destination for the district. This is accomplished
through outlining the vision and goals,
adopting policies and, to be most effective, developing and maintaining a district
Strategic Plan. With anything, unless we
have a proper plan to guide us, there’s a
good chance we could get lost along the
way. A Strategic Plan allows a district to
look into the future and anticipate opportunities for, and roadblocks to, preparing
students for success.

But once a plan is developed and handed
off to staff within the district, what does
it have to do with communications? Carol
Fenstermacher, APR, 2018-2019 President of the National School Public Relations Association, would argue everything.
“As a school communications person,
everything I do should be able to relate
back to our district’s Strategic Plan,”
Fenstermacher said. “It doesn’t make
sense to spend my time communicating
a message that isn’t tied to our Strategic
Plan.”
If your current Strategic Plan is nothing
more than a binder sitting on the shelf
collecting dust, there’s likely a correlation to the effectiveness of your district
communications. Unless whoever handles
your school communications is using this
plan as a lens through which every piece
of content is created, time is likely being
wasted.
Here’s a little litmus test—looking back
at a random sampling of what your district
has recently produced (for example: newsletters, internal staff communications or
social media posts) are you able to understand what Strategic Plan goals they tie
back to? If the answer is no, then there
is opportunity to realign your communications strategy with your overarching
district strategy. There should be
no separation at this top level;
they are largely one and the
same.
Once your district’s communications strategy has
been decided, the next
step is for staff to determine what tools will help
get the messages to the
intended audiences.

FINDING THE TOOLS THAT SPARK JOY
The garage tends to be a place where
odds and ends pile up quickly. Whether
it’s tools we bought with the best intention of using or tools that have been
around for so long we keep them out of
habit. When that pile reaches critical
mass without organization, we forget what
tools are even available to us.
The same principle applies to communications—when we try to do everything, we
end up doing very little well. Attempting
to do it all isn’t realistic in any case; especially so for school communicators who
often wear several different hats.
So, what to do?
It starts with taking the goals you’re trying to achieve, followed by who you need
to reach to meet those goals. It’s then
understanding where those particular
people are and deciding how you can best
reach them.
“Way back in the early days of my career,
I wanted to do everything,” Fenstermacher
said. “I decided that we were going to
do a newsletter, plan events, send press
releases and a hundred other things I
thought I needed to do. By the end of the
week, I’d be so burnt out and feel that I
couldn’t do the job. Thanks to some great
mentors, they helped me learn to focus
on just a couple key things.”
This is where quality over quantity comes
into play. Determine what tools will get
you the most reach and be worth the time
needed to execute them well. This often
boils down to mixing the old with the new.
The best strategies integrate traditional
(direct mail, email) and new-age (social
media, apps) tools. There is no need to
feel pressure to jump on every single
social media platform and start posting
daily. Start small, backed by data and
what is believed will yield the largest
return on investment.
“What are the communication tools that
your parent groups are using?” Tom
Scheidel, Public Information Coordinator,
Allegan Area Educational Service Agency,
suggested we ask. “What high school parents are using will be very different from
what early childhood parents are using.
We may want to send the same message
to those groups, but we have to deliver
that message differently if we want it to
be effective.”
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Once we create a space for only the tools
that will best serve the needs in reaching
our specific audiences, we’re then ready
to look at regular maintenance.

MAINTAINING A CLEAR PATH
Just because we do a deep clean doesn’t
mean things will stay that way forever.
It takes ongoing maintenance to ensure
your process and tools stay organized
and applicable. There are routine checks
that should happen, including:
Polishing Your Policies
The board should regularly schedule time
to revisit and update any communication
policies. Spring is a great time of year to
identify those that may need review before the following school year. Summer can then be spent looking
through and potentially revising them. Policies for

34

SP RING 2019

consideration could include social media,
crisis communications and overarching
communications, among others.
Straightening out Your Strategies and
Tactics
Communications staff should set regular
benchmarks to assess what is working
(performing well, reaching the intended
audiences, not serving as a major time
suck balanced with the return on investment, etc.) and make adjustments to the
tools or strategies to get things back on a
path to success.
The only way to gauge success is to
understand where your district is headed
(again, keeping the Strategic Plan in
mind)—what goals are you hoping to
achieve and are your communication
methods helping you to get closer to
those goals? This alignment is imperative
to provide an easy way to measure
success.

Recycling What Doesn’t Work to Make
Room for What Does
Those handling communications should
also not be afraid to sunset initiatives
or efforts that aren’t working. If you’ve
experimented extensively on making a
certain campaign or tool work, and it just
isn’t, it might be time to part ways and
make room for something else that will
better achieve the district’s goals and
objectives.
Dusting off your Purpose
The superintendent and communications
staff can check-in on a semi-regular basis
to make sure all of the communications
from the district are lining up in the same
direction as the priorities laid out in the
Strategic Plan. Even the best navigators
have to refer back to the original plan now
and again.
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Ironing out Your Chain-of-Command

EVERYTHING HAS ITS PLACE

It’s important, especially with every
district having a slightly different structure, to outline who is responsible for
what. Aside of what we already know
from the roles of the Governance Team,
it should also be outlined which staff
will be responsible for managing communications, how suggestions and ideas
from the board will reach who is handling
communications and so on. Making sure
it’s understood and documenting the role
each entity plays maximizes time spent
so everyone can stay in their lane and
allow others to be successful.

The cycle here should hopefully start to
be clear. Board members update the Strategic Plan, it then informs the communications strategy of the district. In turn, the
tools that will best reach the designated
audiences and communicate priorities of
the plan are implemented. Feedback is
received over time from target audiences
(if nothing else other than what performs
well and what doesn’t as evidenced by
tracking statistics), practices are adjusted and, at some point, it’s time for a
new Strategic Plan. From here, the cycle
begins again.

“This works best when communications
flows from the board, to the superintendent, to the communications person and
then back up,” Scheidel noted. “When
things happen at AAESA, we know exactly
who’s going to speak and it’s documented
in policy. This is what we’re going to do,
this is how we’re going to do it.”

We’ve taken the goals and objectives of
the Strategic Plan and created a space
and purpose to ensure there’s a time
and place for each part of our school
communications process. Additionally,
we’ve mapped out routine maintenance
to ensure the efforts are an ongoing and
reflective process.

Just like we clean out our wardrobes to
keep what we love and make room for
new treasures, so too must we do the
same with our school district communications. Let’s make Marie Kondo proud!

Greg Rokisky is MASB’s Marketing Manager,
and can be reached at grokisky@masb.org or
517.327.5938.

RESOURCES FOR SCHOOL
COMMUNICATORS AND BEYOND
National School Public Relations Association

Member Beneﬁts:
• NSPRA Insights: Virtual roundtable discussions by leading school communication
professionals and other industry experts on topics of interest to school communicators and
superintendents
• eNetwork: Monthly member newsletter
• Discount on Member Products
• Discount on the NSPRA National Seminar
• Principal Communicator: Comprehensive monthly newsletter written with principals
in mind
• Communication Matters for Leading Superintendents: Published six times a year, this
enewsletter is written for superintendents
• And more!
Nonmember Beneﬁts:
• PR Power Hours: $89 per registered attendee, these are convenient webinars providing
an interactive forum for learning best practices from top experts in school communication
• Products & Services: A catalog featuring items for supporting school communication
initiatives (books, guides, DVDs, etc.)
Learn more at nspra.org

Michigan School Public Relations Association

Member Beneﬁts:
• Reduced Rates: Reduced registration rates for MSPRA seminars and conferences, designed
especially for communicators concerned with the future of education in Michigan
• Daily News Feed: Delivered to your inbox every morning
• Resources: Collection of communication resources contributed by members for members
• Listserv: Access the skills and expertise of the entire membership with just a few keystrokes
Learn more at mspra.org
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By Danielle O’Grady, IIDA
Educators, administrators, parents and community members alike join school board
members today in hopes of provoking meaningful change for the betterment of
students’ lives. As a result, these stakeholders are in a race to cultivate a generation
of innovators like never before.
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Undoubtedly, your school community has
questioned what connection might exist
between physical space and the demand
for outcomes rooted in collaboration,
communication, critical thinking and creativity. Creativity. . .it’s a skillset believed
to be the life blood of innovation and yet
mythologized as being owned only by
uniquely “creative types” or specific only
to “artistic works.”
In Creative Confidence: Unleashing the
Creative Potential Within Us All, authors
Tom Kelley and David Kelley illuminate
the way to cultivating the origination of
new and imaginative ideas in us all. They
stress the importance of creativity in the
resolution of challenges large and small.
Additionally, the book shines a bright light
on the role that physical space plays in a
climate of innovation. One of the most important roles your learning environments
can exude is in enabling your school
culture. . .in being an agent for action in
developing today’s Modern Learner.
So you may be asking yourself, “What is
school culture?” School culture refers
to the way teachers, staff and all other
stakeholders previously mentioned
(including students themselves) work
together toward a set of beliefs, values
and assumptions that they ultimately
all share. A positive school climate and
culture promotes students’ ability to
learn. Each of these stakeholders are
valuable contributors to the visioning
and execution of a successful school
culture. We are ALL designers! And there
is much more than just architecture to be
considered!
So, what do spaces designed for a
Creativity Culture look like? Diane
Laufenberg, Executive Director of Inquiry
Schools, tells us, “In schools, you can
have control and compliance OR innovation and creativity, but you can’t have
both.” There is no one-size-fits-all solution
when it comes to a supporting environment, but there is a set of common
characteristics:
• The Building as a System. . .where
learning happens EVERYWHERE!—
Kelley and Kelley tell us to “Support
Spark!” We have got to provide opportunities for creative serendipity between
ALL users. This notion, more than any
other, is turning the “traditional” school
model on its head.
• The Building as a Messenger—Branding
isn’t about just athletics anymore.
Integrated visual elements can be

key in establishing norms, in inspiring
activity and informing past process/
next steps.
• “Agile” is the New “Flexible”—Not
only do creative spaces have to be
adaptable to change, but they have to
afford for quick shifts in delivery too.
• The Writing is on the Wall—Kelley and
Kelley tell us to hone our abilities in
drawing and sketching as a mode of
communicating ideas and developing
them with others. Strategically placed
writeable wall materials and table-top
surfaces, even whole rooms meant for
doodling, support these skills.
In designing for a Creativity Culture, we
not only have to look to the built environment, but to our view of relationships
with each other. We ask, “What do these
relationships need from physical space to
develop an atmosphere of innovation?”
• Student-to-Student Relationships
• Importance of Social Spaces
• Access to Break-Out/Small Group
Spaces
• Confidence Building and Trust
Invoking
• Student-to-Teacher Relationships
• Smaller Learning Communities/
Teams
• Quantities of Allocated Physical
Space
• Posture and Organization of Space
• Staff Support and Teacher
Collaboration Spaces
• Professional Learning Communities
• Integration of a Data-Driven Approach
• Owned Classrooms vs. Shared
Classrooms

As board members engaging in this
drive for innovation, asserting your ideas
and vision for school culture is critical.
While it is important to focus your efforts
around the overall wellbeing of staff and
students, around their security and the
“messaging” surrounding these transformational efforts, you may lack confidence in conversations revolving around
architectural design processes, physical
elements of space, cost modeling and
timelines. Engaging with your architect
early will streamline a consensus building
process. Your architect can provide visual
aids, inspirational images and even a
whole vocabulary of terminology meant to
help your district communicate its vision
for a progressive student experience in
your buildings.
In defining your district’s own Creativity
Culture, remember that the opportunity
to design the built environment can be
a catalyst for transformational shifts in
mindset, but it can’t be relied upon as a
lone solution. It’s important not to just
LOOK creative, but to BE creative too!
Stretch your thinking to focus on practices, policies and performance models
that shine bright a light on the need for
innovation. The world and your students
are expecting it!

Danielle O’Grady, IIDA is a Senior Educational
Planner and Associate at TMP Architecture, and
can be reached at dogrady@tmp-architecture.com or
248.338.4561.

Incorporating opportunities for respite and
reflection are just as important as active,
messy, collaborative spaces in a Creativity Culture. This feeds into the notion that
all children are different and their unique
learning styles must all be addressed
by varied instruction. A balance must
be found between mental exertion and
regeneration. Promoting quiet spaces and
quiet time includes the following benefits
for students:
• Wellbeing
• Physical Activity
• Stretching/Yoga
• Mindfulness
• Meditation
• Practicing Gratitude
• Health
• Diet/Food Preparation
• Healthy Eating initiatives
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What is Your
District’s Data Story?
By Stacy Bogard, CAE

When I think about submitting data reports, the
scenario that comes to mind is someone in a
1970s variety program like The Carol Burnett
Show, sitting at a desk with a stack of paper
next to them and a stamp in one hand, pulling
down a single sheet and hitting it decisively
with the stamp. The character has an overly
exaggerated bored look on their face, is chawing away on a wad of gum and the audience is
laughing as they pull down piece after piece of
paper until they’re interrupted by a coworker or
customer to continue the skit.
While we’re fully in the digital age and reports
are now submitted with the click of a mouse
and processed through back-end programming and algorithms so they’re tabulated and
formatted in just the right way, there is still a
mountain of effort behind pulling together this
information, particularly in school districts.
Data related to students, teachers, staff, financials, programs and infrastructure must all be
submitted on a regular basis. In Michigan, the
Center for Educational Performance and Information is “the agency responsible for collecting, securely managing and reporting education
data.”1 The collected information is used to
populate the MI School Data website, which
can be searched by anyone who is interested
and contains 116 different reports related to
the areas listed above and many more.
As school board members, it’s beneficial
for you to have an awareness of the “story”
your district’s data is telling. It can show your
district’s strengths, as well as its pain points.
Additionally, it’s valuable for board members
to be aware of the requirements and the staff
needed to fulfill these mandatory requests in
case there are related policies that need to be
established or a tie into a strategic goal for the
district. As with all administrative questions
or concerns, talk with your superintendent to
learn more about how reporting is managed in
your district and if there is anything the board
can do to ease burdens associated with these
requirements or to utilize the information as it
makes data-driven decisions.
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A few other items for board members, school
administrators, staff and the general public
to keep in mind that were shared by Lauren L.
Leeds from CEPI are:
• To inform local decisionmaking, districts
should care about data quality LONG before
reporting to the state.
• When your district submits data, they are
certifying both accuracy and completeness
upon submission.
• Don’t wait until the end of the reporting
period to submit—take advantage of midcollection data quality analyses offered
by CEPI’s Data Quality Team.
• The Michigan Data Hub, which all districts
have the opportunity to join, allows your
district to view and keep its data “clean” for
its own purposes long before it is used for
public reporting.
• The data are used to inform policy decisions made by the Michigan Department of Education, legislators and the
Governor’s office, and serve as the
basis for many education articles in
the media.
• Your data is also used to allocate
program funding and meet federal
compliance reporting requirements.
To learn more, visit CEPI’s website at michigan.gov/cepi and MI
School Data at mischooldata.org.

Stacy Bogard, CAE is MASB’s
Assistant Director of Communications, PR & Marketing,
and can be reached at
sbogard@masb.org of
517.327.5907.
Center for Educational
Performance and Information. Retrieved from www.
michigan.gov/cepi, April 15, 2019.
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GROW YOUR DISTRICT’S
GRASSROOTS ADVOCACY
WITH MASB!
Whether you’re looking to build from the ground up or
improve on your already-existing advocacy efforts, take
advantage of MASB’s FREE Advocacy Program.

Upon request, Team MASB’s Government Relations experts will visit your district to focus on:
Increasing awareness surrounding K-12 public education policies
Strengthening members’ advocacy efforts in their community and within the Legislature
Creating and/or strengthening board member relationships with legislators
Building regional district coalitions through grassroots networking with community members
Utilize this program to build voices within your community to impact policies that affect your students,
district and beyond!

For more info and to submit your request, visit masb.org/grassroots.
For any questions, reach out to De’Shondria Bedenfield at
517.327.5931 or dbedenfield@masb.org.

EVENTS CALENDAR

JUNE 4, 2019

Students on Boards Conference
WAYNE RESA, WAYNE
AUG. 16, 2019

Summer Institute
SHANTY CREEK RESORT, BELLAIRE
AUG. 16 – 18, 2019

Board Member Certification Classes (CBAs)
SHANTY CREEK RESORT, BELLAIRE
AUG. 17, 2019

Board Presidents Workshop
SHANTY CREEK RESORT, BELLAIRE
AUG. 18, 2019

Advanced Board Presidents Workshop
SHANTY CREEK RESORT, BELLAIRE
SEPT. 6, 2019

Back to School Legal Workshop
MASB HEADQUARTERS, LANSING
OCT. 9, 2019

Oversight/Management of the Superintendent Workshop
MASB HEADQUARTERS, LANSING
OCT. 16, 2019

Administrative Professionals Workshop
MASB HEADQUARTERS, LANSING
NOV. 8 – 11, 2019

Annual Leadership Conference, Exhibit Show and Board Member Certification Classes (CBAs)
GRAND TRAVERSE RESORT & SPA, ACME
For more information about these events, visit the MASB website, masb.org/calendar, or call 517.327.5900.
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Compiled by Stacy Bogard, CAE
Go Green initiatives (I’m not just talking to Michigan State fans here!)
have been around for a few decades. Recycling efforts, reducing our
carbon footprint, decreasing the amount of waste and so on have been
paramount to having as clean and safe of an environment as possible
for our current and future generations.
To that end, the National School Boards Association launched its
Clean, Green and Safe Schools initiative. Resources from NSBA and
other organizations are available through a dedicated website,
nsba.org/cgss, including:

CLEAN SCHOOLS
Studies show a school’s environment can directly impact student learning capability, test scores, productivity and achievement. While there
can be challenges to create and maintain a clean school environment,
solutions exist and it is one of the best investments that can be made
to protect your communities most vital asset.
• FAQs for administrators, board members and students
• Statistics from the Farm to School Census
• Links to articles related to recycling batteries, apps that make picking up trash fun and more

GREEN SCHOOLS
With millions of people using public school buildings every day, the
educational, environmental and financial impact of operating green
schools is significant. Sustainable schools realize a range of benefits
including better student health, enhanced academic achievement,
reduced environmental impact on the community and financial savings.
• An infrastructure super map and state report card
• A listing of the most recent Green Ribbon Schools as recognized by
the U.S. Department of Education
• Energy efficiency recommendations and going green checklists

SAFE SCHOOLS
Students and educators must feel safe in school to create an optimal learning and teaching environment. Creating a safer school must
take into account emotional and physical safety and security, and the
school building and its infrastructure plays a vital role in both areas.
• Fast facts on schools and security measures from the National
Center for Statistics
• Disaster recovery resources for K-12 schools
• Fact and stat sheets on nutrition, infrastructure and facilities
What is your district doing to “be green?” Share your experiences with
MASB by sending them to webmaster@masb.org.
Stacy Bogard, CAE, is MASB’s Assistant Director for Communications, PR &
Marketing, and can be reached at sbogard@masb.org or 517.327.5907.
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MASB math puzzle
Try to fill in the missing numbers!

RULES:
Use the numbers 1 through 9 to complete the equations.
Each number is only used once.
Each row is a math equation. Each column is a math equation.
Remember that multiplication and division are performed before addition and subtraction.
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MICHIGAN’S #1 UNDERWRITER
FOR K-12 FINANCING*
At Stifel, our team is committed
to providing knowledgeable
guidance and employing our
years of experience to secure
the lowest cost of borrowing
for Michigan taxpayers.
• Stifel has remained the
#1 K-12 Underwriter in
Michigan since 2009.*
• Stifel has remained the
#1 K-12 National
Underwriter since 2013.*

Jeffrey Zylstra
zylstraj@stifel.com
(517) 381-1230 | (866) 850-3701
3590 Okemos Road
Okemos, Michigan 48864
www.stifel.com/publicfinance

Brodie Killian
killianb@stifel.com
Annette Jones
jonesam@stifel.com
Bobby Jarosz
jaroszr@stifel.com

Stifel, Nicolaus & Company, Incorporated | Member SIPC & NYSE

* Source: Thomson Reuters SDC,
by par amount and number
of deals

Michigan Association
of School Boards
1001 Centennial Way, Ste. 400
Lansing, MI 48917
MASB.ORG

Make the most of a weekend in Northern Michigan unpacking
key education topics followed by an array of Board Member
Certification (CBA) classes and workshops!

